2023 Florida Standards
Alternate Assessment (FSAA)
English Language Arts
Elements Cards

Grades 3–5 Reading Element Card – Literary Text – Distinguishing a
Point of View
Grade 1 Students:

Grade 3 Students:

FLS:
LAFS.1.RL.2.6
Identify who is telling the story at
various points in a text.

FLS LAFS.3.RL.2.6
Distinguish their own point of view from that of the narrator or those of the characters.

Access Points
LAFS.1.RL.2.AP.6a
Identify different points of view
different characters in a story.
(e.g., who thinks it is a bad idea
to play a joke on a friend?).
Essential Understanding:
• Identify the main character of
a story.
• Identify the character telling
the story.
• Match dialogue, thoughts, and
actions to each character in a
story.

Access Points
LAFS.3.RL.2.AP.6a
Identify narrator's or character’s point of view.
LAFS.3.RL.2.AP.6b
Identify own point of view.
LAFS.3.RL.2.AP.6c
Distinguish their own point of view from that of the narrator or those of the characters.
Essential Understanding:
LAFS.3.RL.2.AP.6a
• Identify who is telling a story in a text.
• Match the point of view to each character in a story.
LAFS.3.RL.2.AP.6b
• Identify who is telling a story in a text.
• Match the point of view to each character in a story.
LAFS.3.RL.2.AP.6c
• Identify narrator’s point of view.
• Compare/contrast narrator's point of view from own point of view.

Suggested Instructional Strategies:

Discuss to Understand
• Grand Conversations: to delve deeper into various points of view, the teacher can conduct a grand
conversation with the class. Sitting in a circle, or sitting within a small group, the teacher can pose questions
about various points of view for students to answer. Questions may include:
o How do you think (character) feels about (event)?
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Grades 3–5 Reading Element Card – Informational Text – Using Details
to Describe Text
Grade 3 Students:
Grade 4 Students:
FLS: LAFS.3.RI.1.1
FLS: LAFS.4.RI.1.1
Ask and answer questions to
Refer to details and examples in a text when
demonstrate understanding of a explaining what the text says explicitly and when
text, referring explicitly to the
drawing inferences from the text.
text as the basis for the
Access Points
answers.
LAFS.4.RI.1.AP.1a
Access Points
Refer to details and examples in a text that are
LAFS.3.RI.1.AP.1a
relevant to explaining what the text says
Answer questions to
explicitly.
demonstrate understanding of a LAFS.4.RI.1.AP.1b
text, referring explicitly to the
Refer to details and examples in a text that are
text as the basis for the
relevant to drawing basic inferences from an
answers.
informational text.
Essential Understanding:
• Answer questions about a
text.
• Identify places in the text
where the text supports an
answer.
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Essential Understanding:
LAFS.4.RI.1.AP.1a
• Answer questions about key details in a text.
• Identify places in the text where the text
supports answers.
LAFS.4.RI.1.AP.1b
• Answer questions, drawing inferences from
the text.
• Identify places in the text where the text
supports an answer.
• Identify a basic inference from an
informational text.

Grade 5 Students:
FLS: LAFS.5.RI.1.1
Quote accurately from a text when
explaining what the text says explicitly
and when drawing inferences from the
text.
Access Points
LAFS.5.RI.1.AP.1a
Quote accurately from a text when
explaining what the text says explicitly.
LAFS.5.Ri.1.AP.1b
Quote accurately from a text to support
inferences.
Essential Understanding:
LAFS.5.RI.1.AP.1a
• Answer questions about what a text
says explicitly.
• Identify places in the text where the
text supports an answer.
LAFS.5.Ri.1.AP.1b
• Answer questions, drawing inferences
from the text.
• Identify places in the text where the
text supports an answer.

Elements of the Instructional Families: Reading Literary Text, September 2014
Grade 6 Students:
FLS: LAFS.6.L.3.4 Determine or clarify the meaning of unknown and multiple-meaning words and phrases based on grade 6
reading and content, choosing flexibly from a range of strategies.
a. Use context (e.g., the overall meaning of a sentence or paragraph; a word’s position or function in a sentence) as a clue to
the meaning of a word or phrase.
b. Use common, grade-appropriate Greek or Latin affixes and roots as clues to the meaning of a word (e.g., audience,
auditory, audible).
c. Consult reference materials (e.g., dictionaries, glossaries, thesauruses), both print and digital, to find the pronunciation of a
word or determine or clarify its precise meaning or its part of speech.
d. Verify the preliminary determination of the meaning of a word or phrase (e.g., by checking the inferred meaning in context
or in a dictionary).
Access Points
LAFS.6.L.3.AP.4f Find the precise meaning of a word.
Essential Understanding:
• Sort a given list of words into alphabetical order.
• Identify the definition when presented with the entire listing of a word from a dictionary.
• Identify the part of speech of a word when presented with the entire listing of a word from a dictionary.
• Use the context to help decide which definition (from a list of definitions) is the most appropriate choice.

Suggested Instructional Strategies:

Write to Understand:
Activity 1: Provide students with a list of current vocabulary words and have students alphabetize to the first letter, provide
higher level work as needed (alphabetize to second or third level)
Examples for presenting alphabetizing to the first letter:
simple
gum
carrot
Activity 2: For students with this skill emerging - provide a chart with letters preprinted and have them match the words and
place them in alphabetical order. For example:
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Elements of the Instructional Families: Reading Informational Text, September 2014
Grade 6 Students:
FLS: LAFS.6.L.3.4 Determine or clarify the meaning of unknown and multiple-meaning words and phrases based on grade 6
reading and content, choosing flexibly from a range of strategies.
a. Use context (e.g., the overall meaning of a sentence or paragraph; a word’s position or function in a sentence) as a clue to
the meaning of a word or phrase.
b. Use common, grade-appropriate Greek or Latin affixes and roots as clues to the meaning of a word (e.g., audience,
auditory, audible).
c. Consult reference materials (e.g., dictionaries, glossaries, thesauruses), both print and digital, to find the pronunciation of a
word or determine or clarify its precise meaning or its part of speech.
d. Verify the preliminary determination of the meaning of a word or phrase (e.g., by checking the inferred meaning in context
or in a dictionary).
Access Points
LAFS.6.L.3.AP.4f Find the precise meaning of a word.
Essential Understanding:
• Sort a given list of words into alphabetical order.
• Identify the definition when presented with the entire listing of a word from a dictionary.
• Identify the part of speech of a word when presented with the entire listing of a word from a dictionary.
• Use the context to help decide which definition (from a list of definitions) is the most appropriate choice.

Suggested Instructional Strategies:

Write to Understand:
Activity 1: Provide students with a list of current vocabulary words and have students alphabetize to the first letter,
provide higher level work as needed (alphabetize to second or third level)
Examples for presenting alphabetizing to the first letter:
simple
gum
carrot
Activity 2: For students with this skill emerging - provide a chart with letters preprinted and have them match the
words and place them in alphabetical order. For example:
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Elements of the Instructional Families: Reading Literary Text, September 2014
Grade 9-10 Students:
FLS: LAFS.9-10.RL.1.1 Cite strong and thorough textual
evidence to support analysis of what the text says explicitly
as well as inferences drawn from the text.
Access Points
LAFS.9-10.RL.1.AP.1a Use two or more pieces of
evidence to support inferences.
Essential Understanding:
• Determine the plot, purpose or theme within a text.
• Cite evidence which supports an inference, conclusion, or
summary within the text.

Grade 11-12 Students:
FLS: LAFS.11-12.RL.1.1 Cite strong and thorough textual
evidence to support analysis of what the text says explicitly as
well as inferences drawn from the text, including determining
where the text leaves matters uncertain.
Access Points
LAFS.11-12.RL.1.AP.1a Use two or more pieces of evidence to
support inferences, conclusions or summaries of the plot,
purpose or theme within a text.
Essential Understanding:
• Identify a summary of the plot of a literary text.
• Identify the theme of a literary text.
• Identify details to support the plot or theme of the text.

Suggested Instructional Strategies:

Model to Understand:
• Using a picture book such as The Wretched Stone by Chris Van Allsburg and a story map graphic organizer,
model using the graphic organizer to identify plot elements.
Discuss to Understand:
• Ask students about the rock in the story. What do they think the rock symbolizes? What proof can they cite to
support this opinion?
Sequence to Understand:
• Given five significant events in the plot, have students arrange the elements in order of events.
Write to Understand:
• Have students write a five sentence summary of the story.
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Elements of the Instructional Families: Reading Informational Text, September 2014
Grade 9-10 Students:
FLS: LAFS.9-10.RI.1.1
Cite strong and thorough textual evidence to support
analysis of what the text says explicitly as well as
inferences drawn from the text.

Grade 11-12 Students:
FLS: LAFS.11-12.RI.1.1
Cite strong and thorough textual evidence to support analysis of
what the text says explicitly as well as inferences drawn from the
text, including determining where the text leaves matters uncertain.

Access Points
LAFS.9-10.RI.1.AP.1a
Use two or more pieces of evidence to support
inferences, conclusions or summaries.
LAFS.9-10.RI.1.AP.1b
Determine which piece(s) of evidence provide the
strongest support for inferences, conclusions or
summaries in a text.

Access Points
LAFS.11-12.RI.1.AP.1a
Use two or more pieces of evidence to support inferences,
conclusions or summaries of text or an adapted grade-appropriate
text.
LAFS.11-12.RI.1.AP.1b
Determine which piece(s) of evidence provide the strongest support
for inferences, conclusions or summaries in a text.

Essential Understanding:
• Make an inference from an informational text.
• Identify a conclusion from an informational text.
• Identify a summary from an informational text.
• Identify details to support the inference, conclusion, or
summary.

Essential Understanding:
• Make an inference from an informational text.
• Identify a conclusion from an informational text.
• Identify a summary from an informational text.
• Identify details to support the inference, conclusion, or summary.

Suggested Instructional Strategies:

Write to Understand
• Story Coding: provide the students with a copy of the text the students for students to mark. Give students
an example of an inference, summary, or conclusion. Next, provide students with a highlighter. Ask students
to find the piece of evidence that provides the strongest support for the inference, conclusion, or summary.
Graphic Organizer
• Teach students to make inferences using an “It Says, I Say, and So….” graphic organizer “It Says–I Say–and
So….” Use the graphic organizer to model the process. Then have students complete the graphic organizer
using the steps below.
• First the students have to find out what the reading says.
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Next they find information from the text that will help answer the question.
Then they add, in their own words, their thoughts about what the reading says.
Students combine what the reading says and their thoughts to answer the question and thus create new
meaning—the inference.
Sort to Understand
• Provide evidence from a text. Have students sort supporting evidence from evidence that does not support a
conclusion.
• Use *Examples and Non-Examples to sort information pertaining to conclusions or summaries. Provide
evidence from a text. Have students sort supporting evidence from evidence that does not support a
conclusion or summary.
Discuss to Understand
• Online Collaboration
o Have students use a form within Google Docs as graphic organizer or a graphic organizer you create on
the computer.
o Have students record the information from the text on the computer.
o In small groups, students study the compiled responses and select a certain number of sentences that
combine to outline the author’s thesis/premise and its supporting points.
o Continually guide discussions to focus on specific words, phrases and sentences the author used to
deliver his/her message.
• Think−Pair−Share: provide students with an inference, opinion, or conclusion. Ask students to individually
find the strongest piece of evidence from the text to support the inference, summary, or conclusion. Then,
the student meets with a peer to share their findings. After the pairs share, a couple teams can share with
the rest of the class.
• Small Group instruction: teacher reads a selection from text and asks students what the text infers?
Teacher can provide 2-3 choices for answers 1) that is correct and 2) that are completely unrelated on
answer cards in the center of the table.)
Model to Understand
• Think Aloud: to model how to support inferences/summaries/conclusions using evidence from a text, the
teacher should read aloud a book in front of the class. Then, periodically, the teacher should stop explain how
pieces of evidence support the inferences/summaries/conclusions.
• Model the process of determining which pieces of evidence are strongest.
•
•
•
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Elements of the Instructional Families: Reading Informational Text, September 2014

Suggested Scaffolds and Support
•
•
•
•
•
•
•
•
•
•
•
•
•
•
•

Task folders that include short paragraphs from text and student velcros/matches the inferences to the text.
Read aloud texts
Interactive Whiteboard
Sentence strips that reflect evidence about the topic
Videos or storyboards/cards of the story for visual supports.
Technology (e.g., interactive whiteboard, informational texts read by the computer that highlights text)
Graphic organizers
Highlighted information within the text
Content delivered using multi-media (e.g., book, storyboard, video, computer, etc.)
Clearly differentiated multiple-choice answers
Prepared objects, pictures, words, sentence strips, or recorded communication supports to provide access to
content and facilitate responding
Dichotomous questions that allow for making a choice of correct versus incorrect answers
Simpler or shorter containing the same key information
Peer support, collaborative grouping
Picture icons on graphic organizers to support non-readers and visual learners

Additional Resources
•

Teaching Channel: Click here

*Refer to Instructional Resource Guide for full descriptions and examples of systematic instructional strategies.
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Elements of the Instructional Families: Reading Informational Text, September 2014

Grades 9–12 Reading Element Card – Informational Text –
Distinguishing a Point of View
Grade 9-10 Students:
FLS: LAFS.9-10.RI.2.6
Determine an author’s point of view or purpose in a text and
analyze how an author uses rhetoric to advance that point of
view or purpose.
LAFS.9-10.SL.1.3
Evaluate a speaker’s point of view, reasoning, and use of
evidence and rhetoric, identifying any fallacious reasoning or
exaggerated or distorted evidence.
Access Points
LAFS.9-10.RI.2.AP.6a
Determine the author’s point of view or purpose in a text.
LAFS.9-10.RI.2.AP.6b
Determine/identify the specific language/words that the
author uses to advance the point of view or purpose.
LAFS.9-10.SL.1.AP.3a
Determine the speaker’s point of view or purpose in a text.

Grade 11-12 Students:
FLS: LAFS.11-12.RI.2.6
Determine an author’s point of view or purpose in a text in
which the rhetoric is particularly effective, analyzing how style
and content contribute to the power, persuasiveness, or beauty
of the text.
Access Points
LAFS.11-12.RI.2.AP.6a
Determine the author’s point of view or purpose in a text.
Essential Understanding:
• Identify what an author tells about a topic.
• Identify the author’s purpose in telling about a topic.
• Then Identify the author’s opinion about the topic.

Essential Understanding:
• Identify what an author tells about a topic.
• Identify the author’s purpose in telling about a topic.
• Then Identify the author’s opinion about the topic.

Suggested Instructional Strategies:

Write to Understand
Read-Only, Purpose Statement, Support Strategy
1. Begin the activity by reading aloud or allowing the students to read independently (poem, chapter, and
section) without highlighting or note-taking.
2. After completing a deliberate read, have students write a single sentence highlighting the author’s purpose
of the text.
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3. When the purpose sentence is complete, students identify specific words, phrases and clauses from the
text the author used to advance their intent.
T-Chart Graphic Organizer
• Graphic organizer that shows visually where information is one sided (T-Chart showing where an article on
the Civil War is very inclusive of facts related to one side and exclusive of facts related to the other side).
Discuss to Understand
Reading for a Purpose
• Prime students by providing specific information/guiding questions to listen for as a text is read (e.g.,
“This article talks about the dangers of texting while driving. Listen for the reasons why it is dangerous to
text while driving.”)
Model to Understand
• Determining the author’s point of view by placing text on overhead or whiteboard and highlighting
information as it is read that tells you the author’s point of view/author’s purpose.

Suggested Scaffolds and Support

Pictures, objects or tactile representations to illustrate the topic, events or details
Sentence strips that provide support for the authors point of view
Videos or storyboards/cards of the story for visual supports
Technology (e.g., interactive whiteboard, informational texts read by the computer that highlights text)
Graphic organizers
Highlighted information within the text
Content delivered using multi-media (e.g., book, storyboard, video, computer, etc.)
Clearly differentiated multiple-choice answers
Prepared objects, pictures, words, sentence strips, or recorded communication supports to provide access to
content and facilitate responding
• Dichotomous questions that allow for making a choice of correct versus incorrect answers
• Simpler or shorter containing the same key information
• Peer support, collaborative grouping
Note: many of these strategies will be strengthened through the use of systematic instruction.
*Refer to Instructional Resource Guide for full descriptions and examples of systematic instructional strategies.
•
•
•
•
•
•
•
•
•
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Grades 9–12 Reading Element Card – Informational Text – Analyzing
Relationships
Grade 9-10 Students:
FLS: LAFS.9-10.RI.1.3
Analyze how the author unfolds an analysis or series
of ideas or events, including the order in which the
points are made, how they are introduced and
developed, and the connections that are drawn
between them.
Access Points
LAFS.9-10.RI.1.AP.3a
Analyze key points throughout a text to determine
the organizational pattern or text structure.
LAFS.9-10.RI.1.AP.3b
Identify connections between key points.
Essential Understanding:
• Identify key ideas in a text.
• Determine text structure for a text.
• Identify how transitional/signal words help develop
ideas or events.

Grade 11-12 Students:
FLS: LAFS.11-12.RI.1.3
Analyze a complex set of ideas or sequence of events and explain how
specific individuals, ideas, or events interact and develop over the
course of the text.
Access Points
LAFS.11-12.RI.1.AP.3a
Analyze key points throughout a text to determine the organizational
pattern or text structure.
LAFS.11-12.RI.1.AP.3b
Analyze a complex set of ideas or sequence of events and explain how
specific individuals, ideas or events interact and develop over the
course of the text.
Essential Understanding:
• Identify key ideas within a text.
• Determine text structure for a text.
• List key signal/transitional words that help determine text structure.

Suggested Instructional Strategies:

Write to Understand
• Informational Text Structures: to help students understand various informational text structures, pass out
a blank graphic organizer (cluster map for descriptive texts, Venn Diagram for compare/contrast texts, a
step-by-step guide for sequential texts, a cause/effect organizer for cause/effect texts, and a problem/solution
organizer for problem/solution texts). Individually, with partners, in small groups, or as a whole class, ask
students to help you fill out the graphic organizer as you read a text aloud.
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•

Information Coding for Key Points to Determine Patterns and Text Structures: provide the students
with a copy of the text the students for students to mark. Students should then create a coding system to
help them mark and understand the text. The coding system might look something like this:
Code
(Underline)

(circle)
-

Meaning
Here is a key point in the text.
These are signal words that help
me understand what text structures
are being used.
This is a connection between one
idea and another idea.

Discuss to Understand
Instructional Conversations: individually, in small groups, or with the whole class, engage in a
conversation about a content-area topic. First, teachers should ask students what they already know about
the topic to determine their background knowledge. Next, the teacher can provide direct information about
the topic to build their knowledge. Then, teachers ask different questions about the topic and allow the group
to have an open conversation about the topic. Students should support their ideas by using information they
learned from books or other multimedia sources. For this discussion, teachers should specifically ask
questions that address how key points throughout a text can be used to determine the organizational pattern
or text structure.
Model to Understand
• Think Aloud: the purpose for asking students questions about texts is to get them into the habit of selfquestioning as they read by themselves. To model this, a teacher should read aloud an informational text in
front of the class. Then, periodically, the teacher should stop and ask questions out loud. Then, as the
teacher continues to read, the teacher should begin answering the questions him/herself. For this think aloud,
teachers should specifically ask describe the key points in the text and how they can be used to determine
the organizational pattern or text structure of informational texts.
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Scaffolds and Support
•
•
•
•
•
•
•
•
•
•

Copies of informational texts for each student
Coding sheet
Various informational texts
Graphic organizers
Interactive Whiteboard
List of signal words that might help students determine the text structure being used
Peer support, collaborative grouping
Prepared objects, pictures, words, sentence strips, or recorded communication supports to provide access
to content and facilitate responding
Repeated exposure to content and strategies
Pair each type of text structure with a symbol.
o Examples can be found Click here

Additional Resources
•
•

Tompkins, G. (2005). Patterns of practice. Upper Saddle River, NJ: Pearson.
Like to Read: Click here

Note: many of these strategies will be strengthened through the use of systematic instruction.
*Refer to Instructional Resource Guide for full descriptions and examples of systematic instructional strategies.
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Grades 9–12 Reading Element Card – Informational Text – Describing
the Main Idea
Grade 9-10 Students:
FLS: LAFS.9-10.RI.1.2
Determine a central idea of a text and analyze its
development over the course of the text, including how it
emerges and is shaped and refined by specific details;
provide an objective summary of the text.

Grade 11-12 Students:
FLS: LAFS.11-12.RI.1.2
Determine two or more central ideas of a text and analyze their
development over the course of the text, including how they
interact and build on one another to provide a complex analysis;
provide an objective summary of the text.

Access Points
LAFS.9-10.RI.1.AP.2d
Provide/create an objective summary of a text or an
adapted grade-appropriate text.

Access Points
LAFS.11-12.RI.1.AP.2d
Provide/create an objective summary of a text.

Essential Understanding:
• Identify the main idea of a text.
• Identify key details related to the main idea of a text.
• Identify a factual summary/statement about the text.

Essential Understanding:
• Identify the main idea of a text.
• Identify key details related to the main idea of a text.
• Identify a factual summary/statement about the text.
• Identify overall meaning of the text.

Suggested Instructional Strategies:
Write to Understand
• Information Coding: provide the students with a copy of the text the students for students to mark. Give
students an example of a summary. Next, provide students with a highlighter. Ask students to highlight the
most important parts of the text (the main idea and at least three key details to support the main idea.)
Then, ask students to compose a short summary of the information by writing down the main idea and
important supporting details.
• Informational Text Web: place a main idea in the middle of the informational text web. Next, ask students
to support the main idea by placing supporting details around the web. Finally, ask students to provide a
verbal summary of the information using the informational text web.
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Discuss to Understand
• Think−Pair−Share: ask students to meet in pairs. Then, using a graphic organizer (or the materials created
in the above activities), ask them to co-construct a summary of the information. They can then recite their
summaries to another group or the teacher to show their understanding of the information presented within
the text.
Model to Understand
• Think Aloud: to model how to create summaries of informational texts, the teacher should read aloud an
informational text in front of the class. Then, periodically, the teacher should stop explain the main idea and
supporting details. At the end of the read aloud, the teacher should model how to put the pieces together to
form a summary of the text.

Scaffolds and Supports
•
•
•
•
•
•
•
•
•
•
•
•
•
•
2

Graphic organizers
Videos or storyboards/cards of the story for visual supports
Audio of the story on a compact disc or text read by a computer
Black and white illustrations of key elements in the story
Clearly differentiated multiple-choice answers
Dichotomous questions that allow for making a choice of correct versus incorrect answers
Simpler or shorter text containing the same key information
Individual copies of informational texts for each student
Informational coding sheet for each student
Various informational texts
Interactive Whiteboard
Picture icons on graphic organizers to support non-readers and visual learners
Peer support, collaborative grouping
Prepared objects, pictures, words, sentence strips, or recorded communication supports to provide access to
content and facilitate responding

Elements of the Instructional Families: Reading Informational Text, September 2014

Additional Resources
•
•

Tompkins, G. (2005). Patterns of practice. Upper Saddle River, NJ: Pearson.
Like to Read: Click here

Note: many of these strategies will be strengthened through the use of systematic instruction.
*Refer to Instructional Resource Guide for full descriptions and examples of systematic instructional strategies.
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Grades 9–12 Reading Element Card – Informational Text – Describing
the Main Idea
Grade 9-10 Students:
FLS: LAFS.9-10.RI.1.2
Determine a central idea of a text and analyze its
development over the course of the text, including
how it emerges and is shaped and refined by specific
details; provide an objective summary of the text.

Grade 11-12 Students:
FLS: LAFS.11-12.RI.1.2
Determine two or more central ideas of a text and analyze their
development over the course of the text, including how they interact
and build on one another to provide a complex analysis; provide an
objective summary of the text.

Access Points
LAFS.9-10.RI.1.AP.2a
Determine the central idea of a text.
LAFS.9-10.RI.1.AP.2b
Determine how the central idea develops.
LAFS.9-10.RI.1.AP.2c
Determine how key details support the development
of the central idea of a text or an adapted gradeappropriate text.

Access Points
LAFS.11-12.RI.1.AP.2a
Determine two or more central ideas of a text.
LAFS.11-12.RI.1.AP.2b
Determine how the central ideas develop.
LAFS.11-12.RI.1.AP.2c
Determine how key details support the development of the central
idea of a text or an adapted grade-appropriate text.

Essential Understanding:
• Identify one main idea in a text.
Essential Understanding:
• Identify two or more main ideas in a text.
• Identify the main idea in a text.
• List key details that support each main idea.
• Identify key details that link to the main idea.
• Identify how the key details support the central idea. • Identify how the main ideas connect and support the central ideas.

Suggested Instructional Strategies:

Write to Understand
• Sketch-to-Stretch: sketch-to-stretch is a way for students to capture the central idea through drawing.
After the students have completed reading an informational text, they can draw a visual representation
about the central idea the author is trying to convey. They can use examples and details from the text to
inform their drawings.
• Information Coding: provide the students with a copy of the text the students for students to mark.
Students should then create a coding system to help them mark and understand the text. The coding
system might look something like this:
1
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Code
CI
***

Meaning
I think this is the Central Idea
This part supports the central idea.

Discuss to Understand
• Determining the Central Idea: as students read particular sections of text—or, after reading a text—ask
a series of questions to help students determine the central idea. The teacher can help facilitate this by
asking questions such as:
o What is this informational text really about?
o What do you think the author wants you to learn from this book?
o How does the author support this central idea in each chapter/section?
o Are there more than one central ideas in this text? If so, what are they?
Model to Understand
• Think Aloud: to model determining a central idea, a teacher should read aloud an informational text. Then,
at the end of the text, the teacher should demonstrate what he/she believes the central idea to be. As the
teacher continues reading, the teacher can highlight sections in the text that support the central idea over
time.

Scaffolds and Support
•
•
•
•
•
•
•
•
•
•
•
•
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Graphic organizers
Individual copies of informational texts for each student
Informational coding sheet for each student
Various informational texts
Interactive Whiteboard
Read aloud texts
Deliver content using multi-media
Preview of the text, illustrations, and details, frontloading
Peer support, collaborative grouping
Prepared objects, pictures, words, sentence strips, or recorded communication supports to provide access
to content and facilitate responding
Dichotomous questions that allow for making a choice of correct versus incorrect answers
Simpler or shorter text with the same key events or details

Elements of the Instructional Families: Reading Informational Text, September 2014

Additional Resources
•
•

Tompkins, G. (2005). Patterns of practice. Upper Saddle River, NJ: Pearson.
Like to Read: Click here

Note: many of these strategies will be strengthened through the use of systematic instruction.
*Refer to Instructional Resource Guide for full descriptions and examples of systematic instructional strategies.
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Grade 9-10 Students:
FLS: LAFS.9-10.RI.2.6
Determine an author’s point of view or purpose in a text and analyze how an author uses rhetoric to advance that point of view
or purpose.
Access Points
LAFS.9-10.RI.2.6c
Develop and explain ideas for why authors made specific word choices within text.
Essential Understanding:
• List words that provide description or detail (specificity) that an author uses in a sentence or short paragraph.
• Identify synonyms for specific words that an author uses (from a list, thesaurus, etc.).

Suggested Instructional Strategies:
Write to Understand
Have the students suggest revisions for the story.
Shared writing—display the following sentences:
• The small dog hopped on the dog bed because he was cold.
• The big dog was happy to lay down beside him.
Discuss to Understand
• Have students brainstorm synonyms for cold. Have the students discuss what word would define a cold day, a
colder day, and the coldest day ever.
Model to Understand
• Shades of Meaning: display the word small on a card or interactive whiteboard. Display other words that
are synonyms for small, i.e. tiny, little, miniature. Sort the words for the students in order of size, explaining
why you sorted the words that way.
Sort to Understand
Working in pairs or triads, create sorts with the following three word groups:
• Happy—proud, joyful, exciting
• Hop—jump, leap, skip
• Big—large, giant, enormous

1
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Scaffolds and Supports
•
•
•
•
•
•
•

Word wall
Thesaurus
Read aloud texts
Deliver content using multimedia
Repeated exposure to content and strategies
Peer support and collaborative grouping
Interactive Whiteboard

Additional Resources
•
•

2

Shades of Meaning: Click here
Allen, J. (1999). Words, Words, Words. York, MN: Stenhouse.
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Grade 9-10 Students:
FLS: LAFS.910.RI.2.4
Determine the meaning of words and phrases as they are used
in a text, including figurative, connotative, and technical
meanings; analyze the cumulative impact of specific word
choices on meaning and tone (e.g., how the language of a
court opinion differs from that of a newspaper).
Cognitive Complexity: Level 3: Strategic Thinking & Complex
Reasoning
Access Points
LAFS.910.RI.2.AP.4a Determine the meaning of words and
phrases as they are used in a text, including figurative (i.e.,
metaphors, similes and idioms) and connotative meanings.
LAFS.910.RI.2.AP.4b Analyze the use of figurative, connotative
or technical terms on the meaning or tone of text.
Essential Understanding:
• Define the various figures of speech. Identify a phrase that
contains a simile from a list and identify a phrase that
contains a metaphor from a list. Define connotative
meaning.

Grade 11-12 Students:
FLS LAFS.1112.RI.2.4
Determine the meaning of words and phrases as they are
used in a text, including figurative, connotative, and technical
meanings; analyze how an author uses and refines the
meaning of a key term or terms over the course of a text
(e.g., how
Madison defines faction in Federalist No. 10).
Cognitive Complexity: Level 3: Strategic Thinking & Complex
Reasoning
Access Points
LAFS.1112.RI.2.AP.4a Determine the meaning of words and
phrases as they are used in a text, including figurative (i.e.,
metaphors, similes and idioms) and connotative meanings.
Essential Understanding:
• Define the various figures of speech. Identify a phrase that
contains a simile from a list and identify a phrase that
contains a metaphor from a list. Define connotative
meaning

Suggested Instructional Strategies:
Write to Understand
• Have students write a list of similes and metaphors from magazine advertisements.
• Sketch to Stretch: sketch to stretch is a way to have students understand the lesson through drawing. Have
students create a visual representation of the examples of figurative speech they have gathered.
Discuss to Understand
• Connotation: talk with students about the word pushy. Why does pushy not mean to push someone? What
does it mean? Why does it mean that?
Model to Understand
• Connotation: show a picture of a dove. Describe how a dove makes you think of peace. Show a picture of a
home. Discuss how it might suggest family, comfort and security.
1
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Sort to Understand
• Sort a list of phrases into three groups—similes and metaphors and literal (not a simile or metaphor).
o Alliteration—She sell sea shells by the sea shore. Peter Piper picked a peck of pickled peppers.
o Personification—The sun smiled at us, the tornado ran through the town without a care, time creeps up.

Scaffolds and Supports
•
•
•
•
•

Read aloud texts
Prepared pictures, words and sentence strips
Peer support, collaborative grouping
Highlighting texts
Content from a variety of mediums, internet, commercials, magazines

Additional Resources:
•

2

Allen, J. (1999). Words, Words, Words. York, MN: Stenhouse.
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Grades 9–12 Reading Element Card – Informational Text –
Distinguishing a Point of View & Gather Information

Grade 9-10 Students:
FLS: LAFS.9-10.RI.3.8
Delineate and evaluate the argument
and specific claims in a text, assessing
whether the reasoning is valid and the
evidence is relevant and sufficient;
identify false statements and
fallacious reasoning.
Access Points
LAFS.9-10.RI.3.AP.8c
Evaluate the argument/claims that
the author makes to determine if the
statements are true or false.
LAFS.9-10.RI.3.AP.8e
Assess the validity of the arguments
across texts on related topics.
Essential Understanding:
• Find a claim or argument in a text.
• List at least two pieces of evidence
the author uses to support their
claim.
• Use at least two independent
sources to see if evidence
supporting the claim/argument is
true or false.

Grade 11-12 Students:
FLS: LAFS.11-12.RI.3.8
Delineate and evaluate the reasoning in seminal U.S. texts, including the application of
constitutional principles and use of legal reasoning (e.g., in U.S. Supreme Court
majority opinions and dissents) and the premises, purposes, and arguments in works
of public advocacy (e.g., The Federalist, presidential addresses).
LAFS.11-12.SL.1.3
Evaluate a speaker’s point of view, reasoning, and use of evidence and rhetoric,
assessing the stance, premises, links among ideas, word choice, points of emphasis,
and tone used.

Access Points
LAFS.11-12.RI.3.AP.8b
Distinguish reliable sources from non-reliable.
LAFS.11-12.RI.3.AP.8c
Evaluate the premises, purposes and argument that the author makes.
LAFS.11-12.RI.3.AP.8e
Assess the validity of the premises, purposes and arguments across texts on related
topics.
LAFS.11-12.SL.1.AP.3c
Evaluate the evidence used to make the speaker’s argument.
Essential Understanding:
• Find a claim or argument in a text.
• Identify the various purposes the author has.
• List at least two pieces of evidence the author uses to support their claim.
• Use at least two independent sources to see if evidence supporting the
claim/argument is true or false.

Suggested Instructional Strategies:

Discuss to Understand
• Instructional Conversations: individually, in small groups, or with the whole class, engage in a
conversation about an argument an author makes within the text. First, teachers should ask students what
3
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they already know about the topic to determine their background knowledge. Next, the teacher can provide
direct information about the topic to build their knowledge. Then, teachers ask different questions about the
topic and allow the group to have an open conversation about the topic. Students should support their ideas
by using information they learned from books or other multimedia sources. Questions may include:
o What argument/claim does the author make?
o How does this argument/claim support whether the statement is true/false?
o What evidence does the author provide to support the claim/argument?
o How valid is the premise of the author’s argument? How do you know?
Debates: for informational texts in which the author makes an argument, ask students to prepare a debate
in which two sides of the same issue are argued. Students should use be able to support their arguments by
verifying the truth of their claims. They also need to prepare their arguments by providing evidence within
the debate. One student (or group of students) can take one position. Another student (or group of students)
can take the opposing side. Students should identify the topic, prepare for the debate, conduct the debate,
and reflect on the outcome. At the end of the debate, the students should have a discussion about the
validity of the arguments.

•

Scaffolds and Support
•
•
•
•
•
•
•
•
•
•
•

Various informational texts
Planning sheets for debates
Picture icons on graphic organizers to support non-readers and visual learners
Peer support, collaborative grouping
Prepared objects, pictures, words, sentence strips, or recorded communication supports to provide access
to content and facilitate responding
Repeated exposure to content and strategies
Content delivered using multimedia (e.g., book, storyboard, video, computer, etc.)
Interactive Whiteboard
Dichotomous questions that allow for making a choice of correct versus incorrect answers
Simpler or shorter text with the same information
List of criteria that can be used to evaluate evidence, either in poster form posted in the class or individual
size that can velcro to a desk.

Additional Resources

• Tompkins, G. (2005). Patterns of practice. Upper Saddle River, NJ: Pearson.
Note: many of these strategies will be strengthened through the use of systematic instruction.
*Refer to Instructional Resource Guide for full descriptions and examples of systematic instructional strategies.
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Grades 9–12 Reading Element Card – Informational Text – Connecting
Diverse Media and Formats
Grade 9-10 Students:
FLS: LAFS.9-10.RI.3.7
Analyze various accounts of a subject told in different
mediums (e.g., a person’s life story in both print and
multimedia), determining which details are emphasized in
each account.

Grade 11-12 Students:
FLS: LAFS.11-12.RI.3.7
Integrate and evaluate multiple sources of information
presented in different media or formats (e.g., visually,
quantitatively) as well as in words in order to address a
question or solve a problem.

Access Points
LAFS.9-10.RI.3.AP.7a
Compare and contrast various accounts of a subject in two or
more mediums..

Access Points
LAFS.11-12.RI.3.AP.7a
Integrate and evaluate multiple sources of information
presented in different media or formats (e.g., visually,
quantitatively) as well as in words in order to address a
question or solve a problem.

Essential Understanding:
• Identify, from print sources, information about the topic of
the informational report.
Essential Understanding:
• Identify, from digital sources, information about the topic of • Locate information within a text related to a given topic.
the informational report.
• Determine the usefulness of the information for a given topic.
• Compare/contrast how the topic is portrayed in each
medium..

Suggested Instructional Strategies:
Write to Understand
Poster Presentation
• Use multiple components to develop a complete profile on a person’s life. Include an informational map,
timeline and graphic organizer that compare various sources of information (print vs. media.)
• Complete an informational map (e.g., bubble map showing aspects of a person’s life) using photos,
newspaper stories, graphs, books, TV news stories.
• Complete a timeline of a subject.
• T-Chart/Venn diagram to compare print and media information.
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Sort to Understand
• Sort provided facts into categories (e.g., early life, turning points, accomplishments, end of life.)
Discuss to Understand
Socratic seminar
• Choose a segment of a movie or video based on Abraham Lincoln’s life and accomplishments. Choose a
segment of a published book on the same topic.
• Review the material several times, emphasizing the most important facts.
• Provide students with a range of questions that will allow students of varying ability levels to participate.
• Facilitate a discussion that relates to the questions as well as how the two mediums differ.
Think-Pair-Share
• Discus the different facts and/or sources of information.
Model to Understand
• Use a think aloud to explore how to answer a question from multiple sources and how reliable those
sources are (e.g., the question is “Why is immigration law an important topic?” Use newspaper articles, TV
news reports, etc. to answer questions and show how different points of view are displayed.)

Suggested Scaffolds and Support
•
•
•
•
•
•
•
•
•
•
•

Highlight text
Images to support texts
Graphic organizers
Different colored pens to show information from multiple sources
Teach using meaningful content from a variety of mediums (e.g., internet, movie)
Segment text and videos into shorter sections
Read aloud texts
Interactive Whiteboard
Picture icons on graphic organizers to support non-readers and visual learners
Peer support, collaborative grouping
Provide students with prepared objects, pictures, words, sentence strips, or recorded communication
supports to facilitate responding

Note: many of these strategies will be strengthened through the use of systematic instruction.
*Refer to Instructional Resource Guide for full descriptions and examples of systematic instructional strategies.
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Grades 9–12 Reading Element Card – Informational Text – Identifying
Text Structure, Gather Information & Distinguishing a Point of View

Grade 9-10 Students:

FLS: LAFS.9-10.RI.2.5
Analyze in detail how an author’s ideas or claims are developed and refined by particular
sentences, paragraphs, or larger portions of a text (e.g., a section or chapter).
LAFS.9-10.RI.3.8
Delineate and evaluate the argument and specific claims in a text, assessing whether
the reasoning is valid and the evidence is relevant and sufficient; identify false
statements and fallacious reasoning.
LAFS.9-10.SL.1.3
Evaluate a speaker’s point of view, reasoning, and use of evidence and rhetoric,
identifying any fallacious reasoning or exaggerated or distorted evidence.
Access Points
LAFS.9-10.RI.2.AP.5a
Analyze in detail how an author’s ideas or claims are developed.
LAFS.9-10.RI.2.AP.5b
Identify key sentences or paragraphs that support claims.
LAFS.9-10.SL.1.AP.3b
Determine what arguments the speaker makes.
LAFS.9-10.RI.3.AP.8a
Identify claims and arguments made by the author.
LAFS.9-10.RI.3.AP.8b
Delineate/trace the authors argument and specific claims.
LAFS.9-10.RI.3.AP.8d
Delineate the argument and specific claims in two or more texts or adapted gradeappropriate texts on related topics.
Essential Understanding:
• Find a claim the author makes in the text.
• List/highlight one or more sentences that support the claim.
• Explain how the two claims relate to one another.
• Compare similar claims/arguments and find specific supporting evidence from two
texts.

1

Grade 11-12 Students:

FLS: LAFS.11-12.RI.3.8
Delineate and evaluate the reasoning in seminal
U.S. texts, including the application of
constitutional principles and use of legal
reasoning (e.g., in U.S. Supreme Court majority
opinions and dissents) and the premises,
purposes, and arguments in works of public
advocacy (e.g., The Federalist, presidential
addresses).
11- LAFS.11-12.SL.1.3
Evaluate a speaker’s point of view, reasoning,
and use of evidence and rhetoric, assessing the
stance, premises, links among ideas, word
choice, points of emphasis, and tone used.
Access Points
LAFS.11-12.RI.3.AP.8d
Delineate the premises, purposes, argument and
specific claims in two or more texts on related
topics.
LAFS.11-12.SL.1.AP.3b
Determine what arguments the speaker makes.
Essential Understanding:
• Find a claim the author makes in the text.
• Compare similar purposes the author has from
two texts.
• List/highlight one or more sentences that
support the claim.
• Compare similar claims/evidence from two
text.
• Identify the speaker's tone.
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Suggested Instructional Strategies:
Discuss to Understand
• Instructional Conversations: individually, in small groups, or with the whole class, engage in a
conversation about an argument an author makes within the text. First, teachers should ask students what
they already know about the topic to determine their background knowledge. Next, the teacher can provide
direct information about the topic to build their knowledge. Then, teachers ask different questions about the
topic and allow the group to have an open conversation about the topic. Students should support their ideas
by using information they learned from books or other multimedia sources. Questions may include:
o
o
o
o
o
•

•
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What argument/claim does the author make?
What key sentences support these claims?
How does this argument/claim support whether the statement is true/false?
What evidence does the author provide to support the claim/argument?
How valid is the premise of the author’s argument? How do you know?

Debates: for informational texts in which the author makes an argument, ask students to prepare a debate
in which two sides of the same issue are argued. Students should use be able to support their arguments by
verifying the truth of their claims. They also need to prepare their arguments by providing evidence within
the debate. One student (or group of students) can take one position. Another student (or group of
students) can take the opposing side. Students should identify the topic, prepare for the debate, conduct
the debate, and reflect on the outcome. At the end of the debate, the students should have a discussion
about the validity of the arguments.
Think−Pair−Share: provide students with an argument or claim that the author makes. Ask students to
individually find a sentence that supports the claim from the text. Then, the student meets with a peer to
share their findings. After the pairs share, a couple teams can share with the rest of the class.
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Scaffolds and Support
•
•
•
•
•
•
•
•
•
•

Various informational texts
Planning sheets for debates
Read aloud texts
Interactive Whiteboard
Deliver content using multimedia
Graphic organizers
Highlighted text (claims in one color, supporting evidence in another)
Highlighters
Prepared objects, pictures, words, sentence strips, or recorded communication supports to provide access
to content and facilitate responding
Repeated exposure to content and strategies

Additional Information:
•

Tompkins, G. (2005). Patterns of practice. Upper Saddle River, NJ: Pearson.

Note: many of these strategies will be strengthened through the use of systematic instruction.
*Refer to Instructional Resource Guide for full descriptions and examples of systematic instructional strategies.
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Grade 11-12 Students:
FLS: LAFS.11-12.RI.3.8
Delineate and evaluate the reasoning in seminal U.S. texts, including the application of constitutional principles and use of
legal reasoning (e.g., in U.S. Supreme Court majority opinions and dissents) and the premises, purposes, and arguments in
works of public advocacy (e.g., The Federalist, presidential addresses).
Access Points
LAFS.11-12.RI.3.AP.8a
Identify claims made by the author as being fact or opinion.
Essential Understanding:
• Find a claim or argument in a text.
• Identify the difference between fact and opinion.
• List at least two pieces of evidence the author uses to support their claim.
• Use at least two independent sources to see if evidence supporting the claim/argument is a fact.

Suggested Instructional Strategies:
Model to Understand
• Using Franklin D. Roosevelt’s For a Declaration of War, perform a read aloud/think aloud on elements in the
speech that are facts and elements that are opinions. List these for further discussion.
Discuss to Understand
• Using think-pair-share, lead the students in a discussion in the differences in the examples the teacher
modeled.
Sort to Understand
• In pairs or triads, give students the following phrases. Have the students sort the phrases as either fact or
opinion.
o “December 7, 1941−a day which will live in infamy.”
o “Japanese air squadrons had commenced bombing.”
o “The attack yesterday on the Hawaiian Islands has caused severe damage.”
o “This form of treachery shall never again endanger us.”
4
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Write to Understand
• In a shared writing, elicit statements from the students to include three facts and three opinions about school
and/or classroom rules.

Scaffolds and Supports
•
•
•
•
•
•

Read aloud text and audio of speech
Repeated reading and repeated exposure to content and strategies
Interactive Whiteboard
Graphic organizers
Peer support, collaborative grouping
Content delivered using multimedia e.g. books, storyboard, video, computer, etc.

Additional Resources
•

5

History Place: Click here
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Scaffolds and Supports
•
•
•
•
•

Read aloud texts
Deliver content using multimedia
Repeated exposure to content and strategies
Peer support and collaborative grouping
Interactive Whiteboard

Additional Resources
•

2

Make Inferences About the Plot: Click here
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Grades 9–12 Reading Element Card – Literary Text – Using Details to
Describe Text & Describing the Central Message / Theme
Grade 9-10 Students:
FLS: LAFS.9-10.RL.1.1
Cite strong and thorough textual evidence to
support analysis of what the text says explicitly
as well as inferences drawn from the text.

Grade 11-12 Students:
FLS: LAFS.11-12.RL.1.1
Cite strong and thorough textual evidence to support analysis of what the
text says explicitly as well as inferences drawn from the text, including
determining where the text leaves matters uncertain.

Access Points
LAFS.9-10.RL.1.AP.1b
Determine which piece(s) of evidence provide
the strongest support for inferences, conclusions
or summaries of text.

Access Points
LAFS.11-12.RL.1.AP.1a
Use two or more pieces of evidence to support inferences, conclusions or
summaries of the plot, purpose or theme within a text.
LAFS.11-12.RL.1.AP.1b
Determine which piece(s) of evidence provide the strongest support for
inferences, conclusions or summaries or text.
LAFS.11-12.RL.1.AP.1c
Use evidence to support conclusions about ideas not explicitly stated in the
text.
Essential Understanding:
• Identify a summary of the plot of the literary text.
• Find evidence for a conclusion from a provided text.
• Find evidence for a selected inference from a provided text.
• Identify the theme of a literary text.
• Identify details to support the plot or theme of the text.

Essential Understanding:
• Match evidence to a provided summary.
• Identify a summary of the plot of the literary
text.
• Find evidence for a conclusion from a provided
text.
• Find evidence for a selected inference from a
provided text.

Suggested Instructional Strategies:
Write to Understand
• Story Coding: provide the students with a copy of the text that they can mark. Give students an example of
an inference, summary, or conclusion. Next, provide students with a highlighter. Ask students to find the
piece of evidence that provides the strongest support for the inference, conclusion, or summary.
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•

Inference Chart: Word or Quote in Book + What I already Know = Inference: have students write select
quotes or words from the book. Next to the quote, have students write what that quote means based on
background knowledge and lastly they write what that infers (e.g., “dog shampoo.” Next to it, student writes
what they know about dog shampoo. “People usually have dog shampoo to wash a dog”, in the last box have
students write the inference, “this person must have a dog.”)

•

Graphic Organizer
o Teach students to make inferences using an “It Says, I Say, and So” graphic organizer. Use the
graphic organizer to model the process. Then have students complete the graphic organizer using the
steps below.
1. First the students have to find out what the reading says.
2. Next they find information from the text that will help answer the question.
3. Then they add, in their own words, their thoughts about what the reading says.
4. Students combine what the reading says and their thoughts to answer the question and thus
create new meaning—the inference.

Discuss to Understand
• Think−Pair−Share: provide students with an inference, opinion, or conclusion. Ask students to individually
find the strongest piece of evidence from the text to support the inference, summary, or conclusion. Then,
the student meets with a peer to share their findings. After the pairs share, a couple teams can share with
the rest of the class.
• Small Group instruction: teacher reads a selection from text and asks students what the text infers?
Teacher can provide 2-3 choices for answers (1, that is correct and 2, that are completely unrelated on
answer cards in the center of the table.)
Model to Understand
• Think Aloud: to model how to support inferences/summaries/conclusions using evidence from a text, the
teacher should read aloud a book in front of the class. Then, periodically, the teacher should stop explain how
pieces of evidence support the inferences/summaries/conclusions.
• Write main events and characters in the story on the board or chart paper and the students fill in and add
details about the event. Students can write the details or pictures of the details can be provided by teacher
and the students can place the details with the correct main event or character.
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Scaffolds and Supports
•
•
•
•
•
•
•
•
•
•
•
•
•
•
•

Highlighters
Task folders that include short paragraphs from text and student velcros/matches the inferences to the text.
Read aloud texts
Interactive Whiteboard
Content delivered using multimedia (e.g., book, storyboard, video, computer, etc.)
Graphic organizers
Highlighted text
Preview of the text, illustrations, and details, frontloading
Pictures, objects, or tactile representations to illustrate the key details
Sentence strips that reflect text from the story that supports the key details
Videos or storyboards/cards of the story for visual supports
Picture icons on graphic organizers to support non-readers and visual learners
Peer support, collaborative grouping
Prepared objects, pictures, words, sentence strips, or recorded communication supports to provide access to
content and facilitate responding
Repeat lessons multiple times

Note: many of these strategies will be strengthened through the use of systematic instruction.
*Refer to Instructional Resource Guide for full descriptions and examples of systematic instructional strategies.
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Grade 9-10 Students:
FLS: LAFS.9-10.RL.1.1 Cite strong and thorough textual
evidence to support analysis of what the text says explicitly as
well as inferences drawn from the text.
Access Points
LAFS.9-10.RL.1.AP.1c Use two or more pieces of evidence to
support the summary of the text.
LAFS.9-10.RL.1.AP.1d Determine which piece(s) of evidence
provide the strongest support for inferences or conclusions.
Essential Understanding:
LAFS.9-10.RL.1.AP.1c
• Identify literary elements to develop a text summary (e.g.,
characters, setting, plot, conflict and resolution).
LAFS.9-10.RL.1.AP.1d
• Understand the meanings of inferences, conclusions and
summaries of the text.
• Find context clues, main idea/detail, author’s purpose,
theme, sequencing, and/or cause and effect.

Suggested Instructional Strategies:

Grade 11-12 Students:
FLS: LAFS.11-12.RL.1.1 Cite strong and thorough
evidence to support analysis of what the text says explicitly
as well as inferences drawn from the text, including
determining where the text leaves matters uncertain.
Access Points
LAFS.11-12.RL.1AP.1b Determine which piece(s) of
evidence provide the strongest support for inferences,
conclusions, or summaries of text.
LAFS.11-12.RL.1.AP.1c Use evidence to support
conclusions about ideas not explicitly stated in the text.
Essential Understanding:
• Identify which evidence is the strongest support for the
summary of the plot of the literacy text.
• Find the strongest evidence for a conclusion from a
provided text.
• Find the strongest evidence for a selected inference from a
provided text.
• Identify the theme of a literacy text.
• Identify a summary of the plot of the literacy text.
• Find evidence for a conclusion from the provided text.
• Find evidence for a selected inference from a provided
text.
• Identify the theme of a literary text.
• Identify details to support the plot or theme of the text.

Model to Understand:
Using a story map, model filling out the essential elements. For example, the characters, the plot, the setting,
sequence of events and conclusion. Using two or more of the plot elements, model writing a one sentence
summary.
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Discuss to Understand:
Lead the students in a discussion about how the story elements of the story that was just read helps enhance
comprehension.
Write to Understand:
Provide sentence strips of the plot. Have student put the strips in the order of events.

Scaffolds and Supports
•
•
•
•
•
•
•

Story Map
Graphic organizer
Read aloud texts
Multimedia
Picture icons
Peer support, collaborative grouping
Sequencing words, first, then, etc.

Additional Resources
•
•
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Reading Rockets: Click here
Read Write Think: Click here
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Grades 9–12 Reading Element Card – Literary Text – Describing the
Central Message / Theme

Grade 9-10 Students:
FLS: LAFS.9-10.RL.1.2
Determine a theme or central idea of a text and analyze in
detail its development over the course of the text, including
how it emerges and is shaped and refined by specific
details; provide an objective summary of the text.
Access Points
LAFS.9-10.RL.1.AP.2a
Determine the theme or central idea of an adapted gradeappropriate text.
LAFS.9-10.RL.1.AP.2b
Determine how the theme develops.
LAFS.9-10.RL.1.AP.2c
Determine how key details support the development of the
theme of an adapted grade-appropriate text.
Essential Understanding:
• Identify theme of a text from a list.
• Locate important details to identify the theme.
• Map a theme throughout text using evidence.

Grade 11-12 Students:
FLS: LAFS.11-12.RL.1.2
Determine two or more themes or central ideas of a text and
analyze their development over the course of the text,
including how they interact and build on one another to
produce a complex account; provide an objective summary of
the text.
Access Points
LAFS.11-12.RL.1.AP.2a
Determine two or more themes or central ideas of an adapted
grade-appropriate text.
LAFS.11-12.RL.1.AP.2b
Determine how the theme develops.

Essential Understanding:
• Identify theme of a text from a list.
• Map a theme throughout text using evidence.
• Map the development of the central idea throughout the text.

Suggested Instructional Strategies:
Write to Understand
• Sketch-to-Stretch: sketch-to-stretch is a way for students to capture the theme of a story through drawing.
After the students have completed reading a story, they can draw a visual representation about the theme
the author is trying to convey. They can use examples and details from the text to inform their drawings.
• Create a summary of each chapter by arranging sentence strips with key details in written and visual form in
order on a chart for each chapter. Use these summaries to review what has previously been read.

1

Elements of the Instructional Families: Reading Literary Text, September 2014
Discuss to Understand
• Determining the Theme: as students are reading particular sections of text—or, after reading a text—ask a
series of questions to help students determine the theme. The teacher can help facilitate this by asking
questions such as:
o What is this story really about?
o What do you think the author wants you to learn from this story?
o What lessons do you think the characters learned?
•
•

Relate themes from book to the lives of the students or to movies they are familiar with.
One Sentence Summations: have students work in small group and read short selection from text. Using
peer mediated instruction, students can generate a list of ideas about the selection. Using all of the entire
ideas students write one sentence that summarizes the paragraph. Teacher can model this process with the
whole class before groups begin the one sentence summation.

Model to Understand
• Think Aloud: to model determining a theme, a teacher should read aloud a book in front of the class. Then,
at the end of the story, the teacher should demonstrate what he/she believes the theme to be.
• Highlight key phrases and words in the text, for example, words that demonstrate a theme or the central
idea. Have students write the highlighted words on index cards while teacher writes the word on chart paper
or the board. Below each word or phrase teacher will write/model supporting words and phrases and students
will copy.
Sort to Understand
• Have students match key words/ideas to supporting details using sentence or picture strips in a small group.

Scaffolds and Supports
•
•
•
•
•
•
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Paper/crayons/markers
Read aloud texts
Interactive Whiteboard
Content delivered using multimedia (e.g., book, storyboard, video, computer, etc.)
Graphic organizers
Highlighted text
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•
•
•
•
•
•
•
•

Preview of the text, illustrations, and details, frontloading
Pictures, objects, or tactile representations to illustrate the key details
Sentence strips that reflect text from the story that supports the key details
Videos or storyboards/cards of the story for visual supports
Picture icons on graphic organizers to support non-readers and visual learners
Peer support, collaborative grouping
Prepared objects, pictures, words, sentence strips, or recorded communication supports to provide access to
content and facilitate responding
Use motivating topics to first teach the skill/lesson. (If a student likes cars first complete the lesson using a
passage about cars.)

Note: many of these strategies will be strengthened through the use of systematic instruction.
*Refer to Instructional Resource Guide for full descriptions and examples of systematic instructional strategies.

3
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Grade 11-12 Students:
FLS: LAFS.11-12.RL.1.2 Determine two or more themes or central ideas of a text and analyze their
development over the course of the text, including how they interact and build on one another to produce a
complex account; provide an objective summary of the text.
Access Points
LAFS.11-12.RL.1.AP.2a
Determine two or more themes or central ideas of an adapted grade-appropriate text.
LAFS.11-12.RL.1.AP.2b
Determine how the theme develops.
LAFS.11-12.RL.1.AP.2c
Provide/create an objective summary of the text.
Essential Understanding:
• Identify theme of a text from a list.
• Map a theme throughout text using evidence.
• Identify the central theme of a text.
• Identify a summary of the plot of the literacy text.
• Find evidence for a conclusion from the provided text.
• Find evidence for a selected inference from a provided text.
• Identify the theme of a literacy text.
• Identify details to support the plot or theme of the text.

Suggested Instructional Strategies:

Model to Understand:
• Read aloud the Aesop fable The Crow and the Pitcher. Display the moral Necessity is the mother of invention.
Discuss to Understand:
• Think−Pair−Share; What is the conclusion of the story? What does the moral mean? What evidence from the
text supports that conclusion?
Write to Understand:
• In a shared writing, with the teacher writing what the students say, write a summary of the plot. Have
students restate the central theme.

4
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Scaffolds and Supports
•
•
•
•

Read aloud
Shared Writing
Peer support, collaborative group
Frontload vocabulary and key words

Additional Resources
•

5

LitScape: Click here
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Grades 9–12 Reading Element Card – Literary Text – Analyzing
Relationships

Grade 9-10 Students:
FLS: LAFS.9-10.RL.1.3
Analyze how complex characters (e.g., those with multiple or conflicting motivations) develop over the course of a
text, interact with other characters, and advance the plot or develop the theme.
Access Points
LAFS.9-10.RL.1.AP.3a
Identify a character with multiple or conflicting motivations (i.e., a complex character).
LAFS.9-10.RL.1.AP.3b
Delineate how a complex character develops over the course of a text, interacts with other characters and
advances the plot or develops the theme.

Essential Understanding:
• Identify a reason that a character from a story makes a decision.
• With prompting and support, create a timeline of events (i.e., beginning, middle, end) that happen to one
complex character in a story.
• Identify how a character changes over time by analyzing how the character changes throughout the story.

Suggested Instructional Strategies:

Write to Understand
• Character Maps: characters in stories are developed in four different ways: 1) description of their physical
appearance; 2) description of their actions; 3) dialogue; and 4) inner monologue. Using a graphic organizer,
students can draw a picture of a character in the middle of a web. Then, extending from the character
drawing, students can offer words that describe how the character looks, what the character does throughout
the story, what the character says, and/or how the character feels. Students should also graph character
motives for certain decisions that they made in the story. The teacher can chart this thinking by creating a
class character map using the whiteboard, or students can create their own character maps in personal
notebooks.
o

6

For an example of a completed character map based on All Quiet of the Western Front, click here
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Discuss to Understand
• Grand Conversations: to delve deeper into various story characters, the teacher can conduct a grand
conversation with the class. Sitting in a circle, or sitting within a small group, the teacher can pose questions
about the character that the students would answer. Questions may include:
o Describe the characters from the story.
o Why do you think (character) wanted to (motivating factor)?
o How does the character develop throughout the story?
o How does the character feel about the other characters in the story?

Scaffolds and Supports

Labeling events in the story using sentence strips with beginning, middle, end or first, next, then, etc.
Visual time line with pictures.
Interactive Whiteboard
Read aloud texts
Content delivered using multimedia (e.g., book, storyboard, video, computer, etc.)
Graphic organizers
Highlighted text
Preview of the text, illustrations, and details, frontloading
Pictures, objects, or tactile representations to illustrate the key details
Sentence strips that reflect text from the story that supports the key details
Videos or storyboards/cards of the story for visual supports
Picture icons on graphic organizers to support non-readers and visual learners
Peer support, collaborative grouping
Prepared objects, pictures, words, sentence strips, or recorded communication supports to provide access to
content and facilitate responding
Note: many of these strategies will be strengthened through the use of systematic instruction.
*Refer to Instructional Resource Guide for full descriptions and examples of systematic instructional strategies.
•
•
•
•
•
•
•
•
•
•
•
•
•
•
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Grade 9-10 Students:
FLS: LAFS.9-10.RL.2.4 Determine the meaning of words and
phrases as they are used in the text, including figurative and
conative meanings; analyze the cumulative impact of specific
word choices on meaning and tone (e.g., how the language
evokes a sense of time and place; how it sets a formal or informal
tone).

Grade 11-12 Students:
FLS: LAFS.11-12.RL.2.4 Determine the meaning of words and
phrases as they are used in the text, including figurative and conative
meanings; analyze the impact of specific word choices on meaning and
tone including words with multiple meanings or language that is
particularly fresh, engaging, or beautiful. (Include Shakespeare as well
as other authors.)

Access Points
LAFS: 9-10.RL.2.AP.4a Determine the meaning of words and
phrases as they are used in a text including figurative (i.e.,
metaphors, similes, and idioms) and connotative meanings.

Access Points
LAFS: 11-12.RL.2.AP.4a Determine the meaning of words and
phrases as they are used in a text including figurative (i.e., metaphors,
similes, and idioms) and connotative meanings.

Essential Understanding:
• Define various types of figures of speech.
• Identify a phrase that contains a simile from a list.
• Identify a phrase that contains a metaphor from a list.
• Sort a list of phrases into three groups - similes and metaphors
and literal (not a simile or a metaphor).
• Identify an idiom or proverb from a list.
• Define alliteration.
• Identify a phrase or sentence that contains alliteration from a
list.
• Identify a phrase that contains allusion or personification from
a list.
• Identify a phrase, sentence, or paragraph that contains irony
from a list.
• Identify the sentence that contains a pun from a list of
sentences.
• Sort a list of statements containing allusions and
personifications into correct groups.
• Identify a phrase that contains an oxymoron from a list.
• Identify a phrase that contains hyperbole from a list.
• Identify a requested figure of speech (i.e., hyperbole,
oxymoron, irony, pun, alliteration, allusion)

Essential Understanding:
Define connotative meanings of words.
Identify a phrase that contains a simile from a list.
Identify a phrase that contains a metaphor from a list.
Sort a list of phrases into three groups - similes and metaphors and
literal (not a simile or a metaphor).
Identify an idiom or proverb from a list
Define alliteration.
Identify a phrase or sentence that contains alliteration from a list.
Identify a phrase that contains allusion or personification from a list.
Identify a phrase, sentence, or paragraph that contains irony from a
list.
Identify the sentence that contains a pun from a list of sentences.
Sort a list of statements containing allusions and personifications
into correct groups.
Identify a phrase that contains an oxymoron from a list.
Identify a phrase that contains hyperbole from a list.
Identify a requested figure of speech (i.e., hyperbole, oxymoron, irony,
pun, alliteration, allusion, personification, simile, metaphor, analogy)
within a list of phrases and sentences.

1
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Suggested Instructional Strategies:

Model to Understand:
• Using a picture book such as A Chocolate Moose for Dinner, or The King Who Rained, by Fred Gwynne, read
aloud and model for students how the pictures are the literal meaning of idioms, which are phrases that say
one thing but mean something else.
Discuss to Understand:
• Lead students in a discussion about the book. Why would people use idioms in place of concrete or literal
text? (It spices up the language; make it interesting and colorful.)
Sort to Understand:
• Have students match pictures to sentence strips of common idioms, i.e., a bird in the hand is worth two in a
bush, a chip on your shoulder, a drop in the bucket. Note: this process can be used for hyperbole, alliteration,
simile, etc.

Scaffolds and Supports
•
•
•
•
•

Read aloud
Pictures
Picture books
Interactive Whiteboard
Peer support, collaborative grouping

Additional Resources
•
•
•
•
•
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Smart-Words: Click here
IdiomSite: Click here
Literary Devices: Click here
eReadingWorksheets: Click here
YourDictionary: Click here
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Grades 9–12 Reading Element Card – Literary Text –
Recognizing Organization and Features of Text & Analyzing
Relationships

Grade 9-10 Students:

FLS: LAFS.9-10.RL.2.5
Analyze how an author’s choices concerning
how to structure a text, order events within
it (e.g., parallel plots) and manipulate time
(e.g., pacing, flashbacks) create such effects
as mystery, tension or surprise.
Access Points
LAFS.9-10.RL.2.AP.5a
Identify the author’s choice of text structure
to create meaning (e.g., order of events,
flashbacks, foreshadowing).
Essential Understanding:
• Identify the author’s effect (e.g., tension,
suspense, surprise) for a text.
• Identify evidence from the text that
contributes to either mystery, tension, or
surprise.
• Given two different sequences of events
from the story- one from the story and one
alternative, discuss why the author chose
the sequence within the text.
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Grade 11-12 Students:

FLS: LAFS.11-12.RL.2.5
Analyze how an author’s choices concerning how to structure specific parts of a text (e.g.,
the choice of where to begin or end a story, the choice to provide a comedic or tragic
resolution) contribute to its overall structure and meaning as well as its aesthetic impact.
LAFS.11-12.RL.1.3
Analyze the impact of the author’s choices regarding how to develop and relate elements
of a story or drama (e.g., where a story is set, how the action is ordered, how the
characters are introduced and developed).
Access Points
LAFS.11-12.RL.1.AP.3a
Analyze the author’s choices about what is developed and included in the text and what is
not developed and included related to story elements.
LAFS.11-12.RL.1.AP.3b
Analyze the author’s choices about how to relate elements of the story (e.g., where a story
is set, how the action is ordered, how the characters are introduced and developed).
LAFS.11-12.RL.2.AP.5a
Analyze how an author’s choices concerning how to structure specific parts of a text (e.g.,
the choice of where to begin or end a story, the choice to provide a comedic or tragic
resolution) contribute to its overall structure and meaning.
Essential Understanding:
• Identify elements of a story’s plot (e.g., exposition, rising action, climax, falling action,
resolution).
• Identify the author’s effect (e.g., tension, suspense, surprise) for a text.
• Identify the overall meaning.
• Given story elements for a text, discuss why author would select the information in each
element over other choices (e.g., “Why did the author in Lord of the Flies put the boys on
an island instead of an apartment building in a city?”).
• Given choices for alternatives to the ending of a provided text, discuss why an author
chose the ending within the text.
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Suggested Instructional Strategies:
Write to Understand
• Provide a timeline to illustrate the occurrence of events in the text.
Discuss to Understand
• Grand Conversations: to delve deeper into how an author’s choices concerning how to structure a text,
order events within it (e.g., parallel plots), and manipulate time (e.g., pacing, flashbacks) creates such
effects as mystery, tension, or surprise engage the class in a grand conversation. Sitting in a circle, or sitting
within a small group, the teacher can pose questions that address this issue. Questions may include:
o
o
o
o
•

What does the author do to reveal the true nature of a character?
Why does the author slow down the story here? Why does the author speed up the story here?
How does the author use flashback to let us know some of the backstory of a character’s life?
How would you describe the mood of the story? How does the author use structure to intensify that
mood?

Book Clubs: gather students in a small group to have a conversation about a common text. The group
should determine what chapters will be read and when. Then, they gather periodically to share their thoughts
about the book.

Sort to Understand
• Concept Sort: students will match concept to words/emotions that belong to each concept (e.g.,
surprise=she could not believe it!, words or phrases showing suspense or tension.)
• *Example/Non-Example that illustrates character(s) feelings.

Scaffolds and Supports
•
•
•
•
•
•
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Common texts
CliffsNotes of original texts
Read aloud texts
Interactive Whiteboard
Content delivered using multimedia (e.g., book, storyboard, video, computer, etc.)
Graphic organizers

Elements of the Instructional Families: Reading Literary Text, September 2014
•
•
•
•
•
•
•
•

Highlighted text
Preview of the text, illustrations, and details, frontloading
Pictures, objects, or tactile representations to illustrate the key details
Sentence strips that reflect text from the story that supports the key details
Videos or storyboards/cards of the story for visual supports
Picture icons on graphic organizers to support non-readers and visual learners
Peer support, collaborative grouping
Prepared objects, pictures, words, sentence strips, or recorded communication supports to provide access to
content and facilitate responding

*Refer to Instructional Resource Guide for full descriptions and examples of systematic instruction such as
Example/Non-Example.
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Grades 9 – 12 Reading Element Card – Literary Text –
Craft and Structure & Connecting Diverse Media and Formats

Grade 9-10 Students:
FLS: LAFS.9-10.RL.2.6
Analyze a particular point of view or cultural experience
reflected in a work of literature from outside the United
States, drawing on a wide reading of world literature.
Access Points
LAFS.9-10.RL.2.AP.6a
Compare and contrast works from different cultures
with a common theme.

Grade 11-12 Students:
FLS: LAFS.11-12.RL.3.7
Analyze multiple interpretations of a story, drama, or poem (e.g.,
recorded or live production of a play or recorded novel or poetry),
evaluating how each version interprets the source text. (Include
at least one play by Shakespeare and one play by an American
dramatist.)
Access Points
LAFS.11-12.RL.3.AP.7a
Analyze multiple interpretations of a story, drama or poem (e.g.,
recorded or live productions of a play or recorded novel or
poetry), evaluating how each version interprets the source text.

Essential Understanding:
• Categorize all story elements for two given texts
based upon a common theme (i.e., match the setting
of texts to “setting”; characters in texts to
Essential Understanding:
• Categorize all story elements for a source text and either a
“character”).
story, drama, or poem written from the source text (i.e., match
• Compare and contrast how the different cultures effect
the setting of a text to “setting”; characters in a text to
the way a theme is developed in a story.
“character”).

Suggested Instructional Strategies:

Discuss to Understand
• Thematic Study: to compare and contrast works from different cultures with a common theme, conduct a
thematic study with the students noticing the various differences among the cultures. As you read texts from
each culture, compare and contrast how each culture addresses the theme.
South American
Theme
American Texts
African Texts
Chinese Texts
Texts
Love
Family
Nature of Work
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•

•

Thematic Study Part 2: to compare and contrast works from different cultures with a common theme,
conduct a thematic study with the students noticing the various differences among the cultures. As you read
texts from each culture, compare and contrast how each culture addresses the theme.
Grand Conversations: to delve deeper into what authors do when they write stories, poems, and plays,
have a conversation with a small group or whole class of students. Questions may include:
o What makes stories poems, and plays different?
o How are stories, poems, and plays similar?

Sort to Understand
• Genre Sort: after reading several stories, poems, and plays, create a genre sort for the students that has
multiple elements (e.g., characters, setting, plot, scenes, acts, rhymes, stanzas) written on sort cards. Next,
create three categories: stories, poems, and plays. Ask students to sort the cards into the three categories to
show their understanding of the differences among the genres.
Model to Understand
• Think Aloud: to model your knowledge about genres, talk aloud as you read various stories, poems, and
plays. As you read a story, you may say, “Oh, this man is a character. That’s how I know this is a story
because stories have characters.” Or, you may say, “Oh, these have rhyming phrases and stanzas. That’s
how I know this is a poem.” Or, you may say, “This has acts and scenes. That’s how I know this is a play.”
Continue to talk aloud as you read.

Scaffolds and Supports
•
•
•
•
•
•
•
•
•
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Sorts
Chart paper
Read aloud texts
Interactive Whiteboard
Content delivered using multimedia (e.g., book, storyboard, video, computer, etc.)
Graphic organizers
Highlighted text
Preview of the text, illustrations, and details, frontloading
Pictures, objects, or tactile representations to illustrate the key details
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•
•
•
•
•

Sentence strips that reflect text from the story that supports the key details
Videos or storyboards/cards of the story for visual supports
Picture icons on graphic organizers to support non-readers and visual learners
Peer support, collaborative grouping
Prepared objects, pictures, words, sentence strips, or recorded communication supports to provide access to
content and facilitate responding

Additional Resources
•
•

eHow−Compare Contrast Activities: Click here
Compare & Contrast activities using Blooms Taxonomy: Click here

Note: many of these strategies will be strengthened through the use of systematic instruction.
*Refer to Instructional Resource Guide for full descriptions and examples of systematic instructional strategies.
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Grade 9-10 Students:
FLS: LAFS.9-10.RL.3.7
Analyze the representation of a subject or a key scene in two different artistic mediums, including what is
emphasized or absent in each treatment (e.g., Auden’s “Musee des Beaux Arts” and Breughel’s Landscape with
the Fall of Icarus).
Access Points
LAFS.9-10.RL.3.AP.7a
Identify what is the same or what is different in two sources or mediums.
Essential Understanding:
• Given provided information, (e.g., story elements), identify what is the same or what is different in two sources
or mediums.

Suggested Instructional Strategies:

Model to Understand:
• Read aloud a poem such as Casey at the Bat by Ernest Lawrence Thayer. Display an illustration of this poem,
such as the Norman Rockwell version.
Discuss to Understand:
• Lead a discussion with the students based on the following questions: “What words in the text match the
picture? What is mentioned in the poem that is not illustrated in the picture?”
Sort to Understand:
• Create sentence strips from the discussion points. Using a Venn diagram, have students sort similarities and
differences.

Scaffolds and Supports
•
•
•
•

Read aloud
Pictures
Interactive Whiteboard
Peer support, collaborative grouping

Additional Resources
•
•

1

Poets: Click here
MaestroClassics: Click here
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Activity 3: Provide students with a current list of classroom vocabulary words - have students use an online
dictionary or a classroom dictionary and write the definitions to the words.
Sort to Understand
Using context to determine correct definition of a word - provide students with two sets of cards, one containing
words and definitions and the other containing sentences. Students read the word and definitions cards and then
match to the sentence with the correct context of the word

2
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Discuss to Understand
PowerPoint - Read and discuss examples of sentences with an underlined word and three definitions of the same
word. Have students read and select the correct definition based on the context of the sentence. For example: see
PowerPoint link below
●
●
●

Student Collaboration
Think−Pair−Share
Small Group instruction

Model to Understand
Activity 1: Review parts of speech and definitions. Show examples of full dictionary definitions while identifying
parts of speech and definitions. Model the following activity as the students begin to show understanding, have
students highlight on overhead or smartboard.
Highlight the definition in yellow. Highlight the part of speech in blue.
1. Trouble -verb (used with object), troubled, troubling.
to disturb the mental calm and contentment of; worry; distress; agitate.
2. Obstacle - noun
something that obstructs or hinders progress.
3. stumble - verb (used without object), stumbled, stumbling.
to strike the foot against something, as in walking or running, so as to stagger or fall; trip.

Suggested Scaffolds and Support
•
•
•
•
•
•
•
3

graphic organizers
picture supports
collaborative grouping
Interactive Whiteboard
highlighting/highlighter
repeated exposure to content
words to alphabetize
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•
•
•
•

letter chart with word cards
definition cards and sentence cards
online dictionary
classroom dictionary

Additional Resources
Online Dictionary: Click Here
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Grades 6–8 Reading Element Card – Informational Text – Using Details
to Describe Text

Grade 6 Students:
FLS: LAFS.6.RI.1.2
Determine a central idea of a text and
how it is conveyed through particular
details; provide a summary of the text
distinct from personal opinions or
judgments.
Access Points
LAFS.6.RI.1.AP.2a
Provide a summary of the text based
on details from the text.
Essential Understanding:
• Identify the main idea of a text.
• Identify key details related to the
main idea of a text.
• Identify a factual
summary/statement about the text.

Grade 7 Students:
FLS: LAFS.7.RI.1.2
Determine two or more central ideas in
a text and analyze their development
over the course of the text; provide an
objective summary of the text.

Access Points
LAFS.7.RI.1.AP.2c
Provide/create an objective summary of
a text.
Essential Understanding:
• Identify the main idea of a text.
• Identify key details related to the
main idea of a text.
• Identify a factual summary/statement
about the text.

Suggested Instructional Strategies:

Grade 8 Students:
FLS: LAFS.8.RI.1.2
Determine a central idea of a text and
analyze its development over the course of
the text, including its relationship to
supporting ideas; provide an objective
summary of the text.
Access Points
LAFS.8.RI.1.AP.2c
Provide/create an objective summary of a
text.

Essential Understanding:
• Identify the main idea of a text.
• Identify key details related to the main
idea of a text.
• Identify a factual summary/statement
about the text.

Write to Understand
• Use a sequence chart to record events as they happen in a story, poem or drama.
• Use *System of Least Prompts as needed to provide feedback.
Discuss to Understand
• Teach using Word Splash
• Read through the text and decide on key words, phrases and concepts in the text that will give students ideas
of what the text is about or words that may need further clarification.
• Type or write, then copy for individual students or small groups.
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Once distributed, allow students a few minutes to read through the text and discuss listed words and phrases
with others. Allow students to make predictions about the central idea of the text in their groups.
• Bring students back together and ask them for their predictions, encouraging all students to contribute.
Students may write or present their information to the class or in small groups.
One Sentence Paraphrase (1SP).
1. Select a section of text that includes several paragraphs. Display the text on the board or screen to allow the
class to work as a group.
2. Read the first paragraph with the class. Cover the paragraph. Ask students to write one sentence that reflects
their understanding of the paragraph.
3. Share several sentences, looking for similarities and differences.
4. Read the next paragraph and continue the process.
Model to Understand
Model the following summarizing steps:
1. Go through the passage and delete trivial or unnecessary material.
2. Delete redundant or repeated material.
3. Model how to substitute terms for lists (i.e., substitute flowers for daisies, tulips, and roses).
4. Model how to create a one sentence summary based on the steps 1-3.
• Teach students to make notes in the margins (i.e., questions for discussion or future thinking, notes to
identify important information, comments about content); notes can be on sticky notes if writing in the book
is not appropriate.
•

Suggested Scaffolds and Supports
•
•
•
•
•
•
•
•
•
6

Highlighted important information; cross out unimportant information in a version (i.e., read clean version,
use marked up version to write summary)
Sentence strips that summarize the beginning, middle, and end of the text for sequence
Sample text and three proposed summaries
Read aloud texts
Interactive Whiteboard
Sentence strips that reflect key details about the topic
Videos or storyboards/cards of the story for visual supports.
Graphic organizers
Content delivered using multi-media (e.g., book, storyboard, video, computer, etc.)
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•
•
•
•
•
•

Clearly differentiated multiple-choice answers
Prepared objects, pictures, words, sentence strips, or recorded communication supports to provide access to
content and facilitate responding
Dichotomous questions that allow for making a choice of correct versus incorrect answers
Simpler or shorter containing the same key information
Peer support, collaborative grouping
Picture icons on graphic organizers to support non-readers and visual learners

*Refer to Instructional Resource Guide for full descriptions and examples of systematic instructional strategies.
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Grades 6–8 Reading Element Card – Informational Text – Using Details
to Describe Text

Grade 6 Students:
FLS: LAFS.6.RI.1.1
Cite textual evidence to
support analysis of what the
text says explicitly as well as
inferences drawn from the
text.
Access Points
LAFS.6.RI.1.AP.1a
Use textual evidence to
support inferences.
Essential Understanding:
• Make an inference from an
informational text.
• Match evidence to a given
inference from a text.

Grade 7 Students:
FLS: LAFS.7.RI.1.1
Cite several pieces of textual evidence to
support analysis of what the text says explicitly
as well as inferences drawn from the text.
LAFS.7.RI.3.9
Analyze how two or more authors writing about
the same topic shape their presentations of key
information by emphasizing different evidence or
advancing different interpretations of facts.
Access Points
LAFS.7.RI.1.AP.1a
Use two or more pieces of evidence to support
inferences, conclusions or summaries of text.
LAFS.7.RI.3.AP.9a
Use supporting evidence to summarize central
ideas, draw inferences or analyze connections
within or across texts.

Essential Understanding:
• Make an inference from an informational text.
• Identify a conclusion from an informational
text.
• Identify a summary of an informational text.
• Identify a detail to support the inference,
conclusion, or summary.
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Grade 8 Students:
FLS: LAFS.8.RI.1.1
Cite the textual evidence that most
strongly supports an analysis of what the
text says explicitly as well as inferences
drawn from the text.
Access Points
LAFS.8.RI.1.AP.1a
Use two or more pieces of evidence to
support inferences, conclusions or
summaries of text.
LAFS.8.RI.1.AP.1b
Determine which piece(s) of evidence
provide the strongest support for
inferences, conclusions or summaries of
text.

Essential Understanding:
• Make an inference from an informational
text.
• Identify a conclusion from an
informational text.
• Identify a summary of an informational
text.
• Identify a detail to support the inference,
conclusion, or summary.
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Suggested Instructional Strategies:
*This card focuses on making inferences and drawing conclusions. For information on summarizing see
6.RI.c2, 7.RI.j4, 8.RI.j5.
Write to Understand
• Teach students to make inferences using an “It Says, I Say, and So” graphic organizer
• First the students have to find out what the reading says.
• Next they find information from the text that will help answer the question.
• Then they add, in their own words, their thoughts about what the reading says.
• Finally, the students combine what the reading says and their thoughts to answer the question and thus
create new meaning—the inference.
• Use a graphic organizer to record evidence or make connections among pieces of information.
• Use *System of Least Prompts as needed to provide feedback.
Discuss to Understand
• Break students into small groups to discuss connections between texts, summaries or conclusions. Questions
might include:
o What is this book really about?
o In one or two sentences, can you summarize the book?
o What is the author trying to teach you?
o What have you learned?
• Think−Pair−Share: provide students with an inference, opinion, or conclusion. Ask students to individually
find the strongest piece of evidence from the text to support the inference, summary, or conclusion. Then,
the student meets with a peer to share their findings. After the pairs share, a couple teams can share with
the rest of the class.
• Prediction: while presenting a text, stop to have students make a prediction.
Model to Understand
• Model making inferences, summaries, and conclusions as you read an informational text aloud.
• Teach using the Think Aloud strategy.

2
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Suggested Scaffolds and Supports
•
•
•
•
•
•
•
•
•
•
•
•
•
•
•
•

Use picture/object/tactile representations to illustrate important events or details of events in the text
Sentence strips that reflect evidence about the topic
Use multi-media as a means for presenting information.
Technology (e.g., interactive whiteboard, informational texts read by the computer that highlights text)
Graphic organizers
Teach using meaningful content from a variety of mediums (e.g., internet)
Task folders that include short paragraphs from text and student velcros/matches the inferences to the text.
Read aloud texts
Highlighted information within the text
Content delivered using multi-media (e.g., book, storyboard, video, computer, etc.)
Clearly differentiated multiple-choice answers
Prepared objects, pictures, words, sentence strips, or recorded communication supports to provide access to
content and facilitate responding
Dichotomous questions that allow for making a choice of correct versus incorrect answers
Simpler or shorter containing the same key information
Peer support, collaborative grouping
Picture icons on graphic organizers to support non-readers and visual learners

*Refer to Instructional Resource Guide for full descriptions and examples of systematic instructional strategies.
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Grades 6–8 Reading Element Card – Informational Text – Using Details
to Describe Text & Analyzing Relationships
Grade 6 Students:
FLS: LAFS.6.RI.1.3
Analyze in detail how a key individual, event, or
idea is introduced, illustrated, and elaborated in a
text (e.g., through examples or anecdotes).
Access Points
LAFS.6.RI.1.AP.3a
Identify key individuals, events, or ideas in a text.
LAFS.6.RI.1.AP.3b
Determine how key individuals, events, or ideas
are introduced in a text.
LAFS.6.RI.1.AP.3c
Determine how key individuals, events, or ideas
are illustrated in a text.
LAFS.6.RI.1.AP.3d
Determine how key individuals, events, or ideas
are elaborated or expanded on in a text.

Grade 7 Students:
FLS: LAFS.7.RI.1.3
Analyze the interactions between
individuals, events, and ideas in a text
(e.g., how ideas influence individuals or
events, or how individuals influence
ideas or events).
Access Points
LAFS.7.RI.1.AP.3a
Analyze how the interactions of
individuals influence ideas or events.
LAFS.7.RI.1.AP.3b
Analyze how ideas or events influence
individuals.

Essential Understanding:
• Identify important people, events, or
ideas in text.
Essential Understanding:
• Create a timeline of how one
• Identify important people, events, or ideas in the
individual or idea is developed in text
text.
selection.
• Identify a description of an event or individual in • Identify the relationship between
a text.
people, events, or ideas in a text from
• Create a timeline of how one individual or idea is
a list.
developed in text selection.

1

Grade 8 Students:
FLS: LAFS.8.RI.1.3
Analyze how a text makes
connections among and
distinctions between individuals,
ideas, or events (e.g., through
comparisons, analogies, or
categories).
Access Points
LAFS.8.RI.1.AP.3a
Use comparisons provided by
the text to identify relationships
between people or events.
Essential Understanding:
• Identify important people,
events, or ideas in text.
• Create a timeline of how one
individual or idea is developed
in text selection.
• Identify the relationship
between people, events, or
ideas in a text from a list.
• Compare two people or events.
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Suggested Instructional Strategies:
Write to Understand
• Biography Posters: students can present information they learned about a key individuals by creating a
biography poster. Within the poster, students can draw a picture of the figure, and then create symbols
around the picture to show various aspects of the person’s life. Specifically, students should describe how key
individuals are introduced in a text, how they are illustrated in a text, and how they are elaborated upon in a
text. Students can also analyze how individuals interact with other individuals, events, or how individuals
influence ideas or events.
• Time Lines: individually, in pairs, or with the whole class, students can draw a timeline to record important
events in history or important milestones in a well-known person’s life. Students can create multiple timelines
of the same historical period to compare the influence of one thing on something else (e.g., timeline of
important events of the Civil Rights movement and a timeline of historical Civil Rights legislature that was
passed as a result).
Discuss to Understand
• Socratic Seminar: to encourage students to think more deeply about texts, teachers can lead students in
Socratic Seminars. Before meeting with a small group or whole class, the teacher should make a list of
questions to ask about a specific individual, event, or idea from the text. These questions should go beyond
literal (who, what, when, where) questions and should begin to ask children to delve deeper about the topic
(how and why). Throughout the seminar, the teacher should position him/herself as question-asker. Students
should have a free-flowing conversation with minimal interruptions from the teacher.
• Oral Reports: after learning about key individuals, events, or ideas, students can prepare an oral report
about the topic. Students should consider how key individuals are introduced in a text, how they are
illustrated in a text, and how they are elaborated upon in a text. Students can also analyze how individuals
interact with other individuals, events, or how individuals influence ideas or events. Students should consider
the audience (e.g., classmates) when making the report. Then, based on the information learned, students
can deliver their informational report to classmates.
Model to Understand
• Think Aloud: the purpose for asking students questions about texts is to get them into the habit of selfquestioning as they read by themselves. To model this, a teacher should read aloud an informational text in
front of the class. Then, periodically, the teacher should stop and ask questions out loud. Then, as the
teacher continues to read, the teacher should begin answering the questions him/herself. During this Think
Aloud, teachers should specifically address how individuals interact with other individuals, events, or how
individuals influence ideas or events.
2
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Scaffolds ad Supports
•
•
•
•
•
•
•
•
•
•
•
•
•

Materials (paper, writing utensils, pictures, symbols, poster board) for Biography Posters
Blank timelines
Various informational texts
Interactive Whiteboard
Peer support, collaborative grouping
Prepared objects, pictures, words, sentence strips, or recorded communication supports to provide access to
content and facilitate responding
Repeated exposure to content and strategies
Read aloud texts
Content delivered using multi-media (e.g., book, storyboard, video, computer, etc.)
Graphic organizers
Highlighted text
Color coded text
Simpler or shorter text of the same content with the same key events or details

Additional Resources
•

Tompkins, G. (2005). Patterns of practice. Upper Saddle River, NJ: Pearson.

Note: many of these strategies will be strengthened through the use of systematic instruction.
*Refer to Instructional Resource Guide for full descriptions and examples of systematic instructional strategies.
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Grades 6–8 Reading Element Card – Informational Text – Describing
the Main Idea
Grade 7 Students:
FLS: LAFS.7.RI.1.2
Determine two or more central ideas in a text and analyze
their development over the course of the text; provide an
objective summary of the text.

Grade 8 Students:
FLS: LAFS.8.RI.1.2
Determine a central idea of a text and analyze its development
over the course of the text, including its relationship to supporting
ideas; provide an objective summary of the text.

Access Points
LAFS.7.RI.1.AP.2a
Determine the central idea of a text
LAFS.7.RI.1.AP.2b
Analyze the development of the central idea over the
course of the text.

Access Points
LAFS.8.RI.1.AP.2a
Determine two or more central ideas in a text.
LAFS.8.RI.1.AP.2b
Analyze the development of the central ideas over the course of
the text.

Essential Understanding:
• Identify a key idea within a text at the beginning.
• Identify key idea within middle of the text.
• Identify key idea with end of text.
• Determine the central or main idea for a text.

Essential Understanding:
• Identify key ideas within a text.
• Identify repetitive ideas.
• Determine central or main idea in a text.

Suggested Instructional Strategies:
Write to Understand
• Sketch-to-Stretch: sketch-to-stretch is a way for students to capture the central idea through drawing.
After the students have completed reading an informational text, they can draw a visual representation about
the central idea the author is trying to convey. They can use examples and details from the text to inform
their drawings.
• Information Coding: provide the students with a copy of the text the students for students to mark.
Students should then create a coding system to help them mark and understand the text. The coding system
might look something like this:

1
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Code
CI
***

Meaning
I think this is the Central Idea
This part supports the central idea.

Discuss to Understand
• Determining the Central Idea: as students read particular sections of text—or, after reading a text—ask a
series of questions to help students determine the central idea. The teacher can help facilitate this by asking
questions such as:
o
o
o
o

What is this informational text really about?
What do you think the author wants you to learn from this book?
How does the author support this central idea in each chapter/section?
Are there more than one central ideas in this text? If so, what are they?

Model to Understand
• Think Aloud: to model determining a central idea, a teacher should read aloud an informational text. Then, at
the end of the text, the teacher should demonstrate what he/she believes the central idea to be. As the teacher
continues reading, the teacher can highlight sections in the text that support the central idea over time.

Scaffolds and Supports
•
•
•
•
•
•
•
•
•
•
•
•
•
2

Writing materials (paper, markers, crayons) for Sketch-to-Stretch exercise
Various informational texts
Interactive Whiteboard
Graphic Organizers
Individual copies of informational texts for each student
Informational coding sheet for each student
Read aloud texts
Deliver content using multi-media
Preview of the text, illustrations, and details, frontloading
Peer support, collaborative grouping
Prepared objects, pictures, words, sentence strips, or recorded communication supports to provide access to
content and facilitate responding
Dichotomous questions that allow for making a choice of correct versus incorrect answers
Simpler or shorter text with the same key events or details
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Additional Resources
•
•

Tompkins, G. (2005). Patterns of practice. Upper Saddle River, NJ: Pearson.
Like to Read: Click here

Note: many of these strategies will be strengthened through the use of systematic instruction.
*Refer to Instructional Resource Guide for full descriptions and examples of systematic instructional strategies.
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Grades 6–8 Reading Element Card – Informational Text –
Distinguishing a Point of View
Grade 6 Students:
FLS: LAFS.6.RI.2.6
Determine an author’s point of
view or purpose in a text and
explain how it is conveyed in the
text.
Access Points
LAFS.6.RI.2.AP.6a
Identify the reason(s) the author
wrote the text.
Essential Understanding:
• Identify author’s purpose.
• List two examples of how the
purpose is conveyed.
• Identify the author's point of
view.
• Identify evidence from the text
that supports author's point of
view.

Grade 7 Students:
FLS: LAFS.7.RI.2.6
Determine an author’s point of view or purpose in a
text and analyze how the author distinguishes his or
her position from that of others.
Access Points
LAFS.7.RI.2.AP.6a
Determine an author’s point of view in a text and
analyze how the author distinguishes his or her
position from that of others.
LAFS.7.RI.2.AP.6b
Determine an author’s purpose for writing the text.
Essential Understanding:
• Identify author’s purpose in text.
• Identify author's point of view.
• Identify two examples of evidence that supports
author's point of view.
• List two examples of how the purpose is
conveyed.

Grade 8 Students:
FLS: LAFS.8.RI.2.6
Determine an author’s point of view
or purpose in a text and analyze
how the author acknowledges and
responds to conflicting evidence or
viewpoints.
Access Points
LAFS.8.RI.2.AP.6a
Determine an author’s purpose for
writing the text.
Essential Understanding:
• Identify author’s point of view or
purpose in text.
• List two examples of how the
purpose is conveyed.
• List examples provided in text the
author uses to convey point of
view.

Suggested Instructional Strategies:
Write to Understand
• Informational Venn Diagrams: for texts that have different points of view, determine how the points of
view are similar and how they are different using a Venn diagram. Within the left circle, record one point of
view. Within the right circle, record the second point of view. In the middle write how both points of view are
similar.

1
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•

Cubes: students can create cubes to examine multiple points of view in a historical or scientific text. First,
students and teachers can choose a topic related to a social studies or science theme. In small groups, or on
concurrent days, students can examine the topic from different perspectives on different days. On each day,
they write about the perspective on one sheet of paper. After examining six different perspectives, the
students can tape the perspectives together to make a cube. For example, if a student is studying the Civil
War, they could write perspectives from Robert E. Lee, Ulysses S. Grant, and Abraham Lincoln, a slave, a
plantation owner, and a soldier. Or, students may have different categories for each side of the cube in which
they: describe, compare, associate, analyze, apply, and argue for a side.

Discuss to Understand
• Instructional Conversations: individually, in small groups, or with the whole class, engage in a
conversation about a content-area topic. First, teachers should ask students what they already know about
the topic to determine their background knowledge. Next, the teacher can provide direct information about
the topic to build their knowledge. Then, teachers ask different questions about the topic and allow the group
to have an open conversation about the topic. Students should support their ideas by using information they
learned from books or other multimedia sources. For this particular instructional conversation, teachers
should ask students about point of view.
• Debates: for informational texts in which multiple points of view are presented, students can participate in a
debate. One student (or group of students) can take one position. Another student (or group of students) can
take the opposing side. Students should identify the topic, prepare for the debate, conduct the debate, and
reflect on the outcome.
Model to Understand
• Think Aloud: the purpose for asking students questions about texts is to get them into the habit of selfquestioning as they read by themselves. To model this, a teacher should read aloud an informational text in
front of the class. Then, periodically, the teacher should stop and ask questions out loud. Then, as the
teacher continues to read, the teacher should begin answering the questions him/herself. This think aloud

2
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should focus entirely on point of view. The teacher should describe each point of view presented in the
informational text and offer some explanation about why these different points of view exist.

Scaffolds and Supports
•
•
•
•
•
•
•
•
•
•
•
•
•
•
•
•

Squared paper to make cubes
Graphic organizer (Venn Diagram)
Various informational texts
Interactive Whiteboard
Pictures, objects or tactile representations to illustrate the topic, events or details
Sentence strips that provide support for the authors point of view
Videos or storyboards/cards of the story for visual supports
Technology (e.g., interactive whiteboard, informational texts read by the computer that highlights text)
Graphic organizers
Highlighted information within the text
Content delivered using multi-media (e.g., book, storyboard, video, computer, etc.)
Clearly differentiated multiple-choice answers
Prepared objects, pictures, words, sentence strips, or recorded communication supports to provide access to
content and facilitate responding
Dichotomous questions that allow for making a choice of correct versus incorrect answers
Simpler or shorter containing the same key information
Peer support, collaborative grouping

Additional Resources
•

Tompkins, G. (2005). Patterns of practice. Upper Saddle River, NJ: Pearson.

Note: many of these strategies will be strengthened through the use of systematic instruction.
*Refer to Instructional Resource Guide for full descriptions and examples of systematic instructional strategies.
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Grades 6–8 Reading Element Card – Informational Text – Identifying Text
Structure

Grade 6 Students:
FLS: LAFS.5.RI.2.5
Compare and contrast the overall
structure (e.g., chronology, comparison,
cause/effect, problem/solution) of
events, ideas, concepts, or information
in two or more texts.
Access Points
LAFS.5.RI.2.AP.5b
Use signal word to identify common
types of text structure.
Essential Understanding:
• Identify signal words in a text.
• Identify informational text structures
based on signal words.

Grade 7 Students:
FLS: LAFS.7.RI.2.5
Analyze the structure an author uses to
organize a text, including how the
major sections contribute to the whole
and to the development of the ideas.

Grade 8 Students:
FLS: LAFS.8.RI.2.5
Analyze in detail the structure of a specific
paragraph in a text, including the role of
particular sentences in developing and
refining a key concept.

Access Points
LAFS.7.RI.2.AP.5a
Use signal words as a means of
locating information.

Access Points
LAFS.8.RI.2.AP.5a
Use signal words as a means of locating
information.

Essential Understanding:
• Identify signal words in a text.
• Locate answers to questions by
identifying signal words and the
associated text pattern/structure.

Essential Understanding:
• Identify signal words in text.
• Locate answers to questions by
identifying signal words and the
associated text pattern/structure.

Suggested Instructional Strategies:

Write to Understand
• Informational Data Charts: have a text structure conversation with students. Find a book that represents
each of the five different informational text structures. Then, with the students, fill out a data chart to see the
types of signal words that are used with each type of text.
Discuss to Understand
• Instructional Conversations: individually, in small groups, or with the whole class, engage in a
conversation about signal words. First, teachers should ask students what they already know about signal
words to determine their background knowledge. Next, the teacher can provide direct information about
signal words to build their knowledge. Then, teachers ask different questions about signal words and allow
the group to have an open conversation about the topic. For this particular instructional conversation,
teachers should ask students about signal words. Questions might include:
o
1

How does this signal word (point to a word in a text) help us locate information in this text?
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o (Pointing to other signal words) What do these signal words tell us about the information?
o How do these signal words help us as readers?
Sort to Understand
• Information Sorting: on sorting cards, write several different signal words. On five of the cards, make the
following categories: Description, Sequence, Problem/Solution, Cause/Effect, and Compare/Contrast. Ask
students to sort the signal words under each of the matching text structures.
Model to Understand
• Place a brief informational piece with clear structure and signal words on the overhead or interactive
whiteboard. As you read aloud, highlight the signal words. When appropriate, place pieces of information in a
graphic organizer to show how the signal words helped to locate important information (e.g., if the author
has used a chronological structure, place the sentences with the signal words that demonstrate the
chronology on a timeline. For example, the informational piece titled A Few Steps Along the Way: Making Our
Constitution uses headings with dates. These headings can be placed on a timeline to show the structure.
This piece is from a mini page and can be located Click here.)

Scaffolds and Supports
•
•
•
•
•
•
•
•
•
•
•
•
•
•
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Graphic organizers (blank data charts)
Various informational texts
Sorting cards
Interactive Whiteboard
List of signal words that might help students determine the text structure being used
Peer support, collaborative grouping
Prepared objects, pictures, words, sentence strips, or recorded communication supports to provide access to
content and facilitate responding
Repeated exposure to content and strategies
Highlighted information within the text (e.g., signal words)
Word bank from which students may select answers to questions
Dichotomous questions that allow for making a choice of correct versus incorrect answers
Simpler or shorter text of the same story with the same key events or details
Peer support, collaborative grouping
Provide a signal word chart (e.g., Click here)
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Additional Resources
•
•

Tompkins, G. (2005). Patterns of practice. Upper Saddle River, NJ: Pearson.
Debnam. September 7-13, 2002). A few steps along the way: making our constitution. The Mini Page.

Note: many of these strategies will be strengthened through the use of systematic instruction.

Suggested Instructional Strategies:

*This card focuses on making inferences and drawing conclusions. For information on summarizing see
6.RI.c2, 7.RI.j4, 8.RI.j5.
Write to Understand
• Teach students to make inferences using an “It Says, I Say, and So” Graphic Organizer
• First the students have to find out what the reading says.
• Next they find information from the text that will help answer the question.
• Then they add, in their own words, their thoughts about what the reading says.
• Finally, the students combine what the reading says and their thoughts to answer the question and thus
create new meaning—the inference.
• Use a graphic organizer to record evidence or make connections among pieces of information.
• Use system of least prompts as needed to provide feedback. *
Discuss to Understand
• Break students into small groups to discuss connections between texts, summaries or conclusions. Questions
might include:
o What is this book really about?
o In one or two sentences, can you summarize the book?
o What is the author trying to teach you?
o What have you learned?
Model to Understand
• Model making inferences, summaries, and conclusions as you read an informational text aloud.
• Teach using the Think Aloud strategy.

Suggested Scaffolds and Supports
•
3

Use picture/object/tactile representations to illustrate important events or details of events in the text
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•
•
•
•
•
•
•
•
•
•
•
•
•
•

Sentence strips that reflect evidence about the topic
Technology (e.g., interactive whiteboard, informational texts read by the computer that highlights text)
Graphic organizers
Highlighted information within the text
Task folders that include short paragraphs from text and student velcros/matches the inferences to the text.
Read aloud texts
Videos or storyboards/cards of the story for visual supports.
Content delivered using multi-media (e.g., book, storyboard, video, computer, etc.)
Clearly differentiated multiple-choice answers
Prepared objects, pictures, words, sentence strips, or recorded communication supports to provide access to
content and facilitate responding
Dichotomous questions that allow for making a choice of correct versus incorrect answers
Simpler or shorter containing the same key information
Peer support, collaborative grouping
Picture icons on graphic organizers to support non-readers and visual learners

*Refer to Instructional Resource Guide for full descriptions and examples of systematic instructional strategies.
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Grades 6–8 Reading Element Card – Informational Text – Identifying
Text Structure
Grade 6 Students:
FLS: LAFS.5.RI.2.5
Compare and contrast the overall
structure (e.g., chronology, comparison,
cause/effect, problem/solution) of
events, ideas, concepts, or information in
two or more texts.
Access Points
LAFS.5.RI.2.AP.5d
Compare and contrast the overall
structure (e.g., chronology, comparison,
cause/effect, problem/solution) of
events, ideas, concepts or information in
two or more texts.
Essential Understanding:
• Identify informational text structure for
one text.
• Identify informational text structure for
multiple texts.

Grade 7 Students:
FLS: LAFS.7.RI.2.5
Analyze the structure an author uses to
organize a text, including how the major
sections contribute to the whole and to the
development of the ideas.
Access Points
LAFS.7.RI.2.AP.5c
Determine the structure of a text (e.g.,
chronological order, compare/contrast,
cause/effect, problem/solution).
Essential Understanding:
• Identify signal words that are commonly
used in different text structures (first, next,
in sequencing, for example).
• Match signal words with structure type.
• Identify structure from signal words
provided in text.

Suggested Instructional Strategies:

Grade 8 Students:
FLS: LAFS.8.RI.2.5
Analyze in detail the structure of a
specific paragraph in a text,
including the role of particular
sentences in developing and
refining a key concept.
Access Points
LAFS.8.RI.2.AP.5c
Determine the structure of a text
(e.g., chronological order,
compare/contrast, cause/effect,
problem/solution).
Essential Understanding:
• Identify signal words that are
commonly used in different text
structures (first, next, then in
sequencing, for example).

Write to Understand
• Graphic organizer
• Read aloud a variety of informational texts that represent different text structures (compare/contrast,
description, cause/effect, problem/solution, sequence). As you read the various texts, ask students to fill out
a corresponding graphic organizer so they recognize the differences in text structures.
• For compare/contrast informational texts, use a Venn diagram to compare and contrast the information
within the text. Provide several different types of informational texts or multi-media (i.e., magazine, online,
or newspaper article) for students to use to make comparisons.
1
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•

•

Provide sentences or sets of sentences with signal words that indicate a specific text structure (e.g., “Before
1900's”, “The 20th century”, and “The future" are headings that indicate a chronological text structure; these
sentences: “Today, only the deepest parts of the ocean are unexplored. But in the 1800's, much of the land
west of the Mississippi, all the way to the Pacific Ocean was unexplored,” indicate a compare/contrast text
structure.). Ask students to complete the correct graphic organizer using the provided sentences. This can be
expanded by providing passages and asking students to pull information from the passages to fill in the
graphic organizer. Graphic organizers can be found Click here.
Use a *System of Least Prompt as needed to select information from text and selects appropriate location on
graphic organizers.

Sort to Understand
• Create five different book bins and label them with the different text structures (compare/contrast,
description, cause/effect, problem/solution, sequence). After reading several different types of informational
texts, ask students to sort the texts into the corresponding bins.
• Provide sentences or sets of sentences with signal words that indicate a specific text structure (e.g., “Before
1900's”, “The 20th century”, and “The future" are headings that indicate a chronological text structure; these
sentences: “Today, only the deepest parts of the ocean are unexplored. But in the 1800's, much of the land
west of the Mississippi, all the way to the Pacific Ocean was unexplored,” indicate a compare/contrast text
structure.). Ask students to sort the sentences by text structure.
• Provide signal words that describe each type of structure as follows:
o Cause and Effect: since, because, made, for this reason,
o Chronology: first, second, third, before, after, when
o Compare and Contrast: similar, different, on the other hand, but, however
o Problem and solution: problem, solution, dilemma, if and then, puzzling
Discuss to Understand
Think-Pair-Share
• Place a brief informational piece with clear structure and signal words on the overhead or interactive
whiteboard. As you read aloud, highlight the signal words.
• Ask students, “What structure does the author use in this text?” Provide time for students to think about the
structure and refer them to the graphic organizer described in the section above if used.
o Students may answer these questions to help determine the text structure:
 Cause and Effect: What happened? What was the cause?
 Chronology: What is the timespan from the first event to the last? Does the author use signal
words to transition from one event to the next?
2
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Compare and Contrast: What is being compared? Does the author point to similarities and
differences?
 Problem and solution: What was the problem? What was the solution? Was the problem solved?
• Pair students and have them discuss their thoughts about the structure.
• Student pairs share their ideas about structure with whole class. As students report out, place pieces of
information in a graphic organizer where appropriate to show structure (e.g., if the author has used a
chronological structure, place the sentences with the signal words that demonstrate the chronology on a
timeline. For example, the informational piece A Few Steps Along the Way: Making Our Constitution uses
headings with dates. These headings can be placed on a timeline to show the structure.) A Few Steps Along
the Way… is from a mini page and can be located Click here.
Model to Understand
• Place a brief informational piece with clear structure and signal words on the overhead or interactive
whiteboard. As you read aloud, highlight the signal words. When appropriate, place pieces of information in a
graphic organizer to show the structure (e.g., if the author has used a chronological structure, place the
sentences with the signal words that demonstrate the chronology on a timeline. For example, the
informational piece titled A Few Steps Along the Way: Making Our Constitution uses headings with dates.
These headings can be placed on a timeline to show the structure. This piece is from a mini page and can be
located Click here.)


Suggested Scaffolds and Supports

Highlighted information within the text (e.g., signal words)
Graphic organizers
Interactive whiteboard
Content delivered using multi-media (e.g., book, storyboard, video, computer, etc.)
Provide a signal word chart (e.g., Click here)
Copies of informational texts for each student
Various informational texts
Peer support, collaborative grouping
Prepared objects, pictures, words, sentence strips, or recorded communication supports to provide access to
content and facilitate responding
• Repeated exposure to content and strategies
• Pair each type of text structure with a symbol.
o Examples can be found Click here
*Refer to Instructional Resource Guide for full descriptions and examples of systematic instructional strategies.
•
•
•
•
•
•
•
•
•
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Grades 6–8 Reading Element Card – Informational Text – Identifying
Text Structure
Grade 7 Students:
FLS: LAFS.7.RI.2.5 Analyze the structure an author
uses to organize a text, including how the major
sections contribute to the whole and to the
development of the ideas.

Grade 8 Students:
FLS: LAFS.8.RI.2.5
Analyze in detail the structure of a specific paragraph in a text,
including the role of particular sentences in developing and refining a
key concept.

Access Points
LAFS.7.RI.2.AP.5b
Outline a given text to show how ideas build upon one
another.
LAFS.7.RI.2.AP.5d
Determine how the information in each section
contributes to the whole or to the development of
ideas.

Access Points
LAFS.8.RI.2.AP.5b
Outline the structure (i.e., sentence that identifies key concept(s),
supporting details) within a paragraph.
LAFS.8.RI.2.AP.5d
Determine how the information in each section contributes to the
whole or to the development of ideas.

Essential Understanding:
• Identify key ideas in a text.
• Organize ideas given in a text or list into an outline.

Essential Understanding:
• Identify key ideas in a text.
• Identify the structure of the text.
• Identify main idea within a paragraph.
• Identify supporting details within a paragraph.

Suggested Instructional Strategies:
Write to Understand
• Informational Data Charts: have a text structure conversation with students. Find a book that represents
each of the five different informational text structures. Then, with the students, fill out a data chart to see the
types of signal words that are used with each type of text.
Signal
Words

1

Description

Sequence

Problem/Solution

Compare/Contrast

Cause/Effect

Like
Similar

First
Next

One problem
A way to solve this

On one hand
On the other hand

Because
If, Only
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Sort to Understand
• Signal Word Sorting: on sorting cards, write several different signal words. On five of the cards, make the
following categories: Description, Sequence, Problem/Solution, Cause/Effect, and Compare/Contrast. Ask
students to sort the signal words under each of the matching text structures.

Scaffolds and Supports
•
•
•
•
•
•
•
•
•
•
•

Graphic organizers (Data Chart)
Sorting cards for Signal Word Sort
Various informational texts
Interactive Whiteboard
Highlighted information
A list of signal words for reference (e.g., first, next, after, before, last)
Peer support, collaborative grouping
Clearly differentiated multiple-choice answers
Prepared objects, pictures, words, sentence strips, or recorded communication supports to provide access to
content and facilitate responding
Dichotomous questions that allow for making a choice of correct versus incorrect answers
Simpler or shorter text of the content

Additional Resources
•

Tompkins, G. (2005). Patterns of practice. Upper Saddle River, NJ: Pearson.

Note: many of these strategies will be strengthened through the use of systematic instruction.
*Refer to Instructional Resource Guide for full descriptions and examples of systematic instructional strategies.
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Grades 6–8 Reading Element Card – Informational Text – Connecting
Diverse Media and Formats

Grade 6 Students:

Grade 7 Students:

FLS: LAFS.5.RI.1.2
Determine two or more main
ideas of a text and explain how
they are supported by key details;
summarize the text.
LAFS.5.SL.1.2
Summarize written a text read
aloud or information presented in
diverse media and formats,
including visually, quantitatively,
and orally.

FLS: LAFS.6.RI.3.7
Integrate information presented in different media or formats (e.g., visually,
quantitatively) as well as in words to develop a coherent understanding of a topic or
issue.
LAFS.6.SL.1.2
Interpret information presented in diverse media and formats (e.g., visually,
quantitatively, orally) and explain how it contributes to a topic, text, or issue under
study.

Access Points
LAFS.5.RI.1.AP.2c
Summarize the text read, read
aloud or presented in diverse
media.
LAFS.5.SL.1.AP.2b
Summarize the text or a portion
of the text read, read aloud or
presented in diverse media.
Essential Understanding:
• Identify the topic of text.
• Identify key details of the topic
in a text.
• Organize key details (graphic
organizers, etc.)

Access Points
LAFS.6.RI.3.AP.7a
Identify what is learned from different media or formats compared to what is learned via
written words or spoken words.
LAFS.6.RI.3.AP.7b
Summarize information gained from a variety of sources, including media or texts.
LAFS.6.SL.1.AP.2b
Explain how information gained via media and formats contributes to the understanding
of a topic, text or issue under study.
LAFS.6.SL.1.AP.2a
Explain information learned from various mediums.
Essential Understanding:
• Identify a topic from a single source.
• Identify the details, ideas, opinions linked to the topic from a single source.
• Identify a common topic from two or more diverse sources (e.g., presented visually,
quantitatively, orally).
• Identify common information (e.g., details, ideas, opinions) from multiple diverse
sources (e.g., presented visually, quantitatively, orally).

Suggested Instructional Strategies
*This card focuses on topic and gaining information. For information on summarizing see 6.RI.c2, 7.RI.j4, 8.RI.j5.
1
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Write to Understand
• Keep records of important information from various sources using a graphic organizer.
• Keep a record of recurring topic as the text is read- noting events and details that support the topic (e.g.,
information about planting fruits and vegetables recurs in this text.)
• Use a graphic organizer (e.g., T-Chart) to record information from diverse sources.
• Use a *System of Least Prompts as needed to provide feedback.
Discuss to Understand
• Teacher think aloud of topic and evidence from sources.
• Tell the students what the question(s) is prior to reading text. Have students identify sentences in the text
that provide important information or answer the question.
Model to Understand
• Keep record of recurring topic as the text is read- noting events and details that support the topic (e.g.,
information about planting fruits and vegetables recurs in this text).
• Place text on overhead or interactive whiteboard. Model identifying the topic.
• Model using a graphic organizer to summarize information gained from multiple sources.

Suggested Scaffolds and Supports

Pictures, objects or tactile representations to illustrate the topic, events or details
Sentence strips that reflect supporting details about the topic
Videos or storyboards/cards of the story for visual supports
Technology (e.g., interactive whiteboard, informational texts read by the computer that highlights text)
Highlighted information within the text
Graphic organizers
Color coding of story details in book, on graphic organizer, and on charts
Content delivered using multi-media (e.g., book, storyboard, video, computer, etc.)
Clearly differentiated multiple-choice answers
Prepared objects, pictures, words, sentence strips, or recorded communication supports to provide access to
content and facilitate responding
• Dichotomous questions that allow for making a choice of correct versus incorrect answers
• Simpler or shorter text of the same content
• Peer support, collaborative grouping
*Refer to Instructional Resource Guide for full descriptions and examples of systematic instructional strategies.
•
•
•
•
•
•
•
•
•
•
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Grades 6–8 Reading Element Card – Informational Text – Gather
Information
Grade 6 Students:
FLS: LAFS.6.RI.3.8
Trace and evaluate the argument and
specific claims in a text, distinguishing
claims that are supported by reasons
and evidence from claims that are not.

Grade 7 Students:
FLS: LAFS.7.RI.3.8
Trace and evaluate the argument and
specific claims in a text, assessing whether
the reasoning is sound and the evidence is
relevant and sufficient to support the claims.

Access Points
LAFS.6.RI.3.AP.8a
Identify an argument or claim that the
author makes.
LAFS.6.RI.3.AP.8b
Evaluate the claim or argument;
determine if it is supported by
evidence.
LAFS.6.RI.3.AP.8c
Distinguish claims or arguments from
those that are supported by evidence
from those that are not.

Access Points
LAFS.7.RI.3.AP.8a
Identify an argument or claim that the
author makes.
LAFS.7.RI.3.AP.8b
Evaluate the claim or argument to determine
if they are supported by evidence.
LAFS.7.RI.3.AP.8c
Distinguish claims or arguments that are
supported by evidence from those that are
not.

Essential Understanding:
• Identify a fact from the text.
• Identify a claim from the text.
• Differentiate a fact versus a claim.

Essential Understanding:
• Identify a fact from the text.
• Identify a claim from the text.
• Differentiate a fact vs. a claim.

Suggested Instructional Strategies:

Write to Understand
Graphic Organizer
• Use an evidence tracker to record claims an author makes.

1

Grade 8 Students:
FLS: LAFS.8.RI.3.8
Delineate and evaluate the argument
and specific claims in a text, assessing
whether the reasoning is sound and
the evidence is relevant and
sufficient; recognize when irrelevant
evidence is introduced.
Access Points
LAFS.8.RI.3.AP.8a
Identify an argument or claim that the
author makes.
LAFS.8.RI.3.AP.8b
Evaluate the claim or argument to
determine if it is supported by
evidence.
Essential Understanding:
• Identify a fact from the text.
• Identify a claim from the text.
• Differentiate a fact vs. a claim.
• Match evidence to a claim.
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Click here
• Teach the skill of evaluating claims using a task analysis.
Annotating the text
• Students are encouraged to “mark-up” the text by highlighting important information such as claims an
author makes and supporting evidence, definitions, key vocabulary.
Model to Understand
• Place text on overhead or interactive whiteboard. Model the process of reading through an argument by
answering the following questions:
o What does the title suggest?
o Who is the author? Is the author a reliable source?
o What is the author’s claim?
o How does the author support the claim with evidence?
o What is the publication date?
o What is my background knowledge on the issue?
• Model the process of reading an argument.
o Read through once for an initial impression.
o Read/review the argument several times.
o Annotate as you read.
o Highlight key terms and important information.
o Evaluate the evidence.
• Use *Example/Non-Example to teach fact vs. claim.
• Model using a graphic organizer to record arguments, facts, and claims.

Suggested Scaffolds and Supports

2

•
•
•

Highlighted information within the text
Graphic organizers
Pictures, objects or tactile representations to illustrate the topic, events or details
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•
•
•
•
•
•
•

Sentence strips that reflect supporting details about the topic
Videos or storyboards/cards of the story for visual supports
Technology (e.g., interactive whiteboard, informational texts read by the computer that highlights text)
Content delivered using multi-media (e.g., book, storyboard, video, computer, etc.)
Prepared objects, pictures, words, sentence strips, or recorded communication supports to provide access to
content and facilitate responding
Dichotomous questions that allow for making a choice of correct versus incorrect answers
Peer support, collaborative grouping

Additional Information

Annotating a text:
• Ramapo: Click here
• Video: Click here
• Curriculum Resources: Click here
• ReadWriteThink: Click here
*Refer to Instructional Resource Guide for full descriptions and examples of systematic instructional strategies.
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Grades 6–8 Reading Element Card – Informational Text – Analyzing
Across Texts

Grade 6 Students:

FLS: LAFS.6.RI.3.9
Compare and contrast one author’s presentation of
events with that of another (e.g., a memoir written
by and a biography on the same person).
LAFS.6.RI.3.7
Integrate information presented in different media
or formats (e.g., visually, quantitatively) as well as
in words to develop a coherent understanding of a
topic or issue.
Access Points
LAFS.6.RI.3.AP.9a
Compare two texts on the same topic or event.
LAFS.6.RI.3.AP.9b
Contrast two texts on the same topic or event.
LAFS.6.RI.3.AP.7c
Identify relevant details from several texts on the
same topic (e.g., what are the important things
that you learned?).
Essential Understanding:
• Identify two texts on the same topic.
• Locate important information within a text
related to a provided topic.
• Identify statements from the text that agree or
disagree on the same topic.
• Compare two statements about the same topic.
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Grade 7 Students:

FLS: LAFS.7.RI.3.7
Compare and contrast a text to an audio, video, or
multimedia version of the text, analyzing each
medium’s portrayal of the subject (e.g., how the
delivery of a speech affects the impact of the
words).
LAFS.7.RI.3.9
Analyze how two or more authors writing about
the same topic shape their presentations of key
information by emphasizing different evidence or
advancing different interpretations of facts.
Access Points
LAFS.7.RI.3.AP.7a
Compare/contrast how two or more authors write
or present about the same topic.
LAFS.7.RI.3.AP.9c
Analyze how two or more authors writing about
the same topic shape their presentations of key
information by emphasizing different evidence or
advancing different interpretations of facts.
Essential Understanding:
• Identify two texts on the same topic by different
authors.
• Locate important information within a text
related to a provided topic.
• Identify statements from the text that agree or
disagree on the same topic.

Grade 8 Students:

FLS: LAFS.8.RI.3.9
Analyze a case in which two or
more texts provide conflicting
information on the same topic
and identify where the texts
disagree on matters of fact or
interpretation.
Access Points
LAFS.8.RI.3.AP.9a
Analyze a case in which two or
more texts provide conflicting
information on the same topic.
Essential Understanding:
• Identify two texts on the same
topic by different authors.
• Locate important information
within a text related to a
provided topic.
• Identify statements from the
texts that disagree on the
same topic.
• Distinguish identified
statements as fact or
interpretation.
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Suggested Instructional Strategies:
Write to Understand
• Venn Diagram Study: use a Venn diagram to compare texts that address the same topic (e.g., Venn
diagram to compare two articles about Lincoln). Use a *System of Least Prompts as needed to provide
feedback.

Sort to Understand
• Provide information on a topic from two texts. Have students sort one author’s information from another’s.
Discuss to Understand
• Reading for a Purpose: Prime students by providing specific information to listen for as a text is read
(e.g., Myths and Truths About Thanksgiving: Click here)
• Provide guiding questions after paragraphs or sections of the text is read aloud.
Model to Understand
• Model determining the author’s point of view by placing text on overhead or whiteboard and highlighting
information as it is read that tells you the author’s point of view.

Suggested Scaffolds and Supports
•
•
•
•
•
•
•
•
•

Highlighted information within the text
Graphic organizers
Venn diagram
Read aloud texts
Interactive Whiteboard
Content delivered using multi-media (e.g., book, storyboard, video, computer, etc.)
Picture icons on graphic organizers to support non-readers and visual learners
Peer support, collaborative grouping
Prepared objects, pictures, words, sentence strips, or recorded communication supports to provide access to
content and facilitate responding

*Refer to Instructional Resource Guide for full descriptions and examples of systematic instructional strategies.
2
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Activity 3: Provide students with a current list of classroom vocabulary words - have students use an online dictionary or a
classroom dictionary and write the definitions to the words.
Sort to Understand
Using context to determine correct definition of a word - provide students with two sets of cards, one containing words and
definitions and the other containing sentences. Students read the word and definitions cards and then match to the sentence
with the correct context of the word

Discuss to Understand

2
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PowerPoint - Read and discuss examples of sentences with an underlined word and three definitions of the same word. Have
students read and select the correct definition based on the context of the sentence. For example: see PowerPoint link below
●
●
●

Student Collaboration
Think−Pair−Share
Small Group instruction

Model to Understand
Activity 1: Review parts of speech and definitions. Show examples of full dictionary definitions while identifying parts of speech
and definitions. Model the following activity as the students begin to show understanding, have students highlight on overhead or
smartboard.
Highlight the definition in yellow. Highlight the part of speech in blue.
1. Trouble -verb (used with object), troubled, troubling.
to disturb the mental calm and contentment of; worry; distress; agitate.
2. Obstacle - noun
something that obstructs or hinders progress.
3. stumble - verb (used without object), stumbled, stumbling.
to strike the foot against something, as in walking or running, so as to stagger or fall; trip.

Suggested Scaffolds and Support
•
•
•
•
•
•
•
•
•
•
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graphic organizers
picture supports
collaborative grouping
Interactive Whiteboard
highlighting/highlighter
repeated exposure to content
words to alphabetize
letter chart with word cards
definition cards and sentence cards
online dictionary
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•

classroom dictionary

Additional Resources
Online Dictionary: Click Here
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Grades 6 – 8 Reading Element Card – Literary Text - Using Details to Describe
Text
Grade 6 Students:
FLS: LAFS.6.RL.1.1
Cite textual evidence to support analysis
of what the text says explicitly as well as
inferences drawn from the text.

Grade 7 Students:
FLS: LAFS.7.RL.1.1
Cite textual evidence to support analysis
of what the text says explicitly as well
as inferences drawn from the text.

Access Points
LAFS.6.RL.1.AP.1a
Refer to details and examples in a text
when explaining what the text says
explicitly.

Access Points
LAFS.7.RL.1.AP.1a
Refer to details and examples in a text
when explaining what the text says
explicitly.

Essential Understanding:
• Identify a detail or example in a text.
• Explain what a text says explicitly.

Essential Understanding:
• Identify a detail or example in a text.
• Explain what a text says explicitly.

Suggested Instructional Strategies:

Grade 8 Students:
FLS: LAFS.8.RL.1.1
Cite the textual evidence that most
strongly supports an analysis of what the
text says explicitly as well as inferences
drawn from the text.
Access Points
LAFS.8.RL.1.AP.1a
Refer to details and examples in a text
when explaining what the text says
explicitly.
Essential Understanding:
• Identify a detail or example in a text.
• Explain what a text says explicitly.

Write to Understand
• Story Coding: provide the students with a copy of the text that they can mark. Next, ask them questions about the text.
Students should search the text to find details and examples about what the text says explicitly. Provide students with a
highlighter. Students can pour through the text to find details and examples to support the questions posed by the
teacher.
Discuss to Understand
• Think−Pair−Share: provide students with questions that requires them to refer to details and examples from the text to
answer. Ask students to individually find evidence from the text to support their answers. Then, the student meets with a
peer to share their findings. After the pairs share, a couple teams can share with the rest of the class.
Model to Understand
• Think Aloud: to model how to refer to details and examples in a text to explain what the text says explicitly, the teacher
should read aloud a book in front of the class. Then, periodically, the teacher should stop and show how to refer to details
and examples in a text to explain what the text says explicitly.
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•
•
•

Teacher uses a whiteboard or projected view of the text. Models how to reference the text for specific information to
answer a question or explain what the story was about.
Teacher can provide students with key phrases that can be used when referring to a text. Example “We know John was
angry because he said ‘I don’t like it when take my things!’”
Teacher can provide students with inferences from the text and then model locating the specific information in the text to
support the inferences.

Scaffolds and Supports

Read aloud texts
Interactive Whiteboard
Content delivered using multimedia (e.g., book, storyboard, video, computer, etc.)
Graphic organizers
Highlighted text
Preview of the text, illustrations, and details, frontloading
Pictures, objects, or tactile representations to illustrate the key details
Sentence strips that reflect text from the story that supports the key details
Videos or storyboards/cards of the story for visual supports
Picture icons on graphic organizers to support non-readers and visual learners
Peer support, collaborative grouping
Prepared objects, pictures, words, sentence strips, or recorded communication supports to provide access to content and
facilitate responding
• Accommodating for different modes of responding: Students highlight a word in the text, using an interactive whiteboard
or a highlighter
o Circle/point to/eye gaze at the correct picture
o Cut and paste a picture
o Sort the details of a story
o Matching pictures of details
Note: many of these strategies will be strengthened through the use of systematic instruction.
*Refer to Instructional Resource Guide for full descriptions and examples of systematic instructional strategies.
•
•
•
•
•
•
•
•
•
•
•
•
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Grades 6–8 Reading Element Card – Literary Text – Describing the Central
Message / Theme
Grade 6 Students:
FLS: LAFS.6.RL.1.2
Determine a theme or central
idea of a text and how it is
conveyed through particular
details; provide a summary of
the text distinct from personal
opinions or judgments.

Grade 7 Students:
FLS: LAFS.7.RL.1.2
Determine a theme or central idea of a text
and analyze its development over the course
of the text; provide an objective summary of
the text.
Access Points
LAFS.7.RL.1.AP.2a
Determine the theme or central idea of a text.
LAFS.7.RL.1.AP.2b
Analyze the development of the theme or
central idea over the course of the text and
provide a summary.

Access Points
LAFS.6.RL.1.AP.2a
Select key details about a
character and relate those details
to a theme within the text.
LAFS.6.RL.1.AP.2b
Determine the theme(s) of a
Essential Understanding:
story, drama or poem, including
• Identify the theme or central idea of the
how it is conveyed through
text.
particular details.
• Identify supporting details of the theme or
central idea at the beginning of the story.
Essential Understanding:
• Write a summary of the beginning.
• From a list, select key details
• Identify supporting details of the theme or
relevant to a given story.
central idea at the middle of the story.
• From a list, select key details
• Write a summary of the middle.
about a character in a given
• Identify supporting details of the theme or
story.
central idea at the end of the story.
• Determine the theme of a story • Write a summary of the ending. Identify the
from a list.
best summary from a list.
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Grade 8 Students:
FLS: LAFS.8.RL.1.2
Determine a theme or central idea of a
text and analyze its development over the
course of the text, including its relationship
to the characters, setting and plot; provide
an objective summary of the text.
Access Points
LAFS.8.RL.1.AP.2a
Determine the theme or central idea of a
text.
LAFS.8.RL.1.AP.2b
Analyze the development of the theme or
central idea over the course of the text,
including its relationship to the characters,
setting and plot.
Essential Understanding:
• Identify the theme or central idea of the
text.
• Identify supporting details of the theme
or central idea at the beginning of the
story.
• Identify supporting details of the theme
or central idea at the middle of the story.
• Identify supporting details of the theme
or central idea at the end of the story.
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Suggested Instructional Strategies:
Write to Understand
• Sketch-to-Stretch: sketch-to-stretch is a way for students to capture the theme or central idea through drawing. After
the students have completed reading a story, they can draw a visual representation about the central idea or theme the
author is trying to convey. They can use examples and details from the text to inform their drawings.
Discuss to Understand
• Determining the Theme or Central Idea: as students are reading particular sections of text—or, after reading a text—
ask a series of questions to help students determine the theme or central idea. The teacher can help facilitate this by
asking questions such as:
o What is this story really about?
o What do you think the author wants you to learn from this story?
o What lessons do you think the characters learned?
•

•

Book Clubs: gather students in a small group to have a conversation about a common text. The group should determine
what chapters will be read and when. Then, they gather periodically to share their thoughts about the book. Students may
discuss themes and relate them to their own lives or to movies they are familiar with.
Summarize using a theme board showing main points in the plot (written language and photos) then comparing the main
points to the predictions.

Model to Understand
• Think Aloud: to model determining a central message, a teacher should read aloud a book in front of the class. Then, at
the end of the story, the teacher should demonstrate what he/she believes the theme or central idea to be.

Scaffolds and Supports
•
•
•
•
•
•
•
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Paper/crayons
Read aloud texts
Interactive Whiteboard
Content delivered using multimedia (e.g., book, storyboard, video, computer, etc.)
Graphic organizers
Highlighted text
Preview of the text, illustrations, and details, frontloading
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•
•
•
•
•
•
•

Pictures, objects, or tactile representations to illustrate the theme or other important information
Sentence strips that reflect text from the story
Videos or storyboards/cards of the story for visual supports
Picture icons on graphic organizers to support non-readers and visual learners
Peer support, collaborative grouping
Prepared objects, pictures, words, sentence strips, or recorded communication supports to provide access to content and
facilitate responding
Visual supports to represent the different themes. Modified language on worksheets to simplify the theme and details
being discussed

Note: many of these strategies will be strengthened through the use of systematic instruction.
*Refer to Instructional Resource Guide for full descriptions and examples of systematic instructional strategies.
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Grades 6–8 Reading Element Card – Literary Text – Using Details to Describe
Text
Grade 7 Students:
FLS: LAFS.7.RL.1.1
Cite several pieces of textual evidence to support
analysis of what the text says explicitly as well as
inferences drawn from the text.
Access Points
LAFS.7.RL.1.AP.1b
Use two or more pieces of textual evidence to
support conclusions or summaries of text.
Essential Understanding:
• Make an inference from a literary text.
• Identify a conclusion from a literary text.
• Identify a summary of a literary text.
• Identify a detail to support the inference,
conclusion, or summary.

Grade 8 Students:
FLS: LAFS.8.RL.1.1
Cite the textual evidence that most strongly supports an analysis of
what the text says explicitly as well as inferences drawn from the text.
Access Points
LAFS.8.RL.1.AP.1b
Use two or more pieces of evidence to support inferences, conclusions
or summaries of text.
LAFS.8.RL.1.AP.1c
Determine which piece(s) of evidence provide the strongest support
for inferences, conclusions, or summaries of text.
Essential Understanding:
• Make an inference from a literary text.
• Identify a conclusion from a literary text.
• Identify a summary of a literary text.
• Identify a detail to support the inference, conclusion, or summary.

Suggested Instructional Strategies:

Write to Understand
• Story Coding: provide the students with a copy of the text that they can mark. Give students an example of a conclusion
or summary. Next, provide students with a highlighter. Ask students to find evidence in the text to support the conclusion
or summary by highlighting supporting words, phrases, or sentences.
Discuss to Understand
• Think−Pair−Share: provide students with a conclusion or summary of the text. Ask students to individually find evidence
from the text to support the conclusion or summary. Then, the student meets with a peer to share their findings. After the
pairs share, a couple teams can share with the rest of the class.
Sort to Understand
• Evidence Sorting: Make a set of sorting cards with various sentences/paragraphs from the story. Provide
students with the conclusion. then, individually, in small groups, or with the whole class sort the evidence into two
categories: evidence that supports the conclusion and evidence that does not support the conclusion.
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Model to Understand
• Think Aloud: to model how to support conclusions using evidence from a text, the teacher should read aloud a book in
front of the class. Then, periodically, the teacher should stop explain how pieces of evidence support the conclusion.

Scaffolds and Supports
•
•
•
•
•
•
•
•
•
•
•
•
•
•
•

Highlighters
Text
Sorts
Read aloud texts
Interactive Whiteboard
Content delivered using multimedia (e.g., book, storyboard, video, computer, etc.)
Graphic organizers
Highlighted text
Preview of the text, illustrations, and details, frontloading
Pictures, objects, or tactile representations to illustrate the key details
Sentence strips that reflect text from the story that supports the key details
Videos or storyboards/cards of the story for visual supports
Picture icons on graphic organizers to support non-readers and visual learners
Peer support, collaborative grouping
Prepared objects, pictures, words, sentence strips, or recorded communication supports to provide access to content and
facilitate responding

Note: many of these strategies will be strengthened through the use of systematic instruction.
*Refer to Instructional Resource Guide for full descriptions and examples of systematic instructional strategies.
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Grades 6–8 Reading Element Card – Literary Text – Using Details to Describe
Text & Analyzing Relationships
Grade 6 Students:
FLS: LAFS.6.RL.1.1
Cite textual evidence to support analysis of what the text says
explicitly as well as inferences drawn from the text.
LAFS.6.RL.1.3
Describe how a particular story’s or drama’s plot unfolds in a series of
episodes as well as how the characters respond or change as the plot
moves toward a resolution.
Access Points
LAFS.6.RL.1.AP.1b
Use specific details from the text (words, interactions, thoughts,
motivations) to support inferences or conclusions about characters
including how they change during the course of the story.
LAFS.6.RL.1.AP.3b
Analyze a character’s interactions throughout a story as they relate to
conflict and resolution.
Essential Understanding:
• Identify characters in a story.
• Describe characters in a story.
• Identify how a character changes in a story.

Suggested Instructional Strategies:

Grade 7 Students:
FLS: LAFS.7.RL.1.3
Analyze how particular elements of a story or drama
interact (e.g., how setting shapes the characters or
plot).
Access Points
LAFS.7.RL.1.AP.3a
Analyze the impact of story elements on the text
(e.g., impact of setting on a character’s choices,
cause/effects within the text).
LAFS.7.RL.1.AP.3b
Analyze how particular elements of a story or drama
interact (e.g., how setting shapes the characters or
plot).
Essential Understanding:
• Categorize all story elements for a given text (i.e.,
match the setting of a text to “setting”; characters
in a text to “character”).

Write to Understand
• Character Timelines: ask students to create a timeline of story characters by drawing a line down the middle of the
paper. Then, students should plot out (through writing or drawing) different events that involved the character as it
unfolded. For each drawing of the event, the student should draw the character as it relates to the conflict and resolution.
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Discuss to Understand
• Grand Conversations: to delve deeper into analyzing characters’ interactions throughout a story as they relate to conflict
and resolution, the teacher can conduct a grand conversation with the class. Sitting in a circle, or sitting within a small
group, the teacher can pose questions about the character that the students would answer. Questions may include:
o What did the characters do throughout the story?
o How did the character react to a certain event?
o How did the character feel at the end?
Model to Understand
• Think Aloud: the purpose for asking students questions about texts is to get them into the habit of analyzing stories as
they read by themselves. To model this, a teacher should read aloud a book in front of the class. Then, periodically, the
teacher should stop and talk about the character from the story. The teacher should explain how the character’s
interactions influenced the conflict and resolution.

Scaffolds and Supports
•
•
•
•
•
•
•
•
•
•
•
•
•

Read aloud texts
Read aloud texts
Interactive Whiteboard
Content delivered using multimedia (e.g., book, storyboard, video, computer, etc.)
Graphic organizers
Highlighted text
Preview of the text, illustrations, and details, frontloading
Pictures, objects, or tactile representations to illustrate the key details
Sentence strips that reflect text from the story that supports the key details
Videos or storyboards/cards of the story for visual supports
Picture icons on graphic organizers to support non-readers and visual learners
Peer support, collaborative grouping
Prepared objects, pictures, words, sentence strips, or recorded communication supports to provide access to content and
facilitate responding

Note: many of these strategies will be strengthened through the use of systematic instruction.
*Refer to Instructional Resource Guide for full descriptions and examples of systematic instructional strategies.
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Grades 6–8 Reading Element Card – Literary Text – Distinguishing a Point of
View
Grade 7 Students:
FLS: LAFS.7.RL.2.6
Analyze how an author develops and contrasts the points
of view of different characters or narrators in a text.
Access Points
LAFS.7.RL.2.AP.6a
Compare and contrast the points of view of different
characters in the same text.
Essential Understanding:
• Identify how a character reacts to specific events within a
story.
• Identify a point of view that matches a character from a
story.
• From two lists, match the points of view to the
appropriate characters in a story.
• Compare the point of view of one character to the point
of view of a different character in a story.

Suggested Instructional Strategies:

Grade 8 Students:
FLS: LAFS.8.RL.2.6
Analyze how differences in the points of view of the characters
and the audience or reader (e.g., created through the use of
dramatic irony) create such effects as suspense or humor.
Access Points
LAFS.8.RL.2.AP.6a
Analyze how differences in points of view create such effects as
suspense or humor.
Essential Understanding:
• Identify how a character reacts to specific events within a
story.
• Identify a point of view that matches a character from a story.
• From two lists, match the points of view to the appropriate
characters in a story.
• Compare the point of view of one character to the point of view
of a different character in a story.
• Identify instances of suspense or humor.

Write/Draw to Understand
• Venn Diagram: students can write or sort the points of view into a Venn diagram, showing which are the same and which
are different. Teacher and students can discuss the similarities/differences.
• Character Maps: students can use character maps to track the points of view of different characters and document how
they changed or stayed the same throughout the story.
Sort to Understand
• Point of View Sorts: using sort cards, place names of specific characters as the category titles. On other cards, write a
sentence synopsis of the various points of views of all the characters. Ask students to sort the cards by matching the
character with their corresponding point of view. As students sort, they discuss the various sorting decisions they make.
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Discuss to Understand
• Grand Conversations: to delve deeper into comparing different characters’ points of view, the teacher can conduct a
grand conversation with the class. Sitting in a circle, or sitting within a small group, the teacher can pose questions about
various points of view for students to answer.
Model to Understand
• Think Aloud: the purpose for asking students questions about texts is to get them into the habit of self-questioning as
they read by themselves. To model this, a teacher should read aloud a book in front of the class. As the teacher reads the
story, the teacher should describe each character’s points of view.

Scaffolds and Supports
•
•
•
•
•
•
•
•
•
•
•
•
•
•

Sort cards
Read aloud texts
Read aloud texts
Interactive Whiteboard
Content delivered using multimedia (e.g., book, storyboard, video, computer, etc.)
Graphic organizers
Highlighted text
Preview of the text, illustrations, and details, frontloading
Pictures, objects, or tactile representations to illustrate the key details
Sentence strips that reflect text from the story that supports the key details
Videos or storyboards/cards of the story for visual supports
Picture icons on graphic organizers to support non-readers and visual learners
Peer support, collaborative grouping
Prepared objects, pictures, words, sentence strips, or recorded communication supports to provide access to content and
facilitate responding

Note: many of these strategies will be strengthened through the use of systematic instruction.
*Refer to Instructional Resource Guide for full descriptions and examples of systematic instructional strategies.
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Grades 6–8 Reading Element Card – Literary Text – Recognizing Organization
and Features of Text
Grade 6 Students:
FLS: LAFS.6.RL.2.5
Analyze how a particular
sentence, chapter, scene, or
stanza fits into the overall
structure of a text and
contributes to the development
of the theme, setting, or plot..
Access Points
LAFS.6.RL.2.AP.5b
Identify the events that
contributed the most to the
theme, setting or plot.
Essential Understanding:
• Sort details and identify those
that are most important to
theme, plot or setting.

Grade 7 Students:
FLS: LAFS.7.RL.2.5
Analyze how a drama’s or poem’s
form or structure (e.g., soliloquy,
sonnet) contributes to its meaning.

Grade 8 Students:
FLS: LAFS.8.RL.2.5
Compare and contrast the structure of two or more
texts and analyze how the differing structure of each
text contributes to its meaning and style.

Access Points
LAFS.7.RL.2.AP.5a
Examine how the structure of a
poem or drama adds to its
meaning.
Essential Understanding:
• Identify various poetry structures
(e.g., free-verse, tanka, cinquain,
concrete, two-voice).
• Identify the meaning of a poem.
• Identify the structure of a story.

Access Points
LAFS.8.RL.2.AP.5b
Explain how language use contributes to the meaning
of a poem or drama.
LAFS.8.RL.2.AP.5a
Compare and contrast the structure of two or more
texts.
Essential Understanding:
• Identify the text structure for a given text (e.g.,
identify the provided structure as a play or a story).
• Identify various poetry structures (e.g., free-verse,
tanka, cinquain, concrete, two-voice).
• Identify the meaning of a poem.

Suggested Instructional Strategies:
Write to Understand
• Story Coding: provide the students with a copy of the text that they can mark. Give students a list of signal words. Ask
students to find the various signal words in a text and highlight them with a highlighter. Ask students to analyze how the
signal words help to understand the structure of the text (flashback, beginning/middle/end, etc.)
• Flow Chart/Diagram: students can use flowcharts to show how things have changed in the text, using the signal words.
Teacher can provide or show students in the text what the current situation is. Then, highlighting the “signal words”
(meanwhile, unlike, etc.) students can write down/copy how things have changed.
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Discuss to Understand
• Think−Pair−Share: provide students with a text. Ask students to analyze how a particular sentence, chapter, scene, or
stanza fits into the overall structure of the text. Then, the student meets with a peer to share their findings. After the pairs
share, a couple teams can share with the rest of the class. The teacher can then lead a class discussion by asking some of
the following questions:
o Why do you think the author included this sentence/chapter/scene/stanza?
o What does this sentence/chapter/scene/stanza tell us about the character/setting?
o How does this sentence/chapter/scene/stanza support the theme of (theme)?
Model to Understand
• Think Aloud: model how to analyze how a particular sentence, chapter, scene, or stanza fits into the overall structure of
the text, or read aloud of text. As you read aloud, explain your analysis.
• Given a timeline, students and teacher can go through the text and sequence how the events happen in the story. Teacher
can model finding the signal words in the text, highlighting and pulling the important information from the text.

Scaffolds and Supports
•
•
•
•
•
•
•
•
•
•
•
•

Read aloud texts
Interactive Whiteboard
Content delivered using multimedia (e.g., book, storyboard, video, computer, etc.)
Graphic organizers
Highlighted text
Preview of the text, illustrations, and details, frontloading
Pictures, objects, or tactile representations to illustrate the key details
Sentence strips that reflect text from the story that supports the key details
Videos or storyboards/cards of the story for visual supports
Picture icons on graphic organizers to support non-readers and visual learners
Peer support, collaborative grouping
Prepared objects, pictures, words, sentence strips, or recorded communication supports to provide access to content and
facilitate responding

Note: many of these strategies will be strengthened through the use of systematic instruction.
*Refer to Instructional Resource Guide for full descriptions and examples of systematic instructional strategies.
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Suggested Instructional Strategies:
Write to Understand
• KWL Charts: before, during and after reading a text, create a KWL chart with the class to answer questions
about key details in the text.
What we Know about a topic

What we Wonder about a topic

What we Learned about a topic

Discuss to Understand
• Instructional Conversations: individually, in small groups, or with the whole class, engage in a
conversation about a content-area topic. First, teachers should ask students what they already know about
the topic to determine their background knowledge. Next, the teacher can provide direct information about
the topic to build their knowledge. Then, teachers ask different questions about the topic and allow the group
to have an open conversation about the topic. Students should support their ideas by using information they
learned from books or other multimedia sources.
• Socratic Seminar: to encourage students to think more deeply about texts, teachers can lead students in
Socratic Seminars. Before meeting with a small group or whole class, the teacher should make a list of
questions to ask about a specific topic. These questions should go beyond literal (who, what, when, where)
questions and should begin to ask children to delve deeper about the topic (how and why). Throughout the
seminar, the teacher should position him/herself as question-asker. Students should have a free-flowing
conversation with minimal interruptions from the teacher.
• Prediction: while presenting information or a nonfiction text, stop to have students make predictions.
Model to Understand
• Think Aloud: the purpose for asking students questions about texts is to get them into the habit of selfquestioning as they read by themselves. To model this, a teacher should read aloud an informational text in
front of the class. Then, periodically, the teacher should stop and ask questions out loud. Then, as the
teacher continues to read, the teacher should begin answering the questions him/herself.

2

Scaffolds and Supports
•
•
•
•
•
•
•
•

Graphic organizers
Various informational texts
Interactive Whiteboard
Prepared objects, pictures, words, sentence strips, or recorded communication supports to provide access to
content and facilitate responding
Dichotomous questions that allow for making a choice of correct versus incorrect answers
Simpler or shorter text of the same story with the same key events or details
Pictures, objects or tactile representations to illustrate the topic, events or details
Highlighted text

Additional Resources
•

Tompkins, G. (2005). Patterns of practice. Upper Saddle River, NJ: Pearson.

Note: many of these strategies will be strengthened through the use of systematic instruction.
*Refer to Instructional Resource Guide for full descriptions and examples of systematic instructional strategies.
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Grades 3–5 Reading Element Card – Informational Text – Describing
the Main idea
Grade 3 Students:
FLS: LAFS.3.RI.1.1
Ask and answer questions to
demonstrate understanding of a text,
referring explicitly to the text as the
basis for the answers.
FLS: LAFS.3.RI.3.8
Describe the logical connection
between particular sentences and
paragraphs in a text (e.g.,
comparison, cause/effect,
first/second/third in a sequence).
FLS: LAFS.3.RI.1.2
Determine the main idea of a text;
recount the key details and explain
how they support the main idea.
Access Points
LAFS.3.RI.1.AP.2a
Determine the main idea of text
read, read aloud or information
presented in diverse media and
formats, including visually,
quantitatively and orally.
LAFS.3.RI.1.AP.1b
Identify supporting details of an
informational text read, read aloud or
information presented in diverse
media and formats, including
visually, quantitatively and orally.
1

Grade 4 Students:
FLS: LAFS.4.RI.1.2
Determine the main idea of a text and
explain how it is supported by key details;
summarize the text.
Access Points
LAFS.4.RI.1.AP.2a
Determine the main idea of an informational
text.
LAFS.4.RI.1.AP.2b
Identify supporting details of an informational
text.
Essential Understanding:
LAFS.4.RI.1.AP.2a
• Identify the topic of a text.
LAFS.4.RI.1.AP.2b
• Identify the topic of a text.
• Identify a supporting detail of the topic in
a text.
• Identify the location in text that provides
evidence of supporting details.

Grade 5 Students:
FLS: LAFS.5.RI.1.2
Determine two or more main ideas of a
text and explain how they are
supported by key details; summarize
the text.
Access Points
LAFS.5.RI.1.AP.2a
Determine the main ideas of a text.
LAFS.5.RI.1.AP.2b
Identify key details that support the
main idea.
Essential Understanding:
LAFS.5.RI.1.AP.2a
• Identify the topic of a text.
• Identify the important information
related to the topic.
• Identify the main ideas of the text.
LAFS.5.RI.1.AP.2b
• Identify key details from the text that
support the first main idea.
• Identify key details from the text that
support the second main idea.

Grade 3 Students:
LAFS.3.RI.3.AP.8b
Describe the connection between
sentences and paragraphs in a text
(order, comparison and
cause/effect).
LAFS.3.RI.1.AP.2b
Determine the main idea of a text;
recount the key details and explain
how they support the main idea.
Essential Understanding:
LAFS.3.RI.1.AP.2a
• Identify the topic of a text of
information presented in diverse
media.
LAFS.3.RI.1.AP.1b
LAFS.3.RI.3.AP.8b
• Identify the topic of a text of
information presented in diverse
media.
• Identify a supporting detail of the
topic in a text.
• Identify a supporting detail in
diverse media that supports the
topic in the medium.
LAFS.3.RI.1.AP.2b
• Identify the topic of a text.
• Identify a supporting detail of the
topic in a text.
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Grade 4 Students:

Grade 5 Students:

Suggested Instructional Strategies:
Write to Understand
Graphic Organizer (e.g., bubble)
• List the topic of a text or multi-media and note events and/or details that support the topic (e.g., the best
time to plant pumpkins, how long it takes them to grow and ripen, typical size, uses, etc.)
• Use a *System of Least Prompts used when selecting a supporting detail.
Topic Board/Display
• Identify pictures that represent the topic(s) of a given text.
• Include illustrations or sentences from the text; include events and details that support the topic in a topic
board/display or graphic organizer.
Discuss to Understand
Interactive Story Reading2
• Choose and pre-read a book prior to instruction.
• Read the text aloud to students, stopping at predetermined points.
• At each stopping point, ask student to share their thoughts and respond to text.
Group Think
• Tell the students what the topic is prior to reading text or watching multi-media. Ask students to identify
sentences that tell you the topic and supporting details about the topic (e.g., tell students that the topic will
be pumpkins. Read the informational text All About Pumpkins. Students may identify the title as the sentence
that tells you what the topic will be. Students can point out any of the details that are included about
pumpkins. All About Pumpkins is from a mini page and can be located Click here.
• Prediction: while presenting information or a nonfiction text, stop to have students make predictions.
Model to Understand
Think aloud
• Model the thought processes that occur while reading the text. This may include: asking questions while
reading the text, identifying important details, identifying the topic, and identifying the main idea.1
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Suggested Scaffolds and Supports
•
•
•
•
•
•
•

Pictures, objects or tactile representations to illustrate the topic, events or details
Sentence strips that reflect supporting details about the topic
Videos or storyboards/cards of the story for visual supports
Technology (e.g., interactive whiteboard, informational texts read by the computer that highlights text)
Content delivered using multi-media (e.g., book, storyboard, video, computer, etc.)
Dichotomous questions that allow for making a choice of correct versus incorrect answers
Simpler or shorter text of the same story with the same key events or details

Additional Resources
•
•
•

Moore, P., & Lyon, A. (2005). New essentials for teaching reading in prek-2. (pp. 96-97). New York,
New York: Scholastic.
Pinnell, G. S., & Scharer, P. L. (2003).Teaching for comprehension in reading, grades K-2. Strategies for
helping children read with ease, confidence, and understanding. New York, New York: Scholastic.
Realizing Illinois Common Core Teaching and Learning Strategies English & Language Arts Reading
Informational Text Grades K-5. Retrieved from: Click here

1

*Refer to Instructional Resource Guide for full descriptions and examples of systematic instructional strategies.
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Grade 4 Students:
FLS: LAFS.4.RI.1.3 Explain events, procedures, ideas or concepts in a historical, scientific, or technical text, including what
happened and why, based on specific information in the text.
Access Points
LAFS.4.RI.1.AP.3a Identify events, procedures, ideas or concepts in a historical, scientific, or technical text.
Essential Understanding:
• Identify the topic (main idea, event or concept) from a text.
• Identify the sequence of events, procedures or ideas in the text.

Suggested Instructional Strategies:

Write to Understand
Direct teach topic of study through PowerPoint or text. Have students fill out a graphic organizer to outline the
main idea or key concepts from the source and key details to support the main idea. Direct teach that main idea =
topic + point.
For example (Florida and the great depression) see link below

Sort to Understand
1

After reading selected text, provide students with cutouts of pictures or words and a graphic organizer of a timeline
to sequence events or procedures. For example the steps to an experiment in science, the events in a text, or the
events in a current area of study in history.
Discuss to Understand
● Student Collaboration
● Think−Pair−Share
● Small Group instruction
Model to Understand
Read the selected text aloud to students, stopping at predetermined points. Ask students to identify key
information about the text read (topic, detail, order of an event, etc.) Have students highlight the key information
while modeling it on interactive whiteboard or document camera. Have students use the highlighted information to
answer selected questions about the topic, sequence of event, procedure or W questions.
● Think Aloud
● interactive whiteboard

Suggested Scaffolds and Support
•
•
•
•
•
•
•
•
•

repeated exposure to content
Graphic Organizers
picture supports
pictures of events
highlighter
picture support
small group instruction
document camera
Topic Key Detail Graphic Organizer Click here

Additional Resources
•
•
•
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Brainpop.org - click here
Newsela.org - click here
ReadWorks.org - Click Here

Grades 3–5 Reading Element Card – Informational Text – Analyzing
Relationships
Grade 5 Students:
FLS: LAFS.5.RI.1.3
Explain the relationships or interactions between two or more individuals, events, ideas, or concepts in a historical, scientific,
or technical text based on specific information in the text.
Access Points
LAFS.5.RI.1.AP.3a
Identify the relationship between two or more individuals in a historical, scientific or technical text.
LAFS.5.RI.1.AP.3b
Identify the relationship between two or more events of concepts in a historical, scientific or technical text.
Essential Understanding:
LAFS.5.RI.1.AP.3a
• Identify two connected individuals, events or ideas of an informational text.
• Compare/contrast individuals, events or ideas within an informational text using provided information.
LAFS.5.RI.1.AP.3b
• Identify two connected events or ideas of an informational text.
• Compare/contrast the events or ideas within an informational text using provided information.

Suggested Instructional Strategies:
Discuss to Understand
• Socratic Seminar: to encourage students to think more deeply about texts, teachers can lead students in
Socratic Seminars. Before meeting with a small group or whole class, the teacher should make a list of
questions to ask about a specific topic. These questions should go beyond literal (who, what, when, where)
questions and should begin to ask children to delve deeper about the topic (how and why). Throughout the
seminar, the teacher should position him/herself as question-asker. Students should have a free-flowing
conversation with minimal interruptions from the teacher. Questions that might be addressed include:
o How are these two individuals from the informational text connected to one another?
o How does these two events influence one another?
o What is the relationship between these two concepts?
• Instructional Conversations: individually, in small groups, or with the whole class, engage in a
conversation about a content-area topic. First, teachers should ask students what they already know about
the topic to determine their background knowledge. Next, the teacher can provide direct information about
the topic to build their knowledge. Then, teachers ask different questions about the topic and allow the group
3

•

to have an open conversation about the topic. Students should support their ideas by using information they
learned from books or other multimedia sources. Questions asked during these instructional conversations
should specifically address the relationship between two or more individuals, events, ideas, or concepts in
historical, scientific, or technical text.
Prediction: while presenting a text, stop to have students predict what might happen (cause/effect).

Model to Understand
• Think Aloud: the purpose for asking students questions about texts is to get them into the habit of selfquestioning as they read by themselves. To model this, a teacher should read aloud an informational text in
front of the class. Then, periodically, the teacher should stop and ask questions out loud. Then, as the
teacher continues to read, the teacher should begin answering the questions him/herself. As the teacher
reads aloud, he/she should specifically highlight the relationship between two or more individuals, events,
ideas, or concepts in historical, scientific, or technical text.

Scaffolds and Supports
•
•
•
•
•
•

Various informational texts supported by illustrations as needed
Interactive Whiteboard
Prepared objects, pictures, words, sentence strips, or recorded communication supports to provide access to
content and facilitate responding
Dichotomous questions that allow for making a choice of correct versus incorrect answers
Simpler or shorter text of the same content with the same key events or details
Content delivered using multi-media (e.g., book, storyboard, video, computer, etc.)

Note: many of these strategies will be strengthened through the use of systematic instruction.
*Refer to Instructional Resource Guide for full descriptions and examples of systematic instructional strategies.
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Grade 5 Students:
FLS: LAFS.5.RI.2.4 Determine the meaning of general academic and domain-specific words and phrases in a text relevant to
a grade 5 topic or subject area.
Access Points
LAFS.5.RI.2.AP.4b Determine the meaning of domain-specific words and phrases in a text relevant to a grade 5 topic or
subject area.
Essential Understanding:
• Given definitions, match the domain-specific words or phrases to its meaning.
• Identify domain-specific words and phrases relevant to Grade 5 topic or subject area.
• Define a domain-specific word by using common roots/affixes.
• Define a domain-specific word or phrase by using the context of the text.
• Define a domain-specific word using a dictionary or other resource.

Suggested Instructional Strategies:

Write to Understand
Provide direct instruction on vocabulary words containing roots and/or affixes pertinent to your current unit of
study. Provide students with a graphic organizer to define identified roots and affixes as well as the vocabulary
word. For example:

Discuss to Understand
● Student Collaboration
● Think−Pair−Share
● Small Group instruction
Sort to Understand
Direct instruction on pertinent vocabulary that you are currently studying. Provide students with words and
definitions. Have students match the words or pictures (For picture example see link to PowerPoint below) to their
correct definition. For Example:
1

Model to Understand
Use an interactive whiteboard or an overhead and a list of sentences with an underlined word pertinent to your
current topic of study. Work through the sentences with the students identifying words within the context of the
sentence that help you understand the meaning of the underlined word. Highlight the words within the sentence
that help you understand or determine the meaning of the underlined word. Determine as a class the best meaning
of the word. For example:
He traveled from the east coast to the west coast on the transcontinental railroad in hopes of finding gold in
California.

Suggested Scaffolds and Support

2

•
•
•

small group instruction
picture supports
interactive whiteboard

•
•
•
•

collaboration
repeated exposure to content
graphic organizers
Vocabulary Picture Match Click here

Additional Resources
•
•
•
•
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text glossary
dictionary
online dictionary - Click Here
brainpop.com - Click Here

Grades 3–5 Reading Element Card – Informational Text – Identifying
Text Structure & Gather Information
Grade 4 Students:
FLS: LAFS.4.RI.2.5
Describe the overall structure (e.g., chronology,
comparison, cause/effect problem/solution) of events,
ideas, concepts, or information in a text or part of a text.

Grade 5 Students:
FLS: LAFS.5.RI.2.5
Compare and contrast the overall structure (e.g., chronology,
comparison, cause/effect, problem/solution) of events, ideas,
concepts, or information in two or more texts.

Access Points
LAFS.4.RI.2.AP.5a
Identify signal words that provide clues in determining the
specific text structure of a short, informational text or text
excerpt (e.g., description, problem/solution, time/order,
compare/contrast, cause/effect, directions).

Access Points
LAFS.5.RI.2.AP.5a
Use signal words as a means of locating information (e.g.,
knowing that “because” or “as a result of” may help link a cause
to a result).
LAFS.5.RI.2.AP.5b
Use signal word to identify common types of text structure.

Essential Understanding:
• Identify signal words for descriptive, problem/solution,
time/order, compare/contrast, or cause/effect (e.g.,
description – is, for example, such as;
problem/solution – the problem is, solve, difficulty;
time/order – first, next, initially, finally, and after;
compare/contrast – is similar, different, and however;
cause/effect – since, because, consequently, if, and
then).
• Match a list of given signal words to the appropriate
text structure.

Essential Understanding:
LAFS.5.RI.2.AP.5a
• Locate signal words that provide clues to text structure (e.g.,
descriptive, problem/solution, compare/contrast, cause/effect
and time/order).
• Match a list of given signal words to the appropriate text
structure.
LAFS.5.RI.2.AP.5b
• Identify signal words.
• Identify informational text structures.

Suggested Instructional Strategies:

Write to Understand
• Informational Data Charts: have a text structure conversation with students. Find a book that represents
each of the five different informational text structures. Then, with the students, fill out a data chart to see the
types of signal words that are used with each type of text.
Description Sequence Problem/Solution Compare/Contrast Cause/Effect
Signal Like
Words Similar
Sort to Understand
4

First
Next

One problem
A way to solve this

On one hand
On the other hand

Because
If, Only

•

Information Sorting: on sorting cards, write several different signal words. On five of the cards, make the
following categories: Description, Sequence, Problem/Solution, Cause/Effect, and Compare/Contrast. Ask
students to sort the signal words under each of the matching text structures.

Scaffolds and Supports
•
•
•
•
•
•
•
•
•
•
•
•
•
•

Data Charts
Sorting Cards
Various informational texts
Interactive Whiteboard
Graphic organizers (blank data charts)
List of signal words that might help students determine the text structure being used
Peer support, collaborative grouping
Prepared objects, pictures, words, sentence strips, or recorded communication supports to provide access to
content and facilitate responding
Repeated exposure to content and strategies
Highlighted information within the text (e.g., signal words)
Word bank from which students may select answers to questions
Dichotomous questions that allow for making a choice of correct versus incorrect answers
Simpler or shorter text of the same story with the same key events or details
Provide a signal word chart (e.g., Click here)

Additional Resources
•

Tompkins, G. (2005). Patterns of practice. Upper Saddle River, NJ: Pearson.

Note: many of these strategies will be strengthened through the use of systematic instruction.
*Refer to Instructional Resource Guide for full descriptions and examples of systematic instructional strategies.
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Grades 3–5 Reading Element Card – Informational Text – Identifying
Text Structure
Grade 4 Students:
FLS: LAFS.4.RI.2.5
Describe the overall structure (e.g., chronology, comparison,
cause/effect problem/solution) of events, ideas, concepts, or information
in a text or part of a text.
Access Points
LAFS.4.RI.2.AP.5b
Identify the specific structure (e.g., chronology, comparison,
cause/effect, problem/solution) of events, ideas, concepts or information
in a text excerpt.
LAFS.4.RI.2.AP.5c
Identify the overall structure of a complete text.
Essential Understanding:
LAFS.4.RI.2.AP.5b
• Identify various informational text structures.
• Identify signal words associated with each text structure.
• Identify different ways in which informational texts might be
organized.
LAFS.4.RI.2.AP.5c
• Identify informational text structures of various texts.
• Identify signal words associated with each text structure presented.
• Identify different ways in which informational texts might be
organized.
• Summarize a text using text structure sentence frames.

Suggested Instructional Strategies:

Grade 5 Students:
FLS: LAFS.5.RI.2.5
Compare and contrast the overall structure (e.g.,
chronology, comparison, cause/effect,
problem/solution) of events, ideas, concepts, or
information in two or more texts.
Access Points
LAFS.5.RI.2.AP.5c
Identify the structure of both texts (chronological
order, compare/contrast, cause/effect,
problem/solution).
Essential Understanding:
• Identify a similarity between two pieces of
information from a text.
• Identify a difference between two pieces of
information from a text.
• Identify elements of text structure (e.g.,
chronology, comparison, cause/effect and
problem/solution).

Write to Understand
Graphic Organizer
• Read aloud a variety of informational texts that represent different text structures (compare/contrast,
description, cause/effect, problem/solution, sequence). As you read the various texts, ask students to fill out
a corresponding graphic organizer so they recognize the differences in text structures.
1

•

•

•

For compare/contrast informational texts, use a Venn diagram to compare and contrast the information
within the text. Provide several different types of informational texts or multi-media (i.e., magazine, online,
or newspaper article) for students to use to make comparisons.
Provide sentences or sets of sentences with signal words that indicate a specific text structure (e.g., “Before
1900's”, “The 20th century”, and “The future" are headings that indicate a chronological text structure; these
sentences: “Today, only the deepest parts of the ocean are unexplored. But in the 1800's, much of the land
west of the Mississippi, all the way to the Pacific Ocean was unexplored,” indicate a compare/contrast text
structure.). Ask students to complete the correct graphic organizer using the provided sentences. This can be
expanded by providing passages and asking students to pull information from the passages to fill in the
graphic organizer. Graphic organizers can be found Click here.
Use a *System of Least Prompt as needed to select information from text and selects appropriate location on
graphic organizers.

Sort to Understand
• Create five different book bins and label them with the different text structures (compare/contrast,
description, cause/effect, problem/solution, sequence). After reading several different types of informational
texts, ask students to sort the texts into the corresponding bins.
• Provide sentences or sets of sentences with signal words that indicate a specific text structure (e.g., “Before
1900's”, “The 20th century”, and “The future" are headings that indicate a chronological text structure; these
sentences: “Today, only the deepest parts of the ocean are unexplored. But in the 1800's, much of the land
west of the Mississippi, all the way to the Pacific Ocean was unexplored,” indicate a compare/contrast text
structure.). Ask students to sort the sentences by text structure.
• Provide signal words that describe each type of structure as follows:
o
o
o
o

Cause and Effect: since, because, made, for this reason.
Chronology: first, second, third, before, after, when.
Compare and Contrast: similar, different, on the other hand, but, however.
Problem and solution: problem, solution, dilemma, if and then, puzzling.

Discuss to Understand
Think-Pair-Share
• Place a brief informational piece with clear structure and signal words on the overhead or interactive
whiteboard. As you read aloud, highlight the signal words.
• Ask students, “What structure does the author use in this text?” Provide time for students to think about the
structure and refer them to the graphic organizer described in the section above if used.
2

Students may answer these questions to help determine the text structure:
 Cause and Effect: What happened? What was the cause?
 Chronology: What is the timespan from the first event to the last? Does the author use signal
words to transition from one event to the next?
 Compare and Contrast: What is being compared? Does the author point to similarities and
differences?
 Problem and solution: What was the problem? What was the solution? Was the problem solved?
Pair students and have them discuss their thoughts about the structure.
Student pairs share their ideas about structure with whole class. As students report out, place pieces of
information in a graphic organizer where appropriate to show structure (e.g., if the author has used a
chronological structure, place the sentences with the signal words that demonstrate the chronology on a
timeline. For example, the informational piece A Few Steps Along the Way: Making Our Constitution uses
headings with dates. These headings can be placed on a timeline to show the structure.) A Few Steps Along
the Way… is from a mini page and can be located Click here.
o

•
•

Model to Understand
• Place a brief informational piece with clear structure and signal words on the overhead or interactive
whiteboard. As you read aloud, highlight the signal words. When appropriate, place pieces of information in a
graphic organizer to show the structure (e.g., if the author has used a chronological structure, place the
sentences with the signal words that demonstrate the chronology on a timeline. For example, the
informational piece titled A Few Steps Along the Way: Making Our Constitution uses headings with dates.
These headings can be placed on a timeline to show the structure. This piece is from a mini page and can be
located Click here).

3

Suggested Scaffolds and Supports
•
•
•
•
•
•
•
•
•
•
•
•

Highlighted information within the text (e.g., signal words)
Graphic organizers
Interactive whiteboard
Content delivered using multi-media (e.g., book, storyboard, video, computer, etc.)
Provide a signal word chart (e.g., Click here)
Copies of informational texts for each student
Various informational texts
Peer support, collaborative grouping
Prepared objects, pictures, words, sentence strips, or recorded communication supports to provide access to
content and facilitate responding
Repeated exposure to content and strategies
Pair each type of text structure with a symbol.
Examples can be found Click here

Additional Resources
•

Realizing Illinois Common Core Teaching and Learning Strategies English & Language Arts Reading
Informational Text Grades K-5. Retrieved from Click here.

*Refer to Instructional Resource Guide for full descriptions and examples of systematic instructional strategies.
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Grades 3 – 5 Reading Element Card – Informational Text – Identifying
Text Structure
Grade 3 Students:
FLS: LAFS.3.RI.2.5
Use text features and search tools (e.g., key words, sidebars, hyperlinks) to locate information relevant to a given topic
efficiently.
Access Points
LAFS.3.RI.2.AP.5a
Identify and explain the purpose of a variety of text features (table of contents, index, glossary, charts, and subheadings).
LAFS.3.RI.2.AP.5b
Use text features (captions, maps illustrations) to locate information relevant to a given topic or question.
LAFS.3.RI.2.AP.5c
Use search tools (e.g., sidebars, icons, glossary, hyperlinks) to locate information relevant to a given topic.
Essential Understanding:
LAFS.3.RI.2.AP.5a
LAFS.3.RI.2.AP.5b
• Identify the text feature (e.g., charts, illustrations, maps and titles).
• Locate information in a variety of text features.
LAFS.3.RI.2.AP.5c
• Identify the text feature (e.g., charts, illustrations, maps and titles).
• Locate information in a variety of text features.
• Identify tools (e.g., sidebars, icons and glossary) that help locate information.

Suggested Instructional Strategies:

Sort to Understand
• Use *Constant Time Delay to teach text features.
• Provide text features (e.g., maps, charts, illustrations) to be sorted into categories.
• Use a *System of Least prompts to provide feedback.
Discuss to Understand
Compare Literary Text to Informational Text (compare/contrast)
• Provide students with a few examples of literary texts and a few examples of informational texts. (Identify
each text’s type for the students.)
1

•

•
•
•
•

Invite the students to verbally explain the differences between the two types of texts. (e.g., how are the
informational texts different from the literary texts? What do the informational texts have that the literary
texts do not?).
Explain what text features are (e.g., the captions tell us what a picture, illustration, chart or graph is about;
timelines summarize important information chronologically).
After completing the activity above, have students circle, highlight, or otherwise denote the text features
found in the sample informational texts.
Chart each type of text feature, and have students discuss the purpose of each.
Provide students with an additional sample informational text.

Text divisions: ask students to identify how the text is organized and presented.
1. Lead students through the passage while reading aloud.
2. Have students look over the passage.
3. Highlight the special text features: title, headings, photos, etc.
4. Ask students to discuss the purpose and usefulness of the text features.
o Why do you think the author included a (map, diagram, headings, etc.)?
o What does the (selected text feature) do to help you as a reader?
Model to Understand
• Model how to use text features using the Think Aloud strategy (e.g., “The title tells me I'm going to read
about a tower that might fall. Certain words are boldfaced—these are important, so I'll try to remember them.
There is a photograph and a diagram—I can use these to get a clear picture in my mind of what I'm reading.”)
• Use a *System of Least prompts to teach students to: locate text features, locate signal words, find words in
a glossary, locate title, or use an index.
• Teach explicitly using a task analysis. For example, steps to finding a word in a glossary.
1. Place the written word that needs to be located in a place where it can be seen after you turn to the
glossary (if the word is in the text on another page, write the word on a separate piece of paper).
2. Locate the glossary.
3. Look at the first letter of the word to be located (e.g., “g”), use the guide word in the glossary to locate
words with the same letter (e.g., “g”.).
4. Look at the second letter in the word to be located (e.g., “gr”) and follow the words down the column
until you locate the first word with the same first two letters.
5. Continue with additional letters until the desired word is located.
2

Suggested Scaffolds and Supports
•
•
•
•
•
•
•
•
•

Interactive whiteboard
Teach using meaningful content from a variety of mediums (e.g., internet)
Highlighted information within the chart, map, or diagram
Pictures, objects or tactile representations to illustrate the key information on a chart, graph, or map
Sentence strips that reflect the key information on a chart, graph, or map
There are numerous text features. Select a few at a time that are priorities for the students (e.g., bolded
text). Practice identifying the specific text feature(s) across multiple documents
Prepared objects, pictures, words, sentence strips, or recorded communication supports to provide access to
content and facilitate responding
Self-monitoring checklist of steps to using reference materials
Clearly differentiated multiple-choice answers

* Refer to Instructional Resource Guide for full descriptions and examples of systematic instructional strategies.

3

Grades 3–5 Reading Element Card – Informational Text – Distinguishing
Point of View

Grade 3 Students:
FLS: LAFS.3.RL.2.6
Distinguish their own point of view from that of the author of a text.
Access Points
LAFS.3.RL.2.AP.6b
Identify own point of view about a topic.
LAFS.3.RL.2.AP.6c
Compare their own point of view to that of the author.
Essential Understanding:
LAFS.3.RL.2.AP.6b
• Answer simple connection questions about the text.
• Identify the author’s point-of-view.
• Identify their own point-of-view.
LAFS.3.RL.2.AP.6c
• Answer simple connection questions about the text.
• Identify the author’s point-of-view.
• Compare/contrast author's point-of-view to their own.

Suggested Instructional Strategies:
Discuss to Understand
• Instructional Conversations: individually, in small groups, or with the whole class, engage in a
conversation about point of view. First, teachers should ask students about their own point of view about a
topic using their own background knowledge and what they’ve learned from the text. Next, the teacher can
provide direct information about the topic to build their knowledge. Then, teachers ask different questions
about the topic and allow the group to have an open conversation about the topic—specifically noting their
point of view. Students should support their ideas by using information they learned from books or other
multimedia sources.
• Debates: for informational texts in which two sides are presented, students can participate in a debate. One
student (or group of students) can take one point of view. Another student (or group of students) can take
the opposing point of view. Students should identify the topic, prepare for the debate, conduct the debate,
and reflect on the outcome.
Model to Understand
• Think Aloud: the purpose for asking students questions about texts is to get them into the habit of selfquestioning as they read by themselves. The teacher should read aloud an informational text. As he/she
1

reads the text aloud, the teacher should identify his/her own point of view about the information. Then, the
teacher should explain how his/her point of view compares with the point of view of the author. This provides
a demonstration for students as they read informational texts on their own.

Scaffolds and Supports
•
•
•
•

Various informational texts
Graphic organizers to help student plan for debates
Prepared objects, pictures, words, sentence strips, or recorded communication supports to provide access to
content and facilitate responding
Dichotomous questions that allow for making a choice of correct versus incorrect answers

Additional Resources
•

Tompkins, G. (2005). Patterns of practice. Upper Saddle River, NJ: Pearson.

Note: many of these strategies will be strengthened through the use of systematic instruction.
*Refer to Instructional Resource Guide for full descriptions and examples of systematic instructional strategies.
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Grades 3–5 Reading Element Card – Informational Text – Connecting
Diverse Media and Formats

Grade 3 Students:
FLS: LAFS.3.RI.3.7
Use information gained from illustrations (e.g., maps,
photographs) and the words in a text to demonstrate
understanding of the text (e.g., where, when, why, and how key
events occur).

Access Points
LAFS.3.RI.3.AP.7b
Identify information learned from illustrations and information
learned from the words in an informational text.
LAFS.3.RI.3.AP.7c
Use information gained from illustrations (e.g., maps,
photographs) and the words in a text to demonstrate
understanding of the text (e.g., where, when, why, and how key
events occur).
LAFS.3.RI.3.AP.7d
Within informational texts, locate or identify evidence in the text
or graphics to support the central ideas.
LAFS.3.RI.3.AP.7a
Use illustrations (e.g., maps, photographs) in informational texts
to answer questions.
Essential Understanding:
LAFS.3.RI.3.AP.7b
• Distinguish between text and illustration (e.g., map,
photograph and graphic).
• Identify an illustration (e.g., map, photograph and graphic).
• Identify sources of information presented visually.
• Identify which source (visual or text) provides given
information.
• Recall information from a text feature (e.g., map, photograph
and graph).
LAFS.3.RI.3.AP.7c
• Distinguish between text and illustration (e.g., map,
photograph and graphic).
• Identify an illustration (e.g., map, photograph and graphic).
3

Grade 4 Students:
FLS: LAFS.4.RI.3.7
Interpret information presented visually, orally, or
quantitatively (e.g., in charts, graphs, diagrams, time lines,
animations, or interactive elements on Web pages) and
explain how the information contributes to an
understanding of the text in which it appears.
Access Points
LAFS.4.RI.3.AP.7a
Identify relevant information presented visually, orally or
quantitatively (e.g., in charts, graphs, diagrams, time lines,
animations or interactive elements on Web pages) to
answer questions.
LAFS.4.RI.3.AP.7b
Identify how the information presented visually, orally or
quantitatively is relevant to the corresponding text
information.
LAFS.4.RI.3.AP.7c
Summarize information presented visually, orally or
quantitatively (e.g., in charts, graphs, diagrams, time lines,
animations or interactive elements on Web pages) and
explain how the information contributes to an
understanding of the text in which it appears.
Essential Understanding:
LAFS.4.RI.3.AP.7a
• Identify basic text features (e.g., charts, graphs,
diagrams, time lines and maps).
• Locate information with a text feature.
LAFS.4.RI.3.AP.7b
• Distinguish between text and illustration (e.g., map,
photograph and graphic).
• Identify basic text features (e.g., charts, graphs,
diagrams, time lines and maps).
• Locate information within a simplified chart, map or
graph.

Grade 3 Students:
• Identify sources of information presented visually.
• Identify which source (visual or text) provides given
information.
• Recall information from a text feature (e.g., map, photograph
and graph).
• Answer questions (e.g., when, why, where and how) about
information presented in illustrations and text.
LAFS.3.RI.3.AP.7d
• Distinguish between text and illustration (e.g., map,
photograph and graphic).
• Identify an illustration (e.g., map, photograph and graphic).
• Identify sources of information presented visually.
• Identify which source (visual or text) provides given
information.
• Recall information from a text feature (e.g., map, photograph
and graph).
• Identify the evidence from text or text illustrations that
support the central idea.
LAFS.3.RI.3.AP.7a
• Identify an illustration in text.

Suggested Instructional Strategies:

Grade 4 Students:
• Identify which source (visual or text) provides given
information.
• Recall information from a text feature (e.g., map,
photograph and graph).
• Explain the purpose of a given chart, map or graph.
• Describe the purpose of a specified aspect within a
chart, map or graph.
LAFS.4.RI.3.AP.7c
• Locate information within a simplified chart, map or
graph.
• Explain the purpose of a given chart, map or graph.
• Describe the purpose of a specified aspect within a
chart, map or graph.
• Summarize the information presented visually with
evidence.

Write to Understand
• T-Chart Graphic Organizer: on the left record text information that helps a student learn about a topic or
concept. On the right record the student’s answers to the following critical thinking questions.
o What is the most important information and why?
o What are the most important facts?
o Why did the author want the reader to learn these?
Sort to Understand
• Use *Example/Non-Example to teach illustration from text
• Use *Constant Time Delay to teach students to identify types of illustrations
• Provide cards with text and cards with different types of illustrations (e.g., map, diagram, photograph, or
graphics). Ask students to sort examples of text from examples of illustrations.
Discuss to Understand
Teach using the 5 W’s and How Strategy. (Who, What, When, Where, Why, and How)
• Provide students with an informational text that contains illustrations, such as, maps, photographs or other
graphics. Have students highlight all illustrations within the informational text. Discuss how the illustrations
4

•

differ from the actual text. Review each type of illustration in the text making a chart with each type of
illustration and draw example of each. Ask students questions about types of illustrations and which they
would use to answer specific questions about the text. For example:
o Which illustration would you use to answer the question, “In what year did Abraham Lincoln deliver the
Gettysburg Address?” Students answer “timeline.”
Use *System of Least Prompts when teaching students to identify which source or type of source might
provide the needed information.

Model to Understand
Teach using QAR: Model the four types of questions:
• Right There−Pose a question to the class that may be answered by looking in more than one location of the
text.
• Think and Search−Ask a question that may be answered by looking in more than one location of the text.
• Author and Me−Pose a question that requires “reading” the text and using knowledge that is in your head.
• On My Own−Ask a related question that can be answered without having to read the text. These are usually
higher level thinking questions.

Suggested Scaffolds and Supports
•
•
•
•
•
•
•
•

Highlighted information
Add images to information presented visually
Sentence strips, words, or pictures that represent details from the text that may be added to graphic
organizers or used to answer questions
Interactive Whiteboard
Teach daily using meaningful content from a variety of mediums (e.g., internet, or weather illustration that is
in the daily newspaper.)
Pictures, objects or tactile representations to illustrate the key information on a chart, graph, or map
Black and white illustrations of key elements in the story
Prepared objects, pictures, words, sentence strips, or recorded communication supports to provide access to
content and facilitate responding

Additional Resources

Realizing Illinois Common Core Teaching and Learning Strategies English & Language Arts Reading
Informational Text Grades K-5. Click here
*Refer to Instructional Resource Guide for full descriptions and examples of systematic instructional strategies.
•
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Grades 3–5 Reading Element Card – Informational Text – Connecting
Diverse Media and Formats
Grade 3 Students:
FLS: LAFS.3.RI.1.2
Determine the main idea
of a text; recount the
key details and explain
how they support the
main idea.
Access Points
LAFS.3.RI.1.AP.2c
Identify facts that an
author uses to support a
specific point or opinion.
Essential
Understanding:
• Match a fact to a fact
given in a text.
• Identify one fact in an
informational text.
• Differentiate between
a fact and an opinion.

1

Grade 4 Students:
FLS: LAFS.4.RI.3.8
Explain how an author uses
reasons and evidence to
support particular points in a
text.
Access Points
LAFS.4.RI.3.AP.8a
Identify facts and examples
that an author uses to
support a specific point or
argument in an informational
text.
Essential Understanding:
• Identify key or the most
important points in a text.
• Compare/contrast the key
points in two texts.
• Identify supporting
reasons the author uses
within a text as evidence.
• Compare evidence
presented by two authors
on the same key point or
idea.

Grade 5 Students:
FLS LAFS.5.RI.3.8
Explain how an author uses reasons and evidence to support
particular points in a text, identifying which reasons and evidence
support which point(s).
Access Points
LAFS.5.RI.3.AP.8a
Explain how an author uses reasons and evidence to support
particular points in a text.
LAFS.5.RI.3.AP.8b
Identify reasons and evidence that support an author’s point(s) in a
text.
LAFS.5.RI.3.AP.8c
Identify the author’s stated thesis/claim/opinion.
LAFS.5.RI.3.AP.8d
Identify evidence the author uses to support stated
thesis/claim/opinion.
Essential Understanding:
LAFS.5.RI.3.AP.8a
• Identify at least one point or claim the author makes in an
informational text.
• Identify examples/evidence (e.g., one reason, fact or statement)
that support a point made by the author in an informational text.
• Describe how the examples/evidence support a point made by the
author in an informational text.
LAFS.5.RI.3.AP.8b
• Locate at least one point or claim the author makes in an
informational text.

Grade 3 Students:

Grade 4 Students:

Grade 5 Students:
• Identify examples/evidence (e.g., one reason, fact or statement)
that support a point made by the author in an informational text.
LAFS.5.RI.3.AP.8c
• Identify the author's claim made in an informational text.
• Identify the author's opinion.
LAFS.5.RI.3.AP.8d
• Identify the point or claim the author makes in an informational
text.
• Identify evidence (e.g., one reason, fact or statement) that
supports a point or claim made by the author in an informational
text.

Suggested Instructional Strategies:
Write to Understand
Graphic Organizer
• Use an evidence tracker to record claims an author makes.

Click here
•

Use *System of Least Prompts as needed to provide feedback.

Sort to Understand
• Use *Example, Non-Example to teach fact vs. opinion.
• Provide facts and opinions on a topic to be sorted into categories.
2

Discuss to Understand
• Question Quandary/Think-Pair-Share
o What words in this sentence, line or paragraph are the most important and why?
o If you could choose one idea from this page as the most important one, which would it be and why?
o How can you tell the author thinks a certain idea is the most important and why?
o What is the most important idea you’ve gotten from the text and why?
o Use system of least prompts as needed to provide feedback. *
Model to Understand
• Place an informational text on the overhead or interactive whiteboard. While reading aloud, highlight
information (maybe in multiple colors−one for claims and one for evidence supporting the claims) such as
facts, opinions, or claims.

Suggested Scaffolds and Supports
•
•
•
•
•
•
•
•
•
•

Highlighted headings, key words or sentences
Sentence strips, words, or pictures that represent details from the text that may be added to graphic
organizers or used to answer questions
Technology (e.g., interactive whiteboard, informational texts read by the computer that highlights text)
Add images that represent important information
Pictures, objects or tactile representations to illustrate the topic, events or details
Graphic organizers
Content delivered using multi-media (e.g., book, storyboard, video, computer, etc.)
Prepared objects, pictures, words, sentence strips, or recorded communication supports to provide access to
content and facilitate responding
Dichotomous questions that allow for making a choice of correct versus incorrect answers
Peer support, collaborative grouping

*Refer to Instructional Resource Guide for full descriptions and examples of systematic instructional strategies.
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Grades 3–5 Reading Element Card – Informational Text – Analyzing
Across Texts & Gather Information

Grade 3 Students:
FLS: LAFS.3.RI.3.9
Compare and contrast the most
important points and key details
presented in two texts on the
same topic.

Access Points
LAFS.3.RI.3.AP.9c
When researching a topic,
compare and contrast the most
important points and key details
presented in two informational
texts on the same topic.
LAFS.3.RI.3.AP.9a
Compare the similarities of two
or more texts or adapted texts
on the same topic or by the same
author.
Essential Understanding:
LAFS.3.RI.3.AP.9c
• Identify the most important
point of an informational text
on the same topic.
• Identify the most important
point of a second
informational text on the
same topic.
• Identify the similarities of two
selected points from the two
informational texts on the
same topic.
• Identify the differences of two
selected points from the two
1

Grade 4 Students:
FLS: LAFS.4.RI.3.9
Integrate information from two
texts on the same topic in order
to write or speak about the
subject knowledgeably.
Access Points
LAFS.4.RI.3.AP.9b
Identify the most important
information about a topic
gathered from two texts on the
same topic in order to write or
speak about the subject
knowledgeably.
LAFS.4.RI.3.AP.9a
Report out about two or more
texts on the same self-selected
topic.

Essential Understanding:
LAFS.4.RI.3.AP.9b
• Identify key or the most
important points in both texts.
• Identify supporting evidence
for key points within a text.
• Compare the evidence
presented by two authors on
the same key point or idea.
• Organize information from
both texts in order to write or
speak about the topic.
LAFS.4.RI.3.AP.9a
• Identify important points from
two texts on the same topic.
• Compare and contrast the

Grade 5 Students:
FLS: LAFS.5.RI.3.7
Draw on information from multiple print or digital
sources, demonstrating the ability to locate an answer
to a question quickly or to solve a problem efficiently.
LAFS.5.RI.3.9
Integrate information from several texts on the same
topic in order to write or speak about the subject
knowledgeably.
Access Points
LAFS.5.RI.3.AP.7c
Refer to multiple print or digital sources as support for
inferences (e.g., How did you know?).
LAFS.5.RI.3.AP.9a
Identify key details from multiple sources on the same
topic (e.g., what are the important things that you
learned?).
LAFS.5.RI.3.AP.9b
Integrate information on a topic from multiple sources
to answer a question or support a focus or opinion in
writing or presentation.
Essential Understanding:
LAFS.5.RI.3.AP.7c
• Identify key information from two or more sources
as support for inferences.
LAFS.5.RI.3.AP.9a
• Identify key information from two or more sources
for the same topic.
• Compare the information from two sources.
LAFS.5.RI.3.AP.9b
• Identify key information from two or more sources
for the same topic.
• Integrate key information from two sources into one
answer/opinion.

Grade 3 Students:
informational texts on the
same topic.
LAFS.3.RI.3.AP.9a
• Identify a topic in a story.
• Identify two stories with the
same or similar topic.
• With prompting and support,
describe how topics in two
stories are similar.

Grade 4 Students:
information from both texts.
• Prepare information for
reporting.

Grade 5 Students:
• Cite the evidence to support an opinion.

Suggested Instructional Strategies:
Write to Understand
• Informational Venn Diagrams: when researching a topic, compare and contrast the most important points
and key details presented in the two informational texts by completing a Venn diagram. First, brainstorm
(individually, in a small group, or with the whole class) what information is shared within the two texts and
place that information in the middle of the Venn diagram. Then, in the outer circles, place information that is
not shared between the two texts.
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•

Informational Data Charts: to keep track of how information across multiple texts is similar and how it is
different, create an informational data chart (similar to the one below). After filling out the chart, students
can use the graphic organizer as a discussion point to verbally compare and contrast how two different texts
address one similar topic.
Text #1

Text #2

Topic
Addressed:

Tornadoes

Tornadoes

Region:

Midwest
tornadoes

Types of
Tornadoes

Addresses all
types of
tornadoes

Damaging
tornadoes
around the
world
Only focuses
on the most
damaging
types of
tornadoes

Discuss to Understand
• Instructional Conversations: individually, in small groups, or with the whole class, engage in a
conversation about how multiple texts address a topic. First, teachers should ask students about their own
point of view about a topic using their own background knowledge and what they’ve learned from the text.
Next, the teacher can provide direct information about the topic to build their knowledge. Then, teachers ask
different questions about the topic and allow the group to have an open conversation about the topic—
specifically noting their point of view. Students should support their ideas by using information they learned
from books or other multimedia sources. Questions to ask might include:
o
o
o
o
o
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What information did you learn from Text #1? Text #2?
How were the different texts similar?
How were the texts different?
How does the text support (insert inference here)?
What is your opinion about this?

Scaffolds and Supports
•
•
•
•
•
•
•
•
•
•

Graphic organizers
Various informational texts
Interactive Whiteboard
Highlighted information within the text
Content delivered using multi-media (e.g., book, storyboard, video, computer, etc.)
Picture icons on graphic organizers to support non-readers and visual learners
Peer support, collaborative grouping
Prepared objects, pictures, words, sentence strips, or recorded communication supports to provide access to
content and facilitate responding
Dichotomous questions that allow for making a choice of correct versus incorrect answers
Clearly differentiated multiple-choice answers

Additional Resources
•

Tompkins, G. (2005). Patterns of practice. Upper Saddle River, NJ: Pearson.

Note: Many of these strategies will be strengthened through the use of systematic instruction.
*Refer to Instructional Resource Guide for full descriptions and examples of systematic instructional strategies.

4

Grade 5 Students:
FLS: LAFS.5.SL.1.2 Summarize written a text read aloud or information presented in diverse media and formats, including
visually, quantitatively, and orally.
Access Points
LAFS.5.SL.1.AP.2b Summarize the text or a portion of the text read, read aloud or presented in diverse media
Essential Understanding:
• Identify the topic of text.
• Identify key details of the topic in a text.
• Organize key details (e.g., graphic organizers).

Suggested Instructional Strategies:

Write to Understand
After reading text or a selected section of text, provide students with a graphic organizer. Have students write topic
and three key details about the text that was read. See link to graphic organizer below.
Sort to Understand
Provide students with a T chart with a topic listed at the top and the columns labeled key detail or non example.
Provide cutouts of words or pictures to include key details about the topic. Have students identify the key details
relevant to the topic and place them under the correct column. Have students place the others in the nonexamples. For example see link to T Chart for Marathon article below.
After reading selected text, provide students with cutouts of pictures or words that include the topic and key details.
Have students put the sentences or pictures in order to summarize the text.
Discuss to Understand
● Student Collaboration
● Think−Pair−Share
● Small Group instruction
Model to Understand
Read selected text together as a class. Complete a graphic organizer as a class on document camera, interactive
whiteboard, or whiteboard identifying the topic and key details of the text.
5

Suggested Scaffolds and Support
•
•
•
•
•
•
•
•
•
•
•

small group instruction
Interactive whiteboard
picture supports
cutouts of pictures or words that include the topic and key details
document camera
repeated exposure to content
collaboration
topic key detail graphic organizer Click here
T-Chart for Marathon Article Click here
scissors
glue

Additional Resources
•
•
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Newsela.com - Click Here
ReadWorks.org - Click Here

Grade 4 Students:
FLS: LAFS.4.W.1.2 Write informative/explanatory texts to examine a topic and convey ideas and information clearly.
• Introduce a topic clearly and group related information in paragraphs and sections; include formatting (e.g., headings),
illustrations, and multimedia when useful to aiding comprehension.
• Develop the topic with facts, definitions, concrete details, quotations, or other information and examples related to the
topic.
• Link ideas within categories of information using words and phrases (e.g., another, for example, also, because).
• Use precise language and domain-specific vocabulary to inform about or explain the topic.
• Provide a concluding statement or section related to the information or explanation presented.
Access Points
LAFS.5.W.1.AP.2b Identify events, procedures, ideas or concepts in a historical, scientific, or technical text.
Essential Understanding:
• Sort relevant and irrelevant information related to a given topic into the correct categories.
• Identify facts and details from a text related to a specified topic.
• Develop the topic by identifying at least one relevant fact, definition or detail from the text.

Suggested Instructional Strategies:

Write to Understand
Provide students with daily journals. Have students write in the journal daily on a topic of their choosing. Have
students write 3-5 sentences on their topic. (Can start with 1-3 for emerging writers).
Pictures can also be provided - Have students select a picture of a topic they would like to write on and glue it into
their journal. Have students create text about the topic by selecting additional pictures related to the topic or letters
to create words related to the topic.
Sort to Understand
Provide students with a T Chart with the headings relevant and non-relevant as well as the given topic. Provide
students with details about the given topic. Have students sort the details into the categories of relevant or nonrelevant. For Example:
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Discuss to Understand
● Student Collaboration
Have students work in pairs. Provide students with 3-5 key details with no topic. Have students read the key
details with their partners and develop a topic. For example:

8

●
●

Think−Pair−Share
Small Group instruction

Model to Understand
Read a selected text on a given topic as a class. Highlight key details on the document camera or interactive
whiteboard as you read that answers specific identified questions about the text. Have students fill in a web
organizer as you read. Use the web organizers to identify a topic and develop a written paragraph on the topic.

9

Suggested Scaffolds and Support
•
•
•
•
•
•
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small group instruction
student collaboration
interactive whiteboard
repeated exposure to content
graphic organizers
Picture supports, magazines with photos, alphabet cutouts

•

o How do you feel about _________________________?
o How do you think other characters feel about ____________________?
Identify the main character by providing choices of characters (2 from the text and 1 not from the text). Use
the prompt “We know a lot about____, we know a little about____, we don’t know anything about____.” You
may also create a graphic organizer with this information. The information can be added in the form of
sentences, symbols, or illustrations.

Model to Understand
• Think Aloud: the purpose for asking students questions about texts is to get them into the habit of selfquestioning as they read by themselves. To model this, a teacher should read aloud a book in front of the
class. As the teacher reads the story, the teacher should identify who is telling the story, identify the points of
views of different characters in the story, and identify his /her point of view, and make distinctions between
all the various points of view.

Scaffolds and Supports

Read aloud texts
Interactive Whiteboard
Content delivered using multi-media (e.g., book, storyboard, video, computer, etc.)
Graphic organizers
Highlighted text
Preview of the text, illustrations, and details, frontloading
Pictures, objects, or tactile representations to illustrate the key details
Sentence strips that reflect text from the story that supports the key details
Videos or storyboards/cards of the story for visual supports
Picture icons on graphic organizers to support non-readers and visual learners
Peer support, collaborative grouping
Prepared objects, pictures, words, sentence strips, or recorded communication supports to provide access to
content and facilitate responding
Note: many of these strategies will be strengthened through the use of systematic instruction.
*Refer to Instructional Resource Guide for full descriptions and examples of systematic instructional strategies.
•
•
•
•
•
•
•
•
•
•
•
•
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Grade 3 Students:
FLS: LAFS.3.RL.1.1 Ask and answer questions to demonstrate understanding of a text, referring explicitly to the text as the
basis for the answers.
Access Points
LAFS.3.RL.1.AP.1a Answer questions related to characters, setting, events or conflicts.
Essential Understanding:
•
•

Identify the basic elements of a story (characters, setting, events and conflicts).
With prompting and support, answer simple questions related to the elements of the story.

Suggested Instructional Strategies:

Write to Understand
While reading a book or story, fill in a story map on the basic elements. Students may write, glue cutouts of
sentences, or glue pictures to complete the organizer. Include the setting, characters and specific
problems/conflicts and events. For example:

1

Sort to Understand
After reading a short story or book, provide students with cutouts of pictures or words on the basic elements. Have
students sort the basic elements of the story using a graphic organizer. The basic elements of the story can be
text or pictures.

2

Discuss to Understand
After reading sections of the text, have students answer multiple choice questions in text or picture format. For
example:
Freckle Juice
1. Why did Andrew want freckles?
a. All of the kids had them
b. The kids made fun of him for not having them.
c. So he would look like Nicky.
2. Who sold Andrew the freckle juice recipe?
a. Miss. Kelly
b. Sharon
3

c. Nicky
3. How much did the freckle juice recipe cost?
a. 50 cents
b. One dollar
c. Five dollars

● Student Collaboration
● Think−Pair−Share
● Small Group instruction
Model to Understand
Read a story, book, or passage together as a class. Maintain a graphic organizer on the interactive whiteboard or
document camera. At the completion of each section or chapter, add relevant information on basic elements of the
story (characters, setting, problems/conflicts, and events.)
Suggested Scaffolds and Support
• chapter books
• repeated exposure to content
• small group instruction
4

•
•
•
•
•
•

graphic organizers
interactive whiteboard
document camera
picture supports
word cutouts
story map

Additional Resources
•
•

5

ReadWorks.org - Click Here
Newsela.com - Click Here

Grades 3–5 Reading Element Card – Literary Text – Using Details to
Describe Text
Grade 3 Students:

Grade 4 Students:

Grade 5 Students:

FLS: LAFS.3.RL.1.1
Ask and answer questions to demonstrate
understanding of a text, referring explicitly to
the text as the basis for the answers.

FLS: LAFS.4.RL.1.1
Refer to details and examples in a
text when explaining what the text
says explicitly and when drawing
inferences from the text.

FLS: LAFS.5.RL.1.1
Quote accurately from a text when
explaining what the text says explicitly
and when drawing inferences from the
text.

Access Points
LAFS.4.RL.1.AP.1a
Refer to details and examples in a
text that are relevant to explaining
what the text says explicitly.

Access Points
LAFS.5.RL.1.AP.1a
Refer to details and examples in a text
when explaining what the text says
explicitly.

Essential Understanding:
• Recall a detail in a text.
• Explain what a text says.

Essential Understanding:
• Recall a detail in a text.
• Explain what a text says.
• Identify details from the text that
contribute to explaining what the
text actually says.

Access Points
LAFS.3.RL.1.AP.1b
Answer questions (literal and inferential) and
refer to text to support your answer.
Essential Understanding:
• Recall information in a text (e.g., repeated
story lines).
• Predict what might happen in a text.
• Refer to text to support a prediction.

Suggested Instructional Strategies:

Discuss to Understand
• Asking Questions: comprehension of texts occurs as the students are reading texts. Readers should be
asking themselves questions as they read texts to monitor their understanding of the story. Teachers can
help facilitate this by asking a series of literal questions during a read aloud that the students will answer. In
a small group, or whole classroom setting, ask students a series of literal questions about a particular story.
6

o
o

Use a *System of Least Prompt when there is no response or an error on the student’s part.
Begin by asking literal recall questions immediately after the answer is read in the text. Move towards
asking questions at the end of text or chapter.

Model to Understand
• Think Aloud: to model asking literal questions (something that readers will need to learn how to do on their
own), read aloud a text. Ask a series of questions before and during the read aloud. Then, as you ask the
questions aloud, answer them. This will model for children how to self-question.

Scaffolds and Supports
•
•
•
•
•
•
•
•
•
•
•
•
•
•
•

Read aloud texts
Interactive Whiteboard
Content delivered using multi-media (e.g., book, storyboard, video, computer, etc.)
Graphic organizers
Highlighted text
Preview of the text, illustrations, and details, frontloading
Pictures, objects, or tactile representations to illustrate the key details
Sentence strips that reflect text from the story that supports the key details
Videos or storyboards/cards of the story for visual supports
Picture icons on graphic organizers to support non-readers and visual learners
Peer support, collaborative grouping
Prepared objects, pictures, words, sentence strips, or recorded communication supports to provide access to
content and facilitate responding
Dichotomous questions that allow for making a choice of correct versus incorrect answers
Simpler or shorter text of the same story with the same key events or details
The use of as many senses as possible to teach concepts (e.g., strawberries represented by strawberries or
scent pods from candles or essential oils on cotton balls.)

*Refer to Instructional Resource Guide for full descriptions and examples of systematic instructional strategies such
the use of a System of Least Prompts.
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Grades 3–5 Reading Element Card – Literary Text – Using Details to
Describe Text
Grade 4 Students:
FLS: LAFS.4.RL.1.1
Refer to details and examples in a text when explaining
what the text says explicitly and when drawing inferences
from the text.
Access Points
LAFS.4.RL.1.AP.1b
Refer to details and examples in a text that are relevant to
drawing basic inferences about a story, poem or drama.
Essential Understanding:
• With prompting and support, make basic inferences
about a story, poem, or drama.
• With prompting and support, find places in the text that
help support inferences made.

Grade 5 Students:
FLS: LAFS.5.RL.1.1
Quote accurately from a text when explaining what the text says
explicitly and when drawing inferences from the text.
Access Points
LAFS.5.RL.1.AP.1b
Refer to specific text evidence to support inferences.
Essential Understanding:
• Answer questions, drawing inferences from the text.
• Identify places in the text where the text supports an
inference.

Suggested Instructional Strategies:

Write to Understand
• Sketch-to-Stretch: sketch-to-stretch is a way for students to capture author’s inferences through drawing.
After the students have completed reading a story, they can draw a visual representation about what the
story was really about. They can use examples and details from the text to inform their drawings.
• Graphic organizer: create a graphic organizer or find one on the internet that includes these prompts to
help students make inferences:
o The text says…
o And I know…
o So I can infer…
1

Discuss to Understand
• Making Inferences: as students are reading particular sections of text–or, after reading a text–ask a series
of questions that encourage students to refer to details and examples in the text to draw basic inferences.
The teacher can help facilitate this by asking questions such as:
o In the story, we infer that ______________________. Can you find a place in the story that helps
support the inference that _________________________?
o For example, in the story, the Three Little Pigs, we infer that the third little pig is the smartest. Can
you give an example in the story that supports the inference that the third little pig is the smartest?
Model to Understand
• Think Aloud: to model drawing basic inferences by referring to details and examples in a text, read aloud a
story. As you read aloud, describe inferences you are making. As you make inferences, support them by
going back into the story and showing details and examples that support each inference. By watching a
teacher model this, students can begin to do this themselves when they independently read.
Scaffolds and Supports
• Read aloud texts
• Paper and crayons
• Interactive Whiteboard
• Content delivered using multi-media (e.g., book, storyboard, video, computer, etc.)
• Graphic organizers
• Highlighted text
• Preview of the text, illustrations, and details, frontloading
• Pictures, objects, or tactile representations to illustrate the key details
• Sentence strips that reflect text from the story that supports the key details
• Videos or storyboards/cards of the story for visual supports
• Picture icons on graphic organizers to support non-readers and visual learners
• Peer support, collaborative grouping
• Prepared objects, pictures, words, sentence strips, or recorded communication supports to provide access to
content and facilitate responding
Note: many of these strategies will be strengthened through the use of systematic instruction.
*Refer to Instructional Resource Guide for full descriptions and examples of systematic instructional strategies.
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Grades 3–5 Reading Element Card – Literary Text – Describing the
Central Message / Theme
Grade 4 Students:
FLS: LAFS.4.RL.1.2
Determine a theme of a story, drama, or poem
from details in the text; summarize the text.
Access Points
LAFS.4.RL.1.AP.2a
Use information that relates to text organization
and story elements in order to summarize a
story, poem or drama.
Essential Understanding:
• Identify what happens in the beginning of a
story.
• Identify what happens at the end of a story.
• Sequence what happens first, next, and last.
• Sequence the beginning, middle and ending of
a story.
• Identify a simple summary of a story, drama
or poem.
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Grade 5 Students:
FLS: LAFS.5.RL.1.2
Determine a theme of a story, drama, or poem from details in the text,
including how characters in a story or drama respond to challenges or how
the speaker in a poem reflects upon a topic; summarize the text.
Access Points
LAFS.5.RL.1.AP.2a
Summarize a portion of text, such as a paragraph or a chapter.
LAFS.5.RL.1.AP.2b
Summarize a text from beginning to end in a few sentences.
Essential Understanding:
LAFS.5.RL.1.AP.2a
• Identify what happens in the beginning of a story.
• Identify what happens at the end of a story.
• Sequence what happens first, next, and last in a story.
• Sequence the beginning, middle and ending of a story.
• Identify a simple summary of a story, poem or drama.
• Summarize a portion of the story.
LAFS.5.RL.1.AP.2b
• Identify what happens in the beginning of a story.
• Identify what happens at the end of a story.
• Sequence what happens first, next and last in a story.
• Sequence the beginning, middle and ending of a story.
• Construct a simple summary of a text.

Suggested Instructional Strategies:

Write to Understand
• Story Map: during and after reading a text aloud, create a story map on an interactive whiteboard. The story
map should contain the essential elements of the story (characters, setting, major plot points, resolution).
The elements can be written or drawn. After the completion of the story and the story map, work
collaboratively with the students to create a summary of the story.
• Create graphic organizer to determine the sequence of a story.
• Students use pictures to sequence a story.
• Create a timeline with pictures from the text.
Discuss to Understand
• GIST: GIST (Generating Interactions between Schemata and Text) is a strategy that asks readers to
condense or summarize a text by generating a summary in their own words. For simple texts read aloud by
the teacher, students can provide the GIST by identifying the some of the main events from the story. In
longer read aloud texts, the teacher may stop every few pages and ask students to tell the GIST of what was
read so far.
• Think-Pair-Share: ask students to individually summarize the story. Then, the student meets with a peer to
share their summaries. After the pairs share, a couple teams can share with the rest of the class.
o Students in a small group tell one sentence to the student next to them, and subsequent students
continue the sequence.
o Students use sequence cards shown to the student to tell about a particular part of a story.
o After creating a story map students tell about the story.
o After creating a story map students point to the picture indicating the part of the story the teacher is
discussing.
Sort to Understand
• Story Sorting: visually represent the events of the story by making picture cards of each event. Then,
individually, in small groups, or with the whole class sort the events in order. As students sort, verbally
summarize the various events.

2

Model to Understand
• Think Aloud: to model summarization a teacher should read aloud a book in front of the class. Then,
periodically, the teacher should stop and summarize what was just read. At the end of the story, the teacher
can provide another summary of the entire text to students.
• Teacher creates a timeline while reading text, pausing to identify the sequence as it progresses.
• Teacher reads text while engaging in think aloud at the end of each paragraph using one sentence (i.e., that
paragraph was mostly about ____________).

Scaffolds and Supports
•
•
•
•
•
•
•
•
•

Story map graphic organizer
Blank storyboards
Pre-drawn storyboard to use for sorting
Picture representations describing the possible details of the specific story
Cloze notes with picture supports for text and students input
Highlighted text
Simplified text options
Errorless learning techniques
Prepared objects, pictures, words, sentence strips, or recorded communication supports to provide access to
content and facilitate responding

Note: many of these strategies will be strengthened through the use of systematic instruction.
*Refer to Instructional Resource Guide for full descriptions and examples of systematic instructional strategies.
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Grades 3–5 Reading Element Card – Literary Text – Describing the
Central Message / Theme
Grade 3 Students:
FLS: LAFS.3.RL.1.2
Recount stories, including fables, folktales, and myths from
diverse cultures; determine the central message, lesson or
moral and explain how it is conveyed through key details in
the text.

Grade 4 Students:
FLS: LAFS.4.RL.1.2
Determine a theme of a
story, drama or poem from
details in the text;
summarize the text.

Access Points
LAFS.3.RL.1.AP.2a
Identify the central message (theme), lesson or moral within
a story, folktale or fable from diverse cultures.
LAFS.3.SL.1.AP.2b
Use details to recount stories, including fables and folktales
from diverse cultures.
LAFS.3.RL.1.AP.2c
Use information in the text to determine and explain a lesson
learned by a character or theme within the story

Access Points
LAFS.4.RL.1.AP.2b
Identify relevant words and
phrases throughout the text
to determine the theme of a
story, drama or poem; refer
to text to support answer.

Essential Understanding:
LAFS.3.RL.1.AP.2a
• Identify the topic of a text or information presented in
diverse media.
• Identify a supporting detail of the topic in a text or
information presented in diverse media.
• Answer simple questions about the central message,
lesson or moral of a story, fable or folktale (e.g., After
reading this story, what happened to the character? So,

1

Essential Understanding:
• Determine the topic of
story or poem.
• Identify details from text
that support a topic.
• Answer simple questions
about the theme of a
story, drama or poem.

Grade 5 Students:
FLS: LAFS.5.RL.1.2
Determine a theme of a story,
drama, or poem from details in
the text, including how
characters in a story or drama
respond to challenges or how
the speaker in a poem reflects
upon a topic; summarize the
text.
Access Points
LAFS.5.RL.1.AP.2c
Determine the theme of a story,
drama or poem from details in
the text.
Essential Understanding:
• Determine the topic of story
or poem.
• Identify details from text that
support a topic.

Grade 3 Students:
what did the character learn? What do you think was the
lesson the author was trying to teach you?).
LAFS.3.SL.1.AP.2b
• Identify key details in a story.
• Identify signal words (e.g., first, next and finally) in a
selection from a story.
• Categorize a set of events in the story by beginning,
middle and ending.
• Retell a familiar story.
LAFS.3.RL.1.AP.2c
• Identify the problem in the story.
• Identify the solution to the problem in the story.
• Given choices, choose the lesson learned from the story.
• Answer simple questions about the central message,
lesson or moral of a story, fable or folktale using key
details (e.g., After reading this story, what happened to
the character? What did the character learn? What do you
think was the lesson the author was trying to teach you?)

Grade 4 Students:

Grade 5 Students:

Suggested Instructional Strategies:

Write to Understand
• Sketch-to-Stretch: sketch-to-stretch is a way for students to capture the central message through drawing.
After the students have completed reading a story, they can draw or create (e.g., by pasting illustrations) a
visual representation about the central message the author is trying to convey. They can use examples and
details from the text to inform their drawings.
Discuss to Understand
• Determining the Central Message: as students are reading particular sections of text—or, after reading a
text—ask a series of questions to help students determine the central message. The teacher can help
facilitate this by asking questions such as:
2

o
o
o

What is this story really about?
What do you think the author wants you to learn from this story?
What lessons do you think the characters learned?

Model to Understand
• Think Aloud: to model determining a central message, a teacher should read aloud a book in front of the
class. Then, at the end of the story, the teacher should demonstrate what he/she believes the central
message to be. This could be demonstrated through the use of a graphic organizer.

Scaffolds and Supports
•
•
•
•
•
•
•
•
•
•
•
•
•

Paper and crayons
Read aloud texts
Interactive Whiteboard
Content delivered using multi-media (e.g., book, storyboard, video, computer, etc.)
Graphic organizers
Highlighted text (e.g., words that support the topic)
Preview of the text, illustrations, and details, frontloading
Pictures, objects, or tactile representations to illustrate the key details
Sentence strips that reflect text from the story that supports the key details
Videos or storyboards/cards of the story for visual supports
Picture icons on graphic organizers to support non-readers and visual learners
Peer support, collaborative grouping
Prepared objects, pictures, words, sentence strips, or recorded communication supports to provide access to
content and facilitate responding

Note: many of these strategies will be strengthened through the use of systematic instruction.
*Refer to Instructional Resource Guide for full descriptions and examples of systematic instructional strategies.
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Grades 3–5 Reading Element Card – Literary Text – Using Details to
Describe Text & Analyzing Relationships
Grade 3 Students:
FLS: LAFS.3.RL.1.1
Ask and answer questions to
demonstrate understanding of a
text, referring explicitly to the text
as the basis for the answers.

Grade 4 Students:
FLS: LAFS.4.RL.1.3
Describe in depth a character, setting, or
event in a story or drama, drawing on
specific details in the text (e.g., a
character’s thoughts, words, or actions).

Grade 5 Students:
FLS: LAFS.5.RL.1.3
Compare and contrast two or more
characters, settings, or events in a story
or drama, drawing on specific details in
the text (e.g., how characters interact).

Access Points
LAFS.3.RL.1.AP.1d
Ask questions about the text
(relationship between characters,
events, conflicts) to demonstrate
understanding.

Access Points
LAFS.4.RL.1.AP.3a
Refer to text information that relates to one
specific aspect of either the relationship
between characters, setting, events or
conflicts.

Essential Understanding:
• Recall information in a text in
order to generate a question
about the text.
• Ask a question to demonstrate
understanding about key details
in a text.

Essential Understanding:
• Identify the basic elements of a story
(character, setting, events, or conflicts).
• Describe characters, settings, and events
within a story.
• Answer simple questions about how two
of the elements are related (e.g., Where
does the character live? [to address
relationship between character and
setting]; and Why is the character upset?
[to address relationship between
character and conflict]).

Access Points
LAFS.5.RL.1.AP.3a
Compare similarities in the characters,
settings and events within a story and
provide specific details in the text to
support the comparison.
LAFS.5.RL.1.AP.3b
Contrast the difference of two or more
characters, settings or events in a story or
drama, drawing on specific details in the
text (e.g., how characters interact).
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Essential Understanding:
LAFS.5.RL.1.AP.3a
• Identify main and secondary characters
in story or drama.
• Identify the basic elements of a story
(e.g., character, setting, events and
conflicts). Describe characters, settings,
and events within a story.
• Use descriptions to identify two similar
characters, settings or events within a
story.

Grade 3 Students:
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Grade 4 Students:

Grade 5 Students:
• With prompting and support, answer
simple questions about how two of the
elements are related [e.g., Where does
the character live? (To address
relationship between character and
setting); Why is the character upset?
(to address relationship between
character and conflict)].
• Answer questions related to the
relationship(s) between characters,
settings, events or conflicts.
LAFS.5.RL.1.AP.3b
• Identify the basic elements of a story
(character, setting, events and
conflicts).
• Describe characters, settings and
events within a story.
• Use descriptions to identify differences
of two characters, settings, or events
within a story.
• With prompting and support, answer
simple questions about how two of the
elements are related [e.g., Where does
the character live? (To address
relationship between character and
setting); Why is the character upset?
(to address relationship between
character and conflict)].
• Answer questions related to the
relationship(s) between characters,
setting, events or conflicts.

Suggested Instructional Strategies:

Write to Understand
• Story Elements Chart: during and after reading a text, create a story elements chart with the class to
answer questions about and make relationships between key details in the text.
Title
x

Characters

Setting

Plot

Theme

Discuss to Understand
• 5W Questions: before, during, and after reading the text, ask students 5W Questions (examples are listed
below):
o Who are the characters in the story?
o Where does the story take place?
o When does this story take place?
o What happened in the story?
o Why do you think this happened?
•

•

Think-Pair-Share: ask students to think individually about a question then meet with a peer to discuss their
answers. Then, after they have had time to discuss with a peer they can share their thoughts with the rest of
the class.
Discussion Webs: write a question about the story in the middle of a web. Draw lines extending from the
web and ask students to provide responses for the question. For example, you may write “Who are the
characters?” in the middle of the web. Then, on extended lines students can offer responses to the question.
During the discussion, ask students to draw relationships between the various elements.

Model to Understand
• Think Aloud: the purpose for asking students questions about texts is to get them into the habit of selfquestioning as they read by themselves. To model this, a teacher should read aloud a book in front of the
class. Then, periodically, the teacher should stop and ask questions out loud. Then, as the teacher continues
to read, the teacher should begin answering the questions him/herself.
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Scaffolds and Supports
•
•
•
•
•
•
•

Graphic organizers (Web)
Interactive Whiteboard and/or chart paper
Read aloud texts
Content delivered using multi-media (e.g., book, storyboard, video, computer, etc.)
Prepared objects, pictures, words, sentence strips, or recorded communication supports to provide access to
content and facilitate responding
Dichotomous questions that allow for making a choice of correct versus incorrect answers
Simpler or shorter text of the same story with the same key events or details

Note: many of these strategies will be strengthened through the use of systematic instruction.
*Refer to Instructional Resource Guide for full descriptions and examples of systematic instructional strategies.
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Grades 3–5 Reading Element Card – Literary Text – Analyzing
Relationships
Grade 3 Students:
FLS: LAFS.3.RL.1.3
Describe characters in a story (e.g., their traits,
motivations or feelings) and explain how their actions
contribute to the sequence of events.

Grade 4 Students:
FLS: LAFS.4.RL.1.3
Describe in depth a character, setting or event in a story
or drama, drawing on specific details in the text (e.g., a
character’s thoughts, words, or actions).

Access Points
LAFS.3.RL.1.AP.3a
Describe a character’s traits in a story using details
from the text and illustrations.

Access Points
LAFS.4.RL.1.AP.3a
Refer to text information that relates to one specific
aspect of either the relationship between characters,
setting, events or conflicts.

LAFS.3.RL.1.AP.3d
Explain a character’s feelings in a story using the
character’s thoughts, words and actions as evidence
from the text.
Essential Understanding:
LAFS.3.RL.1.AP.3a
• Identify a character’s actions in a story.
• Identify a change that happens to a character by the
end of the story.
LAFS.3.RL.1.AP.3d
• Identify a character’s trait from an illustration.
• Identify the thoughts, words, and actions that match
to a character.
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Essential Understanding:
• Identify the basic elements of a story (e.g.,
character, setting, events or conflicts).
• Describe characters, settings and events within a
story.
• Answer simple questions about how two of the
elements are related (e.g., Where does the character
live? [to address relationship between character and
setting]; and Why is the character upset? [to address
relationship between character and conflict]).

Suggested Instructional Strategies:

Write to Understand
• Character Maps: characters in stories are developed in four different ways: 1) description of their physical
appearance, 2) description of their actions, 3) dialogue, and 4) inner monologue. Using a graphic organizer,
students can draw a picture of a character in the middle of a web. Then, extending from the character
drawing, students can offer words that describe how the character looks, what the character does throughout
the story, what the character says, and/or how the character feels. The teacher can chart this thinking by
creating a class character map using the whiteboard, or students can create their own character maps in
personal notebooks.
Discuss to Understand
• Grand Conversations: to delve deeper into various story characters, the teacher can conduct a grand
conversation with the class. Sitting in a circle, or sitting within a small group, the teacher can pose questions
about the character that the students would answer. Questions may include:
o Who was the main character in the story? (E.g., The Big Bad Wolf; The Three Little Pigs.)
o What did the main character look like?
o What did the characters do throughout the story? (E.g., The Big bad Wolf: blew down houses and ate
the pigs; three little pigs: built houses made of straw, sticks, and bricks.)
o What kinds of things did the character say to other characters in the story? (E.g., The Three Little Pigs
would say, “Not by the hair of my chinny, chin, chin.”)
Sort to Understand
• Character Sorts: make a sort that lists character names and character traits. After students have cut out
the sort, match the character trait for each character in the story.

Scaffolds and Supports
•
•
•
•
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Character maps
Interactive Whiteboard
Character sorts
Read aloud texts

•
•
•
•
•
•
•
•
•
•
•
•
•

Interactive Whiteboard
Content delivered using multi-media (e.g., book, storyboard, video, computer, etc.)
Graphic organizers
Highlighted text
Preview of the text, illustrations, and details, frontloading
Pictures, objects, or tactile representations to illustrate the key details
Sentence strips that reflect text from the story that supports the key details
Videos or storyboards/cards of the story for visual supports
Picture icons on graphic organizers to support non-readers and visual learners
Peer support, collaborative grouping
Prepared objects, pictures, words, sentence strips, or recorded communication supports to provide access to
content and facilitate responding
Dichotomous questions that allow for making a choice of correct versus incorrect answers
Simpler or shorter text of the same story with the same key events or details

Note: many of these strategies will be strengthened through the use of systematic instruction.
*Refer to Instructional Resource Guide for full descriptions and examples of systematic instructional strategies.
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Grades 3–5 Reading Element Card – Literary Text – Analyzing
Relationships
Grade 3 Students:
FLS: LAFS.3.RL.1.3
Describe characters in a story (e.g., their traits, motivations, or feelings) and explain how their actions contribute
to the sequence of events.
Access Points
LAFS.3.RL.1.AP.3c
Explain a character’s motivation in a story using the character’s thoughts, words and actions as evidence from the
text.
Essential Understanding:
• Identify a character’s motivation in a story from a list.

Suggested Instructional Strategies:

Write to Understand
• Character Maps: characters in stories are developed in four different ways: 1) description of their physical
appearance, 2) description of their actions, 3) dialogue, and 4) inner monologue. Using a graphic organizer,
students can draw a picture of a character in the middle of a web. Then, extending from the character
drawing, students can offer words that describe how the character looks, what the character does throughout
the story, what the character says, and/or how the character feels. Students should also graph character
motives for certain decisions that they made in the story. The teacher can chart this thinking by creating a
class character map using the whiteboard, or students can create their own character maps in personal
notebooks. The teacher may model as needed.
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Discuss to Understand
• Grand Conversations: to delve deeper into various story characters, the teacher can conduct a grand
conversation with the class. Sitting in a circle, or sitting within a small group, the teacher can pose questions
about the character that the students would answer. Questions may include:
o Describe the characters from the story.
o Why do you think (character) wanted to (motivating factor)?

Scaffolds and Supports
•
•
•
•
•
•
•
•
•
•
•
•
•

Character maps
Interactive Whiteboard
Read aloud texts
Content delivered using multi-media (e.g., book, storyboard, video, computer, etc.)
Graphic organizers
Highlighted text
Preview of the text, illustrations, and details, frontloading
Pictures, objects, or tactile representations to illustrate the key details
Sentence strips that reflect text from the story that supports the key details
Videos or storyboards/cards of the story for visual supports
Picture icons on graphic organizers to support non-readers and visual learners
Peer support, collaborative grouping
Prepared objects, pictures, words, sentence strips, or recorded communication supports to provide access to
content and facilitate responding

Note: many of these strategies will be strengthened through the use of systematic instruction.
*Refer to Instructional Resource Guide for full descriptions and examples of systematic instructional strategies.
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Grades 3–5 Reading Element Card – Literary Text – Using Details to
Describe Text & Analyzing Relationships
Grade 3 Students:
FLS: LAFS.3.RL.1.3
Describe characters in a story (e.g., their traits, motivations, or feelings) and explain how their actions contribute to the
sequence of events.
Access Points
LAFS.3.RL.1.AP.3b
Explain how characters' actions contribute to the sequence of events/plot.
LAFS.3.RL.1.AP.3e
Describe how a character changed in a story (e.g., different words, thoughts, feelings, actions).
Essential Understanding:
LAFS.3.RL.1.AP.3b
• Identify a character’s trait from an illustration.
• Identify the thoughts, words and actions that match to a character.
LAFS.3.RL.1.AP.3e
• Identify a character’s actions in a story.

Suggested Instructional Strategies:

Write to Understand
• Character Timelines: ask students to create a timeline of story characters by drawing a line down the
middle of the paper. Then, students should plot out (through writing or drawing) different events that
involved the character as it unfolded. For each drawing of the event, the student should note how the
character changed (words, thoughts, feelings, actions) throughout the story.
Discuss to Understand
• Grand Conversations: to delve deeper into various story characters, the teacher can conduct a grand
conversation with the class. Sitting in a circle, or sitting within a small group, the teacher can pose questions
about the character that the students would answer. Questions may include:
o What did the characters do throughout the story? (E.g., The Big bad Wolf: blew down houses and ate
the pigs; three little pigs: built houses made of straw, sticks, and bricks.)
o What kinds of things did the character say to other characters in the story? (E.g., The Three Little Pigs
would say, “Not by the hair of my chinny, chin, chin.”)
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o

How did the character change throughout the story (thoughts, feelings, actions?)

Model to Understand
• Think Aloud: the purpose for asking students questions about texts is to get them into the habit of analyzing
stories as they read by themselves. To model this, a teacher should read aloud a book in front of the class. Then,
periodically, the teacher should stop and talk about the character from the story. The teacher should explain how
the character is contributing to the sequence of events and how the character changes throughout the story.

Scaffolds and Supports

Character timelines
Interactive Whiteboard
Paper/crayons
Read aloud texts
Content delivered using multi-media (e.g., book, storyboard, video, computer, etc.)
Graphic organizers
Highlighted text
Preview of the text, illustrations, and details, frontloading
Pictures, objects, or tactile representations to illustrate the key details
Sentence strips that reflect text from the story that supports the key details
Videos or storyboards/cards of the story for visual supports
Picture icons on graphic organizers to support non-readers and visual learners
Peer support, collaborative grouping
Prepared objects, pictures, words, sentence strips, or recorded communication supports to provide access to
content and facilitate responding
Note: many of these strategies will be strengthened through the use of systematic instruction.
*Refer to Instructional Resource Guide for full descriptions and examples of systematic instructional strategies.
•
•
•
•
•
•
•
•
•
•
•
•
•
•
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Grades 3–5 Reading Element Card – Literary Text – Distinguishing a
Point of View
Grade 3 Students:

Grade 4 Students:

Grade 5 Students:

FLS: LAFS.3.RL.1.3
Describe characters in a
story (e.g., their traits,
motivations, or feelings)
and explain how their
actions contribute to the
sequence of events.

FLS: LAFS.4.RL.2.6
Compare and contrast the point of view
from which different stories are
narrated, including the difference
between first- and third-person
narrations.

FLS: LAFS.5.RL.2.6
Describe how a narrator’s or speaker’s point of view
influences how events are described.

Access Points
LAFS.3.RL.1.AP.3f
Analyze how a character’s
point of view influences a
conflict within a text.
Essential
Understanding:
• Identify a conflict in a
story.
• Answer questions
about the relationship
between a character
and a conflict within a
story.
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Access Points
LAFS.4.RL.2.AP.6a
Determine the author’s point of view
(first- or third-person) in one story.
LAFS.4.RL.2.AP.6c
Compare the point of view from which
different stories are narrated, including
the difference between first- and thirdperson narrations.
Essential Understanding:
LAFS.4.RL.2.AP.6a
• With prompting and support,
describe point of view.
• Define point of view.
LAFS.4.RL.2.AP.6c
• Compare and contrast two stories
narrated in first- and third-person.

Access Points
LAFS.5.RL.2.AP.6b
Describe how the speaker's point of view influences the
events in the text.
LAFS.5.RL.2.AP.6c
Explain how the description of characters, setting or
events might change if the person telling the story
changed.
Essential Understanding:
LAFS.5.RL.2.AP.6b
• Identify point of view of the text provided.
• Explain how the first-person narrator influences text.
• Explain how the third-person narrator influences
text.
LAFS.5.RL.2.AP.6c
• Recognize who is telling the story.
• Identify the characters, setting and events.
• Compare/contrast how the characters, settings or
events might change if the person telling the story
changed.

Suggested Instructional Strategies:

Discuss to Understand
• Grand Conversations: to delve deeper into a character’s points of view and how it influences a conflict, the
teacher can conduct a grand conversation with the class. Sitting in a circle, or sitting within a small group,
the teacher can pose questions about various points of view for students to answer. Questions may include:
o What do you think a character is thinking in this story?
o How does the character’s thinking influence the problem in the story?
o What does the character do that creates conflict?
o How does the character respond to the conflict?
Model to Understand
• Think Aloud: the purpose for asking students questions about texts is to get them into the habit of selfquestioning as they read by themselves. To model this, a teacher should read aloud a book in front of the
class. As the teacher reads the story, the teacher should analyze how a character’s point of view influences a
conflict within a story.

Scaffolds and Supports
•
•
•
•
•
•
•
•
•
•
•
•

Read aloud texts
Interactive Whiteboard
Content delivered using multi-media (e.g., book, storyboard, video, computer, etc.)
Graphic organizers
Highlighted text
Preview of the text, illustrations, and details, frontloading
Pictures, objects, or tactile representations to illustrate the key details
Sentence strips that reflect text from the story that supports the key details
Videos or storyboards/cards of the story for visual supports
Picture icons on graphic organizers to support non-readers and visual learners
Peer support, collaborative grouping
Prepared objects, pictures, words, sentence strips, or recorded communication supports to provide access to
content and facilitate responding

Note: many of these strategies will be strengthened through the use of systematic instruction.
*Refer to Instructional Resource Guide for full descriptions and examples of systematic instructional strategies.
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Grades 3–5 Reading Element Card – Literary Text – Recognizing
Organization and Features of Text
Grade 5 Students:
FLS: LAFS.5.RL.2.6
Describe how a narrator’s or speaker’s point of view influences how events are described.
Access Points
LAFS.5.RL.2.AP.6d
Interpret the meaning of metaphors and similes to help explain the setting within a text.
LAFS.5.RL.2.AP.6e
Interpret the meaning of metaphors and similes to help determine the mood within a text.
Essential Understanding:
LAFS.5.RL.2.AP.6d
• Identify a metaphor/simile within a text.
• Identify the meaning of a metaphor/simile within a text.
LAFS.5.RL.2.AP.6e
• Using the meaning of the metaphor(s)/simile(s), choose from a list of feelings/moods that best describes the language.
• Identify the mood of a metaphor/simile in the text.
• Describe how the meaning of a metaphor/simile contributes to the mood within a text.

Suggested Instructional Strategies:

Write to Understand
• Setting Maps: fold a blank piece of paper in half. Ask students to draw the setting on one half of the sheet.
Ask students to draw the metaphor or simile that corresponds with the setting on the other half of the paper.
Use the drawings to explain how the metaphor/simile helps describe the setting.
Discuss to Understand
• Grand Conversations: to delve deeper into how the meaning of metaphors and similes help explain the
setting and mood of the story, the teacher can pose questions for students to answer. Questions may
include:
o Let’s look at this metaphor/simile. How does this describe the setting?
o Why do you think the author included this simile/metaphor?
o What kind of mood is the author trying to set in the story?
1

Model to Understand
• Use *Example, Non-Example to model identifying metaphors and similes.

Scaffolds and Supports

Paper/crayons
Texts
Read aloud texts
Interactive Whiteboard
Content delivered using multi-media (e.g., book, storyboard, video, computer, etc.)
Graphic organizers
Highlighted text
Preview of the text, illustrations, and details, frontloading
Pictures, objects, or tactile representations to illustrate the key details
Sentence strips that reflect text from the story that supports the key details
Videos or storyboards/cards of the story for visual supports
Picture icons on graphic organizers to support non-readers and visual learners
Peer support, collaborative grouping
Prepared objects, pictures, words, sentence strips, or recorded communication supports to provide access to
content and facilitate responding
Additional Resources:
• You tube video that provides short clips from popular music where the lyrics use similes and metaphors:
Click here
•
•
•
•
•
•
•
•
•
•
•
•
•
•

Note: many of these strategies will be strengthened through the use of systematic instruction.
*Refer to Instructional Resource Guide for full descriptions and examples of systematic instructional strategies.
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Grades 3 – 5 Reading Element Card – Literary Text - Connecting
Diverse Media and Formats
Grade 3 Students:
FLS: LAFS.3.RL.3.7
Explain how specific aspects of a text’s illustrations
contribute to what is conveyed by the words in a story
(e.g., create mood, emphasize aspects of a character or
setting).
Access Points
LAFS.3.RL.3.AP.7a
Support inferences, opinions and conclusions using
evidence from the text illustrations.
Essential Understanding:
• Match evidence to a provided conclusion.
• Find evidence for an opinion from provided text or
illustration.
• With prompting and support find evidence for a
selected inference from provided text or illustration.

Grade 4 Students:
FLS: LAFS.4.RL.3.7
Make connections between the text of a story or drama and a
visual or oral presentation of the text, identifying where each
version reflects specific descriptions and directions in the text.
Access Points
LAFS.4.RL.3.AP.7a
Use evidence from both the text version and oral or visual
presentation of the same text to support inferences, opinions and
conclusions.
Essential Understanding:
• Match evidence to a provided conclusion.
• Find evidence for an opinion from provided text or illustration.
• Find evidence for a selected inference from provided text or
illustration.

Suggested Instructional Strategies:
Write to Understand

•

Story Coding: provide the students with a copy of the text the students for students to mark. Give students
an example of an inference, opinion, or conclusion. Next, provide students with a highlighter. Ask students to
find evidence in the text to support the inference, opinion, or conclusion by highlighting supporting words,
phrases, or sentences.

Discuss to Understand

Think-Pair-Share: provide students with an inference, opinion, or conclusion. Ask students to individually
find evidence from the text to support the inference, opinion, or conclusion. Then, the student meets with a
peer to share their findings. After the pairs share, a couple teams can share with the rest of the class.
Sort to Understand
•

1

Evidence Sorting: Make a set of sorting cards with various sentences/paragraphs from the story. Provide
students with the inference, opinion, or conclusion. Then, individually, in small groups, or with the whole
class sort the evidence into two categories: evidence that supports the inference/opinion/conclusion and
evidence that does not support the inference/opinion/conclusion.
Model to Understand
• Think Aloud: to model how to support inferences/opinions/conclusions using evidence from a text, the
teacher should read aloud a book in front of the class. Then, periodically, the teacher should stop explain how
pieces of evidence support the inferences/opinions/conclusions.
•

Scaffolds and Supports

Highlighters
Read aloud texts
Sorting cards
Interactive Whiteboard
Content delivered using multi-media (e.g., book, storyboard, video, computer, etc.)
Graphic organizers
Highlighted text
Preview of the text, illustrations, and details, frontloading
Pictures, objects, or tactile representations to illustrate the key details
Sentence strips that reflect text from the story that supports the key details
Videos or storyboards/cards of the story for visual supports
Picture icons on graphic organizers to support non-readers and visual learners
Peer support, collaborative grouping
Prepared objects, pictures, words, sentence strips, or recorded communication supports to provide access to
content and facilitate responding
Note: many of these strategies will be strengthened through the use of systematic instruction.
*Refer to Instructional Resource Guide for full descriptions and examples of systematic instructional strategies.
•
•
•
•
•
•
•
•
•
•
•
•
•
•
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Grades 3–5 Reading Element Card – Literary Text – Connecting Diverse
Media and Formats
Grade 4 Students:
FLS: LAFS.4.RL.3.7
Make connections between the text of a story or drama and a visual or
oral presentation of the text, identifying where each version reflects
specific descriptions and directions in the text.
Access Points
LAFS.4.RL.3.AP.7b
Make connections between the text of a story and the visual
representations, referring back to text/illustrations to support answer.
LAFS.4.RL.3.AP.7c
Make connections between the text of a play and the oral representations,
referring back to text/illustrations to support answer.
Essential Understanding:
LAFS.4.RL.3.AP.7b
• With prompting and support, compare a story’s text with the story’s
illustration (e.g., What do you see in the illustration that you don’t read
in the text?).
LAFS.4.RL.3.AP.7c
• With prompting and support, compare a play’s text with the play’s
illustration (e.g., What do you see in the illustration that you don’t
read in the text?).

Suggested Instructional Strategies:

Grade 5 Students:
FLS: LAFS.5.RL.3.7
Analyze how visual and multimedia elements
contribute to the meaning, tone, or beauty of a
text (e.g., graphic novel; multimedia presentation
of fiction, folktale, myth, poem).
Access Points
LAFS.5.RL.3.AP.7a
Describe how visual and multimedia elements
contribute to the meaning of a text (e.g., graphic
novel, multimedia presentation of fiction, folktale,
myth, poem).
Essential Understanding:
• Identify visual/multimedia elements within a
text.
• Describe the visual/multimedia element found
within a text.

Discuss to Understand
• Grand Conversations: to delve deeper into the relationship between an illustration and the words in the
story, conduct a grand conversation with a small group or whole class. Questions might include:
o What do you see in this illustration?
1

Look at the illustration of the character. What does it show? Let’s listen to the words. How does the
author describe the character?
o What does this illustration show us about the setting?
o By looking at the illustration, how do you think the character is feeling?
Model to Understand
• Think Aloud: as you read texts aloud, model your comparisons of the illustrations of the text with the words
from the story. Talk aloud about what you see in each illustration and how each illustration gives you
additional insight into the characters in the story. Talk about how in picture books, the author/illustrator will
sometimes use illustrations, rather than words, to show problems/solutions, settings, and characters.
o

Scaffolds and Supports
•
•
•
•
•
•
•
•
•
•
•
•

Read aloud texts that contain supportive illustrations
Interactive Whiteboard
Content delivered using multi-media (e.g., book, storyboard, video, computer, etc.)
Graphic organizers
Highlighted text
Preview of the text, illustrations, and details, frontloading
Pictures, objects, or tactile representations to illustrate the key details
Sentence strips that reflect text from the story that supports the key details
Videos or storyboards/cards of the story for visual supports
Picture icons on graphic organizers to support non-readers and visual learners
Peer support, collaborative grouping
Prepared objects, pictures, words, sentence strips, or recorded communication supports to provide access to
content and facilitate responding

Note: many of these strategies will be strengthened through the use of systematic instruction.
*Refer to Instructional Resource Guide for full descriptions and examples of systematic instructional strategies.
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Grades 3–5 Reading Element Card – Literary Text – Analyzing Across
Texts
Grade 3 Students:
FLS: LAFS.3.RL.3.9
Compare and contrast the
themes, settings, and plots
of stories written by the
same author about the same
or similar characters (e.g.,
in books from a series).
Access Points
LAFS.3.RL.3.AP.9a
Compare the similarities of
two or more texts or
adapted texts on the same
topic or by the same author.
Essential Understanding:
• Identify a topic in a
story.
• Identify two stories with
the same or similar topic
by the same author.
• Describe how two stories
with the same
character(s) are similar
in theme, setting and
plot.
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Grade 4 Students:
FLS: LAFS.4.RL.3.9
Compare and contrast the treatment of similar themes and
topics (e.g., opposition of good and evil) and patterns of
events (e.g., the quest) in stories, myths, and traditional
literature from different cultures.
Access Points
LAFS.4.RL.3.AP.9a
Compare the treatment of similar themes and topics (e.g.,
opposition of good and evil) in stories myths and traditional
literature from different cultures.
LAFS.4.RL.3.AP.9b
Compare the treatment of patterns of events (e.g., the
quest) in stories, myths and traditional literature from
different cultures.
Essential Understanding:
LAFS.4.RL.3.AP.9a
• Identify a theme in a story or myth.
• Identify two stories with the same or similar theme.
• With prompting and support, describe how themes in
two stories or /myths are similar or different.
LAFS.4.RL.3.AP.9b
• Identify a theme in a story or myth.
• Identify the patterns of events in stories, myths and
traditional literature.
• Describe how the patterns in two stories or myths are
similar or different.

Grade 5 Students:
FLS: LAFS.5.RL.3.9
Compare and contrast stories in
the same genre (e.g., mysteries
and adventure stories) on their
approaches to similar themes and
topics.
Access Points
LAFS.5.RL.3.AP.9a
Compare the similarities of stories
in the same genre (e.g.,
mysteries and adventure stories)
on their approaches to similar
themes and topics.
Essential Understanding:
• Identify similar topics in two
stories in the same genre.
• Identify similar themes in two
stories in the same genre.
• Identify similar patterns of
events.
• With prompting and support,
describe how themes of
stories in the same genre are
similar or different.

Suggested Instructional Strategies:
Write to Understand
• Author Study: compare two or more texts written by the same author. Notice how elements within the texts
are the same and how elements within the texts are different. During and after reading a text, create a chart
with the class to analyze how texts by the same author are similar/different.
Title

Characters/Setting

Theme

How are they similar/different than other books written by the author:

x
•

Topic Study: using a T-Chart, compare two or more texts written about the same topic. Notice how the texts
are similar and how the texts are different.
Noticings about the Text

Differences I’m Seeing

Text #1
Text #2
Sort to Understand
• Venn Diagram Sorting: choose 2 texts written by the same author and create category cards with the titles
of both texts. Next, create cards that have some information about the texts that are the same and create
some cards that have some information about the texts that are different (e.g., characters, setting, themes,
events). Ask students to sort the cards onto the Venn diagram, placing the cards with similar information in
the middle of the diagram and placing cards with dissimilar information in either the right or left circle.
Discuss to Understand
• Grand Conversations: gather students to engage in a conversation about stories written by the same
author or stories that address the same topic. Ask a series of questions to the group of students that requires
them to explain how the stories are similar and how they are different. Questions may include:
o How are these stories alike?
o How are these stories different?
o How does this author address the topic? How does this author address a similar topic?
o How do the authors address the topic similarly? How do the authors address the topic differently?
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Model to Understand
• Think Aloud: read aloud a story to students. As you read the story aloud, explain how the author of multiple
texts uses similarities/differences in each book. Similarly, explain how multiple authors' addresses a similar
topic in similar/different ways.

Scaffolds and Supports
•
•
•
•
•
•
•
•
•
•
•
•
•
•
•
•

Graphic organizer
Chart paper
Whiteboard
Read aloud texts
Multiple texts by the same author
Multiple texts that address a similar topic
Interactive Whiteboard
Content delivered using multi-media (e.g., book, storyboard, video, computer, etc.)
Highlighted text
Preview of the text, illustrations, and details, frontloading
Pictures, objects, or tactile representations to illustrate the key details
Sentence strips that reflect text from the story that supports the key details
Videos or storyboards/cards of the story for visual supports
Picture icons on graphic organizers to support non-readers and visual learners
Peer support, collaborative grouping
Prepared objects, pictures, words, sentence strips, or recorded communication supports to provide access to
content and facilitate responding

Note: many of these strategies will be strengthened through the use of systematic instruction.
*Refer to Instructional Resource Guide for full descriptions and examples of systematic instructional strategies.
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Grades 3–5 Reading Element Card – Literary Text – Recognizing
Organization and Features of Text
Grade 5 Students:
FLS: LAFS.5.RL.2.5
Explain how a series of chapters, scenes, or stanzas fits together to provide the overall structure of a particular story, drama,
or poem.
Access Points
LAFS.5.RL.2.AP.5b
Explain how a series of chapters fits together to provide the overall structure of a particular text.
Essential Understanding:
• Identify the different parts of a chapter book (e.g., Table of Contents).
• Recognize that books are divided into chapters.
• Describe how each chapter of a story builds on earlier parts.

Suggested Instructional Strategies:

Write to Understand
• Flow Chart/Diagram: students can use flow charts to show how things have changed in the text, using the
signal words. Teacher can provide or show students in the text what the “current” situation is. Then,
highlighting the “signal words” (meanwhile, unlike, etc.) students can write down/copy how things have
changed.
Discuss to Understand
• Grand Conversations: gather students to engage in a conversation about chapter books. Ask questions
that help students identify the structure of a chapter book. Questions may include:
o Where does a new chapter begin in a text?
o What is the purpose of a Table of Contents?
o How do chapters help readers understand the book?
o Why do you think the author included chapters in this book?
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•

Think-Pair-Share: provide students with a text. Ask students to analyze how a particular sentence, chapter
fits into the overall structure of the text. Then, the student meets with a peer to share their findings. After
the pairs share, a couple teams can share with the rest of the class. The teacher can then lead a class
discussion by asking some of the following questions:
o Why do you think the author included this sentence/chapter?
o What does this sentence/chapter tell us about the character/setting?
o How does this sentence/chapter support the theme of (theme)?

Scaffolds and Supports
•
•
•
•
•
•
•
•
•
•
•
•
•
•

Chapter books
Prepared objects, pictures, words, sentence strips, or recorded communication supports to provide access to
content and facilitate responding
Read aloud texts
Interactive Whiteboard
Content delivered using multi-media (e.g., book, storyboard, video, computer, etc.)
Graphic organizers
Highlighted text
Preview of the text, illustrations, and details, frontloading
Pictures, objects, or tactile representations to illustrate the key details
Sentence strips that reflect text from the story that supports the key details
Videos or storyboards/cards of the story for visual supports
Picture icons on graphic organizers to support non-readers and visual learners
Peer support, collaborative grouping
Prepared objects, pictures, words, sentence strips, or recorded communication supports to provide access to
content and facilitate responding

Note: many of these strategies will be strengthened through the use of systematic instruction.
*Refer to Instructional Resource Guide for full descriptions and examples of systematic instructional strategies.
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